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o Sub Part 1.1.1: Definition and rationale for field posting 

o Sub Part 1.1.2: Field posting within the community health curriculum 

o Sub Part 1.1.3: Overview of community diagnosis as a field activity 
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o Sub Part 1.2.1: Human resources for field posting 
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o Sub Part 1.2.3: Information and documentation resources 

• Part 1.3: Logistics Planning and Coordination 

o Sub Part 1.3.1: Transportation and accommodation logistics 

o Sub Part 1.3.2: Scheduling and timetabling field activities 

o Sub Part 1.3.3: Risk management and contingency planning 

• Part 1.4: Institutional Roles in Resource Provision 

o Sub Part 1.4.1: Responsibilities of the institution and department 

o Sub Part 1.4.2: Responsibilities of the student 

o Sub Part 1.4.3: Resource challenges in the Nigerian context 

Introduction 
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Field posting is the point at which classroom learning in community health is tested against the 

realities of an actual community. A student who has studied demography, epidemiology, and 

environmental health in the lecture hall must, during field posting, apply that knowledge to a 

living population, navigating logistics, relationships, and constraints that no textbook fully 

anticipates. The success of this transition depends heavily on a factor often underestimated: the 

adequacy of the resources and logistics arrangements that support the posting. 

The aim of this Series is to establish what field posting is and why it matters, to identify the 

categories of resources required for a successful field posting, to examine the logistics planning 

that supports field activities, and to clarify the institutional and individual responsibilities for 

resource provision. 

We shall commence by defining field posting and situating it within the community health 

curriculum. Next, we will examine the categories of human, material, financial, and information 

resources required. Moving on, we will address logistics planning, including transportation, 

scheduling, and risk management. Finally, we will close by clarifying institutional and student 

responsibilities and examining the resource challenges specific to the Nigerian higher education 

context. 

 

Series Learning Outcomes 

Upon completing this Series, you should be able to: 

• SLO 1.1 define field posting and explain its rationale within the community health curriculum, 

• SLO 1.2 identify the categories of human, material, financial, and information resources required 

for field posting, 

• SLO 1.3 describe the logistics planning activities involved in organising a field posting, 

• SLO 1.4 explain the principles of risk management and contingency planning for field activities, 

• SLO 1.5 distinguish the responsibilities of the institution from those of the student in resource 

provision, and 

• SLO 1.6 describe the resource challenges that commonly affect field posting in the Nigerian 

context. 
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1.1 The Concept and Purpose of Field Posting 

1.1.1 Definition and rationale for field posting 

Field posting is a structured period of supervised practical placement during which students are 

deployed to a community setting to apply the theoretical knowledge and skills acquired in the 

classroom to real-world community health practice. It typically culminates in a community 

diagnosis: a systematic assessment of the health status, needs, and resources of a defined 

community, used to identify priority health problems and propose appropriate interventions. 

Field posting transforms the student from a passive recipient of knowledge into an active 

practitioner who must gather data, build relationships, and exercise professional judgement under 

real conditions. 

The rationale for field posting rests on the recognition that community health competence cannot 

be fully developed through lectures alone. Skills such as community entry, rapport-building, 

household data collection, and the translation of demographic and epidemiological theory into a 

coherent picture of a community health situation require direct, supervised practice. Field posting 

also exposes students to the operational realities of public health work, including resource 

constraints, community scepticism, logistical obstacles, and the ethical complexities of working 

with vulnerable populations, preparing them more completely for professional practice than 

classroom instruction alone could achieve. 

Fill in the blank: Field posting is a structured period of supervised practical placement during 

which students are deployed to a community setting to apply theoretical knowledge to real-world 

__________ health practice. 

1.1.2 Field posting within the community health curriculum 

Field posting occupies a distinctive position within the community health curriculum: it is the 

integrative capstone activity that draws together knowledge from multiple preceding courses, 

including demography, epidemiology, environmental health, and health systems, and requires 
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students to apply this knowledge in combination rather than in isolation. Where individual 

courses examine specific tools and concepts (calculating a crude birth rate, classifying a vector 

control method, interpreting a sensitivity value), field posting requires the student to determine 

which tools are relevant to a specific community context and to apply them in a coordinated, 

purposeful sequence. 

Field posting is typically scheduled toward the latter part of a community health programme, 

after foundational courses have been completed, ensuring that students possess the conceptual 

grounding necessary to interpret what they observe in the field. The duration and structure of 

field posting vary by institution, but commonly involve an initial preparatory phase (orientation, 

resource mobilisation, and site selection, the subject of this and the following Series), an active 

field phase (data collection and community engagement), and a concluding phase (analysis, 

reporting, and evaluation, addressed in Series 5). 

Fill in the blank: Field posting is the __________ capstone activity within the community health 

curriculum, drawing together knowledge from preceding courses and requiring students to apply 

tools in combination rather than in isolation. 

1.1.3 Overview of community diagnosis as a field activity 

Community diagnosis, the central product of field posting, is the systematic process of 

identifying and prioritising the health problems of a defined community through the collection 

and analysis of demographic, epidemiological, environmental, and social data. It parallels 

clinical diagnosis at the individual level but operates at the population level: rather than 

examining a single patient symptoms, the student team examines a community demographic 

structure, disease patterns, environmental conditions, and health service utilisation to identify the 

conditions most urgently requiring intervention. 

The community diagnosis process typically follows a sequence: community entry (establishing 

rapport and securing cooperation, the subject of Series 3), data collection (household surveys, 

key informant interviews, environmental observation, and review of facility records), data 

analysis (calculating relevant demographic and epidemiological indicators), problem 

identification and prioritisation (ranking identified health problems by severity, prevalence, 
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and feasibility of intervention), and intervention planning (proposing evidence-based responses 

to the prioritised problems). This process, examined in depth in Series 4, depends entirely on the 

resource and logistics foundation established in this Series. 

Fill in the blank: Community diagnosis parallels clinical diagnosis at the individual level but 

operates at the __________ level, examining demographic structure, disease patterns, and 

environmental conditions to identify priority health problems. 

Figure 1.1: Field posting within the community health curriculum and the community diagnosis 

process  

Pilot questions 1.1 

1. Define field posting. 

2. What is community diagnosis? 

3. Why is field posting described as the integrative capstone of the community health curriculum? 

4. Name the three broad phases of a typical field posting. 

5. List the five steps of the community diagnosis process. 
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1.2 Categories of Resources Required for Field Posting 

1.2.1 Human resources for field posting 

The human resources required for a successful field posting extend beyond the students 

themselves. Academic supervisors (faculty members responsible for academic oversight, 

examined in depth in Series 2) provide technical guidance and ensure the field activities meet 

curriculum standards. Field supervisors or coordinators (who may be departmental staff or 

designated community-based personnel) manage day-to-day logistics and serve as the primary 

point of contact between the institution and the community. Community-based personnel, 

including community health extension workers, ward heads, and local leaders, provide essential 

local knowledge, facilitate community entry, and often assist directly with translation and 

introductions during data collection. 

Support staff (administrative personnel managing logistics, transportation, and student welfare) 

and technical resource persons (statisticians, environmental health officers, or other specialists 

who may be consulted during data analysis) round out the human resource requirement. The 

number and composition of these personnel should be planned in proportion to the number of 

students being posted and the geographic spread of the posting sites; a single supervisor 

responsible for an unreasonably large number of students across dispersed sites cannot provide 

adequate oversight, compromising both the educational value of the posting and the safety of the 

students involved. 

Fill in the blank: __________ -based personnel, including community health extension workers 

and local leaders, provide essential local knowledge and facilitate community entry, often 

assisting directly with translation and introductions during data collection. 

1.2.2 Material and financial resources 

Material resources required for field posting include data collection instruments (printed or 

electronic questionnaires, observation checklists, anthropometric equipment for nutritional 

assessment, and basic diagnostic tools such as thermometers and blood pressure monitors where 

clinical screening is included), stationery and recording materials, protective equipment 
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(appropriate for the specific environmental and disease risks of the posting location), and 

increasingly, digital data collection tools (tablets or smartphones loaded with electronic survey 

software such as KoBoToolbox or ODK, which improve data quality and reduce transcription 

burden compared with paper-based instruments). 

Financial resources must cover transportation costs (for both students and supervisors), 

accommodation where the posting site is distant from the institution, subsistence allowances, 

communication costs, and any community engagement expenses (such as token gifts or 

refreshments appropriate to local custom when meeting with community leaders). Institutions 

vary considerably in how these costs are financed: some provide comprehensive institutional 

funding, others require partial or full student contribution, and the adequacy of financing directly 

affects both the quality of the field experience and its accessibility to students from different 

economic backgrounds, an equity consideration that institutions should address explicitly in their 

field posting policy. 

Fill in the blank: Financial resources for field posting must cover transportation, accommodation, 

subsistence allowances, communication costs, and any __________ engagement expenses 

appropriate to local custom. 

1.2.3 Information and documentation resources 

Before field activities commence, students require access to preparatory information about the 

intended posting community: available census or demographic data, prior health survey results, 

local government health records, and any existing community profiles from previous field 

postings or research activities. This preparatory information allows students to develop informed 

expectations and tailor their data collection instruments to the specific context, rather than 

approaching the community as a complete unknown. 

Documentation resources required during the posting itself include official introduction letters 

from the institution (establishing the legitimacy of the student team to community leaders and 

authorities), ethical clearance documentation (where the field activities involve data collection 

from human participants, which most community diagnosis exercises do), student identification, 

and standardised reporting templates that ensure consistency across different student groups and 
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posting sites. Reference materials (relevant guidelines, indicator definitions, and the assessment 

rubric to be used in Series 5) should also be provided in advance so that students understand the 

standards against which their field work will be evaluated from the outset, rather than 

discovering these expectations only at the point of assessment. 

Fill in the blank: Documentation resources required during field posting include official 

introduction letters, ethical clearance documentation, student identification, and standardised 

__________ templates that ensure consistency across student groups and posting sites. 

Figure 1.2: Categories of resources required for field posting  

Pilot questions 1.2 

1. Name four categories of human resources involved in field posting. 

2. Name three material resources required for data collection during field posting. 

3. What financial costs must field posting budgets typically cover? 

4. Why is preparatory information about the posting community valuable before field activities 

commence? 
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5. Name three documentation resources required during field posting. 

 

1.3 Logistics Planning and Coordination 

1.3.1 Transportation and accommodation logistics 

Transportation logistics for field posting must account for the distance and accessibility of the 

posting site, the number of students and supervisors requiring transport, and the frequency of 

travel required (a single placement journey at the start and end of posting, or daily commuting if 

the community is near the institution). Options include institutional vehicles, hired transport, or, 

in some institutional arrangements, student self-arranged transport with reimbursement; each 

option carries different cost, reliability, and safety implications that should be weighed explicitly 

when planning a posting. 

Where the posting site is sufficiently distant that daily commuting is impractical, 

accommodation logistics become a significant planning consideration: securing safe, 

appropriate lodging for the duration of the posting, whether through institutional guesthouses, 

partnerships with community facilities (such as schools or health centre staff quarters), or 

commercial accommodation. Accommodation arrangements should account for student welfare 

needs including access to safe drinking water, sanitation, and a degree of security appropriate to 

the setting, with particular attention to the safety of female students, who may face additional 

vulnerability in unfamiliar community settings. 

Fill in the blank: Where the posting site is sufficiently distant that daily commuting is 

impractical, __________ logistics become a significant planning consideration, requiring safe 

and appropriate lodging for the duration of the posting. 

1.3.2 Scheduling and timetabling field activities 

Effective field posting requires a detailed schedule that allocates sufficient time to each phase of 

the community diagnosis process: community entry and rapport-building, household data 
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collection, key informant interviews, environmental assessment, data analysis, and report 

preparation. A common scheduling error is allocating insufficient time to community entry, the 

foundational relationship-building phase examined in Series 3, in favour of rushing into data 

collection; this often produces lower-quality data, since communities that have not been 

adequately engaged are less likely to provide accurate or complete information to unfamiliar 

student researchers. 

The schedule must also account for local context: market days, religious observance schedules, 

agricultural seasons (when community members may be unavailable during daylight hours), and 

any locally significant events that could affect household availability for interviews or 

community leader availability for meetings. Building flexibility into the schedule, rather than a 

rigid hour-by-hour plan, allows the field team to respond to unexpected opportunities (such as an 

invitation to an unscheduled community gathering) or obstacles (such as a sudden change in 

weather affecting transport) without abandoning the overall posting objectives. 

Fill in the blank: A common scheduling error in field posting is allocating insufficient time to 

community __________ , the foundational relationship-building phase, in favour of rushing into 

data collection, which often produces lower-quality data. 

1.3.3 Risk management and contingency planning 

Field posting exposes students to risks not typically encountered in classroom-based learning: 

road traffic injury during transportation, exposure to infectious disease in the community setting, 

environmental hazards (extreme heat, flooding, or insecure terrain depending on location and 

season), and, in some contexts, security risks related to civil unrest or criminal activity. Risk 

management begins with a structured risk assessment conducted during the planning phase, 

identifying the specific hazards relevant to each intended posting site and developing mitigation 

measures proportionate to the identified risk level before students are deployed. 

Contingency planning establishes clear procedures for responding to adverse events that occur 

despite preventive measures: a designated emergency contact and communication protocol, 

arrangements for emergency medical care (including knowledge of the nearest functional health 

facility to each posting site), evacuation procedures for security or environmental emergencies, 



 

 la-NET | ONLINE LEARNING VIDEO PLATFORM FOR POST-SECONDARY & HIGHER INSTITUTION 
STUDENTS 

and clear lines of authority for decision-making during a crisis (who has the authority to suspend 

field activities or recall students from a site, and under what circumstances). Institutions should 

never deploy students to a field posting without an explicit, communicated contingency plan, 

regardless of how low the perceived risk of the specific location may appear. 

Fill in the blank: Contingency planning establishes clear procedures for responding to adverse 

events, including a designated emergency __________ and communication protocol, 

arrangements for emergency medical care, and clear lines of decision-making authority during a 

crisis. 

Figure 1.3: Logistics planning components and the risk management cycle  

Pilot questions 1.3 

1. Name three transportation options for field posting and one consideration relevant to each. 

2. What welfare considerations should accommodation logistics address? 

3. Why is sufficient time allocation to community entry important when scheduling field activities? 

4. Name three local contextual factors that should inform field posting scheduling. 

5. What should a contingency plan for field posting include? 
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1.4 Institutional Roles in Resource Provision 

1.4.1 Responsibilities of the institution and department 

The institution and academic department bear primary responsibility for establishing the resource 

and logistics foundation of field posting. This includes policy development (establishing clear, 

written guidelines on field posting requirements, funding arrangements, and student welfare 

standards), site identification and formal agreements (negotiating and documenting 

cooperation arrangements with community and local government authorities, examined further in 

Series 3), supervisor allocation (ensuring an adequate ratio of qualified academic and field 

supervisors to students), and insurance and risk coverage (ensuring students are covered by 

appropriate institutional insurance for the duration of field activities, given the risks identified in 

Part 1.3). 

The institution is also responsible for pre-departure orientation (briefing students on 

expectations, safety procedures, and ethical conduct before deployment), resource budgeting 

and disbursement (securing and timeously releasing the financial resources required, since 

delayed disbursement is among the most common causes of field posting disruption in Nigerian 

institutions), and quality assurance (monitoring that posting sites and arrangements continue to 

meet the standards required for a valuable educational experience, adjusting arrangements where 

a site proves unsuitable). These institutional responsibilities cannot be delegated to individual 

students without compromising both safety and educational quality. 

Fill in the blank: Delayed __________ of financial resources is among the most common causes 

of field posting disruption in Nigerian institutions, underscoring the importance of timely 

institutional budgeting and release of funds. 

1.4.2 Responsibilities of the student 

While the institution bears primary responsibility for the resource and logistics foundation, 

students retain specific individual responsibilities essential to a successful field posting. These 
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include active preparation (reviewing preparatory materials, understanding the assessment 

criteria in advance, and ensuring personal documentation such as student identification and any 

required medical clearance is in order), compliance with institutional and community 

protocols (following the conduct guidelines established during pre-departure orientation, 

respecting community customs and authority structures, and adhering to the agreed schedule), 

and personal welfare management (taking reasonable precautions for personal health and 

safety, including any recommended vaccinations or preventive medications appropriate to the 

posting location, and promptly reporting any safety concerns or adverse events to supervisors). 

Students also bear responsibility for professional conduct throughout the posting, recognising 

that their behaviour reflects on the institution and affects the community willingness to cooperate 

with future cohorts of students; a single instance of disrespectful or unethical conduct can 

damage a community relationship that took years to establish. Finally, students are responsible 

for accurate and timely documentation of their field activities, since the quality of the eventual 

community diagnosis report, the basis for assessment examined in Series 5, depends directly on 

the rigour and honesty with which data is collected and recorded in the field. 

Fill in the blank: A single instance of disrespectful or unethical __________ during field posting 

can damage a community relationship that took years to establish, affecting the institution 

capacity to conduct future field postings at that site. 

1.4.3 Resource challenges in the Nigerian context 

Field posting in Nigerian tertiary institutions frequently confronts resource constraints that 

complicate the ideal arrangements described in this Series. Inadequate institutional funding for 

field activities is common, often shifting cost burden onto students who may have limited 

capacity to pay, creating equity concerns when poorer students cannot afford to participate fully 

or must curtail the scope of their field activities. Transportation challenges, including poor 

road infrastructure to rural posting sites and the cost and availability of reliable vehicles, can 

restrict the geographic range of feasible posting locations or compromise safety when inadequate 

vehicles are used out of necessity. 
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Supervisory capacity constraints, arising from high student-to-staff ratios common in many 

Nigerian institutions, can result in inadequate academic oversight during field activities, 

undermining both educational quality and student safety. Insecurity in parts of the country has 

further narrowed the range of viable posting locations in recent years, requiring institutions to 

exercise heightened risk assessment judgement when selecting sites. Addressing these challenges 

requires sustained institutional investment in field posting infrastructure, transparent and 

equitable cost-sharing policies, and active institutional advocacy for the staffing and budgetary 

support that effective community health training requires, since field posting, despite these 

challenges, remains an irreplaceable component of producing competent community health 

practitioners. 

Fill in the blank: __________ funding for field activities is a common resource challenge in 

Nigerian tertiary institutions, often shifting cost burden onto students who may have limited 

capacity to pay, creating equity concerns. 

Figure 1.4: Institutional and student responsibilities, and Nigerian resource challenges  
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Pilot questions 1.4 

1. Name four institutional responsibilities in resource provision for field posting. 

2. Name three individual student responsibilities during field posting. 

3. Why can a single instance of poor student conduct have lasting consequences for a field posting 

programme? 

4. Name three resource challenges commonly affecting field posting in Nigerian institutions. 

5. How does inadequate institutional funding create equity concerns among students? 
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Series Summary 

This Series established field posting as the integrative capstone activity of the community health 

curriculum, defining it and the community diagnosis process it produces, and situating both 

within the broader sequence of community health training. The categories of resources required 

for a successful field posting, human, material, financial, and information/documentation, were 

identified in detail, establishing that successful field posting depends on far more than student 

academic preparation alone. 

Logistics planning was examined through transportation and accommodation arrangements, 

scheduling that respects both the educational sequence and local community context, and the risk 

management and contingency planning necessary given the genuine hazards of fieldwork. The 

Series concluded by distinguishing institutional from student responsibilities in resource 

provision and surveying the resource challenges, funding, transportation, supervisory capacity, 

and insecurity, that commonly affect field posting in Nigerian institutions, establishing the 

foundation upon which the supervision, site selection, field activities, and evaluation processes 

examined in subsequent Series depend (SLOs 1.1 to 1.6). 

 

Glossary of Terms 

• Community diagnosis: the systematic process of identifying and prioritising the health problems 

of a defined community through demographic, epidemiological, environmental, and social data 

collection and analysis. 

• Community entry: the foundational process of establishing rapport, trust, and cooperation with a 

community before data collection begins. 

• Contingency planning: the establishment of clear procedures for responding to adverse events 

during field activities, including emergency contacts, medical arrangements, and decision-making 

authority. 

• Field posting: a structured period of supervised practical placement during which students apply 

community health theory and skills in a real community setting. 



 

 la-NET | ONLINE LEARNING VIDEO PLATFORM FOR POST-SECONDARY & HIGHER INSTITUTION 
STUDENTS 

• Field supervisor: departmental or community-based personnel responsible for day-to-day 

logistics and serving as the primary liaison between the institution and the community during 

field posting. 

• Logistics: the practical planning and coordination of transportation, accommodation, scheduling, 

and resource deployment required to support field activities. 

• Pre-departure orientation: institutional briefing of students on expectations, safety procedures, 

and ethical conduct before deployment to a field posting site. 

• Resource budgeting: the institutional process of securing and disbursing the financial resources 

required to support field posting activities. 

• Risk assessment: the structured identification of hazards relevant to a specific field posting site 

and the development of proportionate mitigation measures. 

• Site identification: the institutional process of selecting and formally agreeing a community 

location for field posting activities. 
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Concept Check Questions [Series 1] 

Objective questions 

1. Field posting is a structured period of supervised practical placement during which students apply 

theoretical knowledge to real-world community __________ practice. (Linked to SLO 1.1) 

2. Field posting is described as the __________ capstone activity within the community health 

curriculum, drawing together knowledge from preceding courses. (Linked to SLO 1.1) 

3. __________ -based personnel, including community health extension workers and local leaders, 

provide essential local knowledge and facilitate community entry. (Linked to SLO 1.2) 

4. Where the posting site is too distant for daily commuting, __________ logistics become a 

significant planning consideration. (Linked to SLO 1.3) 

5. A common scheduling error is allocating insufficient time to community __________ , the 

foundational relationship-building phase. (Linked to SLO 1.3) 

6. __________ funding for field activities is a common resource challenge in Nigerian institutions, 

often shifting cost burden onto students. (Linked to SLO 1.6) 

Short-answer questions 

7. Define field posting and community diagnosis, and explain how the two are related. (Linked to 

SLO 1.1) 

8. Name the four categories of resources required for field posting and give one example of each. 

(Linked to SLO 1.2) 

9. Distinguish between institutional and student responsibilities in field posting resource provision. 

(Linked to SLO 1.5) 

Long-answer questions 

10. Discuss the logistics planning required for a successful field posting, covering transportation, 

scheduling, and risk management. (Linked to SLOs 1.3–1.4) 

11. Evaluate the resource challenges commonly affecting field posting in Nigerian institutions and 

discuss how institutions can address them. (Linked to SLO 1.6) 

 

Answers to Concept Check Questions [Series 1] 
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Objective questions 

1. Health. 

2. Integrative. 

3. Community. 

4. Accommodation. 

5. Entry. 

6. Inadequate. 

Short-answer questions 

7. Field posting is a structured period of supervised practical placement applying community health 

theory in a real setting. Community diagnosis is the systematic process of identifying and 

prioritising a community health problems through data collection and analysis. They are related 

because community diagnosis is the central product and culminating activity of field posting, 

drawing on the field experience to generate a structured assessment of the community. 

8. Human resources: academic and field supervisors, community-based personnel. Material 

resources: data collection instruments, protective equipment. Financial resources: transportation, 

accommodation, subsistence funding. Information and documentation resources: preparatory 

community data, introduction letters, ethical clearance. 

9. Institutional responsibilities: policy development, site agreements, supervisor allocation, 

insurance, orientation, budgeting and disbursement, quality assurance. Student responsibilities: 

active preparation, compliance with protocols, personal welfare management, professional 

conduct, accurate documentation. 

Long-answer questions 

10. Basic response: Transportation: choice between institutional vehicles, hired transport, or self-

arranged transport, weighing cost, reliability, and safety. Accommodation: required when daily 

commuting is impractical, addressing welfare needs including water, sanitation, and security, 

especially for female students. Scheduling: allocating sufficient time to community entry before 

data collection, accounting for market days, religious observance, and agricultural seasons, with 

built-in flexibility. Risk management: structured risk assessment identifying site-specific hazards, 

paired with contingency planning covering emergency contacts, medical arrangements, 

evacuation procedures, and decision-making authority. 
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Value-added response: Logistics planning failures rarely announce themselves as logistics failures; 

they manifest as poor data quality, student safety incidents, or community relationship damage that 

appear, on the surface, to be unrelated problems. A rushed schedule that skips community entry 

produces unreliable survey data that looks like a research methods failure but is actually a logistics 

planning failure. Recognising this connection is what allows field posting coordinators to address root 

causes rather than only symptoms. 

11. Basic response: Challenges: inadequate institutional funding shifting cost to students and 

creating equity concerns; transportation challenges from poor rural road infrastructure and vehicle 

costs; supervisory capacity constraints from high student-to-staff ratios; insecurity narrowing 

viable posting locations in some regions. Addressing them: sustained institutional investment in 

field posting budgets, transparent and equitable cost-sharing policies, advocacy for adequate 

staffing ratios, and rigorous site-specific risk assessment that adapts to the evolving security 

situation. 

Value-added response: These resource challenges are not peripheral administrative concerns; they 

directly determine which students can access a full field posting experience and which communities 

can be reached for training. An institution that allows funding gaps to persist unaddressed is 

effectively rationing community health competence along economic lines among its own students, 

while insecurity-driven restriction of posting sites risks concentrating field training exclusively in 

already well-served, accessible communities, undermining the curriculum goal of preparing 

practitioners for the full range of contexts they may eventually serve. 

 

Answers to Pilot Questions [Series 1] 

Part 1.1 

1. Field posting is a structured period of supervised practical placement during which students are 

deployed to a community setting to apply theoretical knowledge and skills to real-world 

community health practice. 

2. Community diagnosis is the systematic process of identifying and prioritising the health problems 

of a defined community through the collection and analysis of demographic, epidemiological, 

environmental, and social data. 
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3. Because it draws together knowledge from multiple preceding courses (demography, 

epidemiology, environmental health, health systems) and requires students to apply these tools in 

combination and in coordinated sequence, rather than examining any single tool in isolation. 

4. A preparatory phase, an active field phase, and a concluding phase. 

5. Community entry, data collection, data analysis, problem identification and prioritisation, and 

intervention planning. 

 

Part 1.2 

1. Any four of: academic supervisors, field supervisors or coordinators, community-based 

personnel, support staff, technical resource persons. 

2. Any three of: data collection instruments (questionnaires, checklists), anthropometric or basic 

diagnostic equipment, protective equipment, digital data collection tools. 

3. Transportation costs, accommodation, subsistence allowances, communication costs, and 

community engagement expenses. 

4. It allows students to develop informed expectations and tailor their data collection instruments to 

the specific context, rather than approaching the community as a complete unknown. 

5. Any three of: official introduction letters, ethical clearance documentation, student identification, 

standardised reporting templates, reference materials and assessment rubrics. 

 

Part 1.3 

1. Institutional vehicles (reliable but limited availability), hired transport (flexible but costly), self-

arranged transport with reimbursement (convenient but variable safety standards). 

2. Access to safe drinking water, sanitation, and a degree of security appropriate to the setting, with 

particular attention to the safety of female students. 

3. Because communities that have not been adequately engaged are less likely to provide accurate or 

complete information to unfamiliar student researchers, producing lower-quality data if data 

collection is rushed. 

4. Any three of: market days, religious observance schedules, agricultural seasons, locally 

significant events. 
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5. A designated emergency contact and communication protocol, arrangements for emergency 

medical care, evacuation procedures, and clear lines of decision-making authority during a crisis. 

 

Part 1.4 

1. Any four of: policy development, site identification and formal agreements, supervisor allocation, 

insurance and risk coverage, pre-departure orientation, resource budgeting and disbursement, 

quality assurance. 

2. Any three of: active preparation, compliance with institutional and community protocols, 

personal welfare management, professional conduct, accurate and timely documentation. 

3. Because student behaviour reflects on the institution and affects the community willingness to 

cooperate with future cohorts of students; a single instance of disrespectful conduct can damage a 

relationship that took years to build. 

4. Any three of: inadequate institutional funding, transportation challenges, supervisory capacity 

constraints, insecurity in some regions. 

5. Inadequate funding often shifts cost burden onto students, who may have limited capacity to pay, 

meaning poorer students cannot fully participate or must curtail the scope of their field activities 

compared with wealthier peers. 
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Introduction 

Resources and logistics, examined in Series 1, provide the material foundation of field posting, 

but they cannot by themselves ensure that students learn effectively or remain safe during their 

time in the community. That responsibility falls to supervision: the structured oversight provided 

by faculty and departmental staff that guides students through the technical, ethical, and practical 

demands of field work. Effective supervision transforms a logistically sound field posting into a 

genuinely educational one. 

The aim of this Series is to define supervision in the field posting context, distinguish its 

academic and pastoral dimensions, examine the structure and tiers of the supervisory system, 

describe the core supervisory functions and practices, and address the challenges and quality 

assurance considerations relevant to supervision in Nigerian institutions. 

We shall commence by defining supervision and examining the theoretical models that inform 

good practice. Next, we will examine the structure of the supervisory system, from departmental 

coordination to individual field supervisors. Moving on, we will examine the core supervisory 

functions of orientation, monitoring, and feedback. Finally, we will close by addressing the 

challenges to effective supervision and the steps required to maintain consistent standards in the 

Nigerian context. 

 

Series Learning Outcomes 

Upon completing this Series, you should be able to: 

• SLO 2.1 define supervision in the context of field posting and distinguish academic from 

pastoral supervision, 

• SLO 2.2 describe theoretical models that inform effective field supervision, 

• SLO 2.3 describe the structure and tiers of the supervisory system, including the role of 

the departmental coordinator, 
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• SLO 2.4 explain the core functions of pre-field orientation, on-site monitoring, and 

feedback, 

• SLO 2.5 describe the principles of effective mentorship and corrective guidance during 

field posting, 

• SLO 2.6 identify common challenges to effective field supervision, and 

• SLO 2.7 describe the steps required to maintain supervisory quality and consistency in 

the Nigerian institutional context. 

 

 

2.1 The Role and Purpose of Supervision 

2.1.1 Defining supervision in field posting 

Supervision in the field posting context is the process by which designated faculty and 

departmental staff provide structured oversight, guidance, and support to students throughout 

their community placement, ensuring that field activities meet academic standards, remain 

ethically sound, and proceed safely. Supervision is distinct from mere administrative monitoring 

(confirming students are present at the designated site) in that it involves active engagement with 

the quality and direction of student learning, including technical guidance on data collection 

methods, feedback on emerging findings, and correction of errors before they compromise the 

overall community diagnosis. 

The purpose of supervision extends across three interconnected functions: educational (ensuring 

students apply theoretical knowledge correctly and develop genuine practical competence), 

quality assurance (ensuring the data collected and conclusions drawn meet the rigour expected 

of a credible community diagnosis), and protective (ensuring student welfare and safety, and 

that community members are treated ethically and with respect throughout the engagement). A 

supervisory arrangement that addresses only one of these functions, for example providing safety 

oversight without technical guidance, fails to deliver the full educational value that field posting 

is intended to provide. 
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Fill in the blank: Supervision in field posting is the process by which faculty and departmental 

staff provide structured oversight, guidance, and support, distinct from mere administrative 

monitoring because it involves active engagement with the __________ and direction of student 

learning. 

2.1.2 Academic versus pastoral supervision 

Academic supervision focuses on the technical and intellectual content of the field posting: 

ensuring that the demographic and epidemiological methods applied are correct, that data 

collection instruments are appropriately designed and administered, that analysis is rigorous, and 

that the eventual community diagnosis report meets the standards of the curriculum. Academic 

supervisors are typically faculty members with relevant subject expertise, and their engagement 

is concentrated around key milestones: instrument review before fieldwork begins, periodic 

review of emerging data during the field phase, and detailed review of the final report. 

Pastoral supervision addresses the welfare, wellbeing, and personal support needs of students 

during what is often their first sustained immersion in an unfamiliar community setting, 

frequently involving physical hardship, cultural adjustment, and emotional demands not 

encountered in classroom learning. Pastoral supervisors (who may be the same individuals as 

academic supervisors, or distinct designated personnel depending on institutional arrangement) 

attend to accommodation and welfare conditions, monitor for signs of student distress or 

burnout, mediate interpersonal conflicts within student groups, and serve as an accessible point 

of contact for any concerns students may be reluctant to raise through purely academic channels. 

Both dimensions are necessary; a field posting that provides rigorous academic supervision while 

neglecting pastoral needs risks producing technically sound but personally damaging field 

experiences. 

Fill in the blank: __________ supervision addresses the welfare, wellbeing, and personal support 

needs of students during field posting, including monitoring for signs of distress and mediating 

interpersonal conflicts within student groups. 
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2.1.3 Theoretical models of clinical and field supervision 

Field supervision draws on theoretical models developed originally for clinical and professional 

education supervision, adapted to the community health field context. Proctor three-function 

model (1986) identifies three components of effective supervision: the normative function 

(ensuring quality standards, ethical conduct, and professional accountability), the formative 

function (developing the supervisee skills, knowledge, and understanding through teaching and 

reflective discussion), and the restorative function (supporting the supervisee emotional 

wellbeing and resilience, addressing the stress and challenge inherent in the work). This model 

maps closely onto the academic-pastoral distinction introduced in Part 2.1.2, with the normative 

and formative functions corresponding broadly to academic supervision, and the restorative 

function corresponding to pastoral supervision. 

The experiential learning cycle (Kolb, 1984) provides a complementary model particularly 

relevant to field supervision: learning proceeds through a cycle of concrete experience (the field 

activity itself), reflective observation (the supervisee thinking critically about what occurred), 

abstract conceptualisation (connecting the experience back to theoretical knowledge), and active 

experimentation (applying the refined understanding in subsequent field activities). Effective 

field supervisors deliberately structure their engagement with students, particularly through 

feedback sessions examined in Part 2.3, to support this full cycle rather than allowing students 

simply to accumulate field experience without the reflective and conceptual engagement that 

converts experience into genuine learning. 

Fill in the blank: Proctor three-function model of supervision identifies the normative function 

(quality standards), the formative function (skill development), and the __________ function 

(emotional wellbeing and resilience support). 
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Figure 2.1: Academic and pastoral supervision within Proctor model and the experiential 

learning cycle  

Pilot questions 2.1 

1. Define supervision in the context of field posting. 

2. Name the three interconnected purposes of field posting supervision. 

3. Distinguish between academic and pastoral supervision. 

4. Name the three functions in Proctor model of supervision. 

5. Describe the four stages of Kolb experiential learning cycle. 

 

2.2 Structure of the Supervisory System 

2.2.1 Levels and tiers of supervision 

Effective field posting supervision is typically organised across multiple tiers, each with distinct 

scope and responsibility. At the institutional level, a designated senior academic (often a head of 
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department or programme coordinator) holds overall responsibility for the field posting 

programme, including policy compliance, resource allocation oversight, and final approval of 

posting sites and arrangements. At the departmental coordination level, a field posting 

coordinator (examined in detail in Part 2.2.2) manages the operational planning and day-to-day 

administration of the posting across all participating student groups. 

At the group supervision level, individual academic supervisors are assigned to specific student 

groups (typically organised by posting site or geographic cluster), providing the direct technical 

guidance, periodic site visits, and feedback that constitute the bulk of hands-on supervisory 

contact with students. At the community level, local supervisory support (community-based 

personnel, local health facility staff, or designated community liaisons) provides day-to-day, on-

the-ground guidance and serves as the first point of contact for issues arising between scheduled 

visits from academic supervisors who may not be continuously present at the field site. This 

tiered structure ensures that supervisory capacity is distributed appropriately, with the most 

frequent and immediate guidance available closest to where students are actually working. 

Fill in the blank: At the __________ level, individual academic supervisors are assigned to 

specific student groups, providing direct technical guidance, periodic site visits, and feedback 

that constitute the bulk of hands-on supervisory contact. 

2.2.2 The role of the departmental coordinator 

The departmental field posting coordinator occupies a pivotal operational role, serving as the 

central administrative and communication hub connecting institutional policy, individual 

academic supervisors, and the practical realities of the field. Core responsibilities include 

allocating students to supervisors and posting sites (balancing factors such as supervisor 

expertise, geographic logistics, and group size), maintaining the master schedule of supervisory 

visits and key milestones across all groups, and serving as the primary escalation point when 

issues arise that exceed an individual group supervisor authority to resolve, such as a significant 

safety concern or a serious conflict with a host community. 

The coordinator also plays a critical quality consistency role: since multiple academic 

supervisors, each potentially applying somewhat different standards or levels of engagement, 
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oversee different student groups simultaneously, the coordinator is responsible for establishing 

common expectations, briefing materials, and assessment criteria (examined further in Series 5) 

that ensure all students receive a comparable quality of supervision and are evaluated against 

consistent standards, regardless of which specific supervisor or posting site they are assigned to. 

Without this coordinating function, field posting outcomes can vary substantially and inequitably 

based simply on which supervisor a student happens to be assigned. 

Fill in the blank: The departmental field posting coordinator plays a critical quality __________ 

role, establishing common expectations and assessment criteria across multiple academic 

supervisors to ensure comparable supervision quality regardless of student group assignment. 

2.2.3 Supporting staff and co-supervisory arrangements 

Beyond academic supervisors, effective field posting often involves co-supervisory 

arrangements that draw on complementary expertise. Technical co-supervisors (statisticians, 

environmental health specialists, or biostatistics staff) may be engaged specifically to support the 

data analysis phase of community diagnosis, providing expertise that an individual academic 

supervisor, however competent generally, may not possess in sufficient depth for every technical 

aspect of the work. Community-based co-supervisors (such as the local health facility in-

charge or a designated community health extension worker) provide continuous local presence 

and contextual knowledge that institution-based academic supervisors, present only periodically, 

cannot replicate. 

Administrative and support staff contribute to the supervisory system indirectly but essentially: 

logistics personnel ensuring supervisory visits are properly transported and scheduled, 

departmental administrative staff maintaining student records and communication channels, and, 

where institutional resources allow, dedicated welfare officers who provide an additional layer of 

pastoral support independent of the academic supervisory line. Clearly defining the respective 

roles and lines of communication between these various supporting actors, before field posting 

begins, prevents the confusion and gaps in coverage that can otherwise arise when multiple 

parties share overlapping supervisory responsibility without clear delineation of who is 

accountable for what. 
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Fill in the blank: __________ co-supervisors, such as statisticians or environmental health 

specialists, may be engaged specifically to support the data analysis phase of community 

diagnosis, providing depth of expertise an individual academic supervisor may lack. 

Figure 2.2: The tiered structure of field posting supervision  

Pilot questions 2.2 

1. Name the four tiers of the field posting supervisory structure. 

2. What is the role of the institutional-level supervisor? 

3. Name three responsibilities of the departmental field posting coordinator. 

4. Why does the coordinator quality consistency role matter when multiple supervisors 

oversee different student groups? 

5. Distinguish between technical and community-based co-supervisors, giving an example 

of each. 
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2.3 Supervisory Functions and Practices 

2.3.1 Pre-field orientation and briefing 

Pre-field orientation is the foundational supervisory function through which students are 

prepared for the technical, ethical, and practical demands of field posting before deployment 

begins. A comprehensive orientation covers: technical briefing (review of the data collection 

instruments, sampling approach, and analytical methods to be used, ensuring all students share a 

common understanding before entering the field); ethical briefing (informed consent 

procedures, confidentiality obligations, and appropriate conduct when collecting sensitive 

information from community members); and logistical and safety briefing (the schedule, 

emergency procedures, and welfare arrangements established in Series 1). 

Orientation should also include explicit communication of assessment expectations (the criteria 

against which the field posting will eventually be evaluated, examined fully in Series 5), since 

students who understand from the outset what constitutes strong performance can direct their 

effort more effectively throughout the posting, rather than discovering the evaluation standards 

only retrospectively. A well-conducted orientation typically includes opportunities for students 

to ask questions, role-play challenging scenarios (such as a community member declining to 

participate), and review case examples from previous field postings, building confidence and 

reducing the anxiety that can otherwise compromise student performance during the early, most 

formative days of community engagement. 

Fill in the blank: Orientation should include explicit communication of __________ 

expectations, since students who understand from the outset what constitutes strong performance 

can direct their effort more effectively throughout the posting. 

2.3.2 On-site supervisory visits and monitoring 

On-site supervisory visits provide the direct, real-time oversight that distinguishes active 

supervision from remote administrative monitoring. Visits typically serve multiple simultaneous 

purposes: verification (confirming that field activities are proceeding as planned and that the 

agreed schedule and methods are being followed), technical support (observing data collection 
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in progress and providing immediate corrective guidance where methods are being applied 

incorrectly, which is far more effective than identifying such errors only after fieldwork has 

concluded), and relationship maintenance (supervisors using site visits as an opportunity to 

reinforce the institution relationship with community leaders and authorities, demonstrating 

institutional commitment beyond the initial entry negotiations covered in Series 3). 

The frequency and structure of supervisory visits should be planned in advance and clearly 

communicated to students, balancing the value of frequent, close oversight against the practical 

constraints of supervisor time and travel resources identified in Series 1. Where in-person visits 

cannot be conducted as frequently as ideal, remote monitoring mechanisms (scheduled 

telephone or video check-ins, requirements for students to submit interim progress reports, and 

the use of digital data collection platforms that allow supervisors to review incoming data 

remotely in near real time) provide a valuable, though not fully equivalent, supplement to 

physical site visits, helping to identify emerging problems before they significantly compromise 

the field posting outcome. 

Fill in the blank: Where in-person supervisory visits cannot be conducted as frequently as ideal, 

__________ monitoring mechanisms such as scheduled check-ins and digital data review 

provide a valuable, though not fully equivalent, supplement to physical site visits. 

2.3.3 Feedback, mentorship, and corrective guidance 

Effective feedback during field posting follows established principles of good educational 

feedback: it should be timely (provided as close to the relevant event as possible, since delayed 

feedback loses its corrective and learning value), specific (identifying precisely what was done 

well or poorly, rather than vague general comments), balanced (acknowledging genuine 

strengths alongside areas for improvement, since feedback that is exclusively critical can 

undermine student confidence and engagement), and actionable (providing students with a clear 

understanding of what to do differently, not merely identifying that a problem exists). 

Mentorship extends beyond episodic feedback into a more sustained developmental relationship, 

in which the supervisor takes an active interest in the individual student professional growth, 

helps the student connect field experiences to broader career aspirations within community 
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health and public health practice, and models the professional values and judgement that cannot 

be fully conveyed through formal instruction alone. Corrective guidance addresses situations 

where a student approach or conduct requires direct intervention, ranging from minor technical 

correction (adjusting a data collection technique) to more serious concerns (addressing a breach 

of research ethics or unprofessional conduct toward community members); in all cases, 

corrective guidance should be delivered respectfully and privately where possible, focused on the 

specific behaviour requiring change rather than framed as a general character judgement, 

preserving the student dignity while still ensuring the necessary correction occurs. 

Fill in the blank: Effective feedback during field posting should be timely, specific, balanced, 

and __________ , providing students with a clear understanding of what to do differently rather 

than merely identifying that a problem exists. 

Figure 2.3: Principles of effective supervisory feedback and the orientation-monitoring-feedback 

cycle  

Pilot questions 2.3 

1. Name three components of a comprehensive pre-field orientation. 
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2. Name three purposes served by on-site supervisory visits. 

3. What remote monitoring mechanisms can supplement in-person supervisory visits? 

4. Name the four principles of effective supervisory feedback. 

5. How should corrective guidance be delivered, and why does this matter? 

 

2.4 Challenges and Quality Assurance in Supervision 

2.4.1 Common challenges in field supervision 

Several challenges commonly compromise the effectiveness of field posting supervision. High 

supervisor-to-student ratios (a function of the staffing constraints examined in Series 1) limit 

the frequency and depth of individual attention each student can receive, particularly where a 

single supervisor is responsible for multiple geographically dispersed groups. Inconsistent 

supervisor engagement arises when supervisory duties compete with supervisors other 

academic and administrative responsibilities, sometimes resulting in field posting supervision 

being treated as a lower institutional priority than research or regular teaching obligations, 

despite its substantial educational value. 

Variation in supervisor expertise and standards across different academic staff can produce 

inconsistent student experiences and assessment outcomes, as noted in the coordinator role 

discussion in Part 2.2.2. Communication breakdowns between tiers of the supervisory 

structure, particularly where remote monitoring mechanisms are unreliable (due to poor network 

connectivity in many Nigerian rural posting sites) or where roles and responsibilities have not 

been clearly defined in advance, can leave students without timely access to needed guidance 

during critical moments. Resource constraints limiting supervisor travel to field sites can 

reduce in-person contact below the level needed for adequate technical oversight and safety 

monitoring, compounding the other challenges identified. 

Fill in the blank: __________ supervisor-to-student ratios, a function of staffing constraints, limit 

the frequency and depth of individual attention each student can receive, particularly where a 

single supervisor oversees multiple geographically dispersed groups. 
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2.4.2 Maintaining supervisory standards and consistency 

Addressing the challenges identified in Part 2.4.1 requires deliberate quality assurance 

mechanisms. Standardised supervisory guidelines (clear, written documentation specifying 

minimum expected supervisory contact, the structure and content of orientation sessions, 

feedback standards, and assessment criteria) reduce the variation that arises when individual 

supervisors are left to determine their own approach without common reference points. 

Supervisor training and calibration sessions (periodic departmental meetings in which 

supervisors review assessment standards together, discuss challenging scenarios, and align their 

expectations) help ensure that students assigned to different supervisors are nonetheless 

evaluated against genuinely comparable standards. 

Monitoring of supervisory activity itself (the coordinator tracking whether scheduled visits and 

feedback sessions are actually occurring as planned, and soliciting student feedback on the 

quality and frequency of supervision they received) closes the loop by providing the data needed 

to identify where supervisory practice is falling short of institutional standards, enabling targeted 

improvement. Institutions that treat supervision quality as a matter requiring active, ongoing 

institutional attention, rather than an assumed byproduct of simply assigning staff to the role, are 

substantially more likely to deliver consistent, high-quality field posting outcomes across their 

full student cohort. 

Fill in the blank: Supervisor training and __________ sessions, in which supervisors review 

assessment standards together and align their expectations, help ensure that students assigned to 

different supervisors are evaluated against genuinely comparable standards. 

2.4.3 Supervision capacity in the Nigerian context 

Supervision capacity in many Nigerian tertiary institutions is constrained by broader structural 

factors affecting higher education staffing. High academic staff-to-student ratios across 

community health and public health programmes, driven by funding limitations and growing 

student enrolment, directly translate into stretched field posting supervisory capacity, often 

forcing institutions to choose between accepting unfavourably high supervisor-to-student ratios 
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during field posting or limiting the scale of field posting activities, neither of which is an ideal 

outcome for educational quality. 

Infrastructure limitations compound these staffing constraints: unreliable transportation to rural 

and remote posting sites makes frequent in-person supervisory visits logistically difficult and 

costly, while inconsistent telecommunications and internet connectivity in many rural 

communities undermines the reliability of remote monitoring as a supplement, as identified in 

Part 2.4.1. Addressing these systemic constraints requires action beyond what any individual 

department can achieve alone, including institutional investment in academic staffing, advocacy 

for improved rural telecommunications infrastructure relevant to multiple sectors beyond 

education, and creative institutional approaches such as formal partnerships with community-

based health facility staff to extend supervisory presence at the field site even when academic 

staff visits cannot be as frequent as desired, an approach that also strengthens the community 

cooperation examined in the following Series. 

Fill in the blank: __________ limitations, including unreliable transportation to rural posting 

sites and inconsistent telecommunications connectivity, compound staffing constraints and 

undermine the reliability of remote monitoring as a supervisory supplement in Nigeria. 
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Figure 2.4: Supervisory quality assurance mechanisms and Nigerian capacity constraints  

Pilot questions 2.4 

1. Name three common challenges affecting field posting supervision quality. 

2. What is the value of standardised supervisory guidelines? 

3. What is the purpose of supervisor calibration sessions? 

4. How does monitoring of supervisory activity itself support quality assurance? 

5. Name two structural factors affecting supervision capacity in Nigerian institutions and 

one possible institutional response to each. 
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Series Summary 

This Series examined faculty and departmental supervision as the human dimension that converts 

the logistical and resource foundation established in Series 1 into genuine educational value. 

Supervision was defined and its academic and pastoral dimensions distinguished, with Proctor 

normative, formative, and restorative functions and Kolb experiential learning cycle introduced 

as the theoretical models underpinning effective practice. The tiered supervisory structure, from 

institutional oversight through departmental coordination and group supervision to community-

level support, was described, with the departmental coordinator role highlighted as central to 

maintaining consistency across the system. 

The core supervisory functions of pre-field orientation, on-site monitoring, and feedback were 

examined in detail, establishing the principles of timely, specific, balanced, and actionable 

feedback alongside the practice of sustained mentorship and respectful corrective guidance. The 

Series concluded by identifying the common challenges to effective supervision, the quality 

assurance mechanisms that address them, and the structural staffing, transportation, and 

connectivity constraints that shape supervision capacity in Nigerian institutions, establishing the 

human infrastructure upon which the community site selection and cooperation processes 

examined in Series 3 depend (SLOs 2.1 to 2.7). 

 

Glossary of Terms 

• Academic supervision: supervisory oversight focused on the technical and intellectual 

content of field posting, including method correctness and report quality. 

• Co-supervisory arrangement: an arrangement in which technical or community-based 

specialists supplement the primary academic supervisor expertise during field posting. 

• Departmental coordinator: the staff member responsible for the operational planning, 

administration, and quality consistency of a field posting programme across all 

participating student groups. 
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• Experiential learning cycle: Kolb model of learning through concrete experience, 

reflective observation, abstract conceptualisation, and active experimentation. 

• Field supervisor: an academic or designated staff member assigned to provide direct 

technical and pastoral oversight to a specific student group during field posting. 

• Mentorship: a sustained developmental relationship in which a supervisor supports a 

student broader professional growth beyond episodic technical feedback. 

• Pastoral supervision: supervisory oversight focused on student welfare, wellbeing, and 

personal support during field posting. 

• Pre-field orientation: the briefing process preparing students for the technical, ethical, 

and logistical demands of field posting before deployment. 

• Proctor model: a supervision framework identifying normative, formative, and 

restorative functions of effective supervision. 

• Remote monitoring: supplementary supervisory mechanisms, such as telephone check-

ins or digital data review, used when in-person site visits are limited. 
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Concept Check Questions [Series 2] 

Objective questions 

1. Supervision in field posting is distinct from mere administrative monitoring because it 

involves active engagement with the __________ and direction of student learning. 

(Linked to SLO 2.1) 

2. __________ supervision addresses the welfare, wellbeing, and personal support needs of 

students during field posting. (Linked to SLO 2.1) 

3. Proctor model identifies the normative function, the formative function, and the 

__________ function of supervision. (Linked to SLO 2.2) 

4. The departmental coordinator plays a critical quality __________ role, establishing 

common expectations across multiple academic supervisors. (Linked to SLO 2.3) 

5. Effective feedback during field posting should be timely, specific, balanced, and 

__________. (Linked to SLO 2.4) 

6. __________ supervisor-to-student ratios limit the frequency and depth of individual 

attention each student can receive during field posting. (Linked to SLO 2.6) 

Short-answer questions 

7. Distinguish between academic and pastoral supervision, explaining why both are 

necessary. (Linked to SLO 2.1) 

8. Describe the four tiers of the field posting supervisory structure. (Linked to SLO 2.3) 

9. Name the four principles of effective supervisory feedback and explain why each matters. 

(Linked to SLO 2.5) 

Long-answer questions 

10. Discuss the theoretical models that inform effective field supervision and explain how 

they translate into practical supervisory functions. (Linked to SLOs 2.2, 2.4–2.5) 

11. Evaluate the challenges to effective field posting supervision in Nigerian institutions and 

the quality assurance mechanisms that can address them. (Linked to SLOs 2.6–2.7) 
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Answers to Concept Check Questions [Series 2] 

Objective questions 

6. Quality. 

7. Pastoral. 

8. Restorative. 

9. Consistency. 

10. Actionable. 

11. High. 

Short-answer questions 

12. Academic supervision focuses on technical and intellectual content: correct methods, 

instrument design, analysis rigour, and report quality. Pastoral supervision focuses on 

student welfare, wellbeing, and personal support. Both are necessary because a field 

posting that is technically well-supervised but pastorally neglected risks producing 

personally damaging experiences, while pastoral care alone without academic rigour fails 

to achieve the educational purpose of field posting. 

13. Institutional level (overall programme responsibility), departmental coordination level 

(operational planning and consistency), group supervision level (direct technical guidance 

to assigned student groups), and community level (local, continuous on-the-ground 

support). 

14. Timely: feedback close to the event retains corrective value. Specific: precise 

identification of what was done well or poorly guides improvement. Balanced: 

acknowledging strengths alongside weaknesses preserves student confidence and 

engagement. Actionable: clarity on what to do differently converts feedback into genuine 

learning. 

Long-answer questions 

15. Basic response: Proctor model: normative function (quality standards, ethics, 

accountability), formative function (skill and knowledge development), restorative 
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function (emotional wellbeing and resilience support); maps to academic supervision 

(normative, formative) and pastoral supervision (restorative). Kolb experiential learning 

cycle: concrete experience (field activity), reflective observation (critical thinking on 

what occurred), abstract conceptualisation (connecting to theory), active experimentation 

(applying refined understanding). Translation into practice: pre-field orientation prepares 

for concrete experience; on-site monitoring supports reflective observation in real time; 

feedback sessions drive abstract conceptualisation by linking field events to theory; 

subsequent field activities provide the active experimentation stage. 

Value-added response: The value of these theoretical models lies in revealing that effective 

supervision is not simply the presence of a supervisor but the deliberate structuring of 

specific functions, normative, formative, restorative, and the deliberate cycling through 

experience, reflection, conceptualisation, and experimentation. A supervisor who visits the 

field site but provides only normative oversight (checking compliance) without formative 

engagement (teaching) or restorative support (welfare check-ins) is supervising in name only; 

genuine supervisory value requires intentional attention to all three functions across the full 

learning cycle. 

16. Basic response: Challenges: high supervisor-to-student ratios from staffing constraints, 

inconsistent supervisor engagement due to competing responsibilities, variation in 

supervisor standards across staff, communication breakdowns especially with poor rural 

connectivity, resource constraints limiting travel to field sites. Quality assurance 

mechanisms: standardised supervisory guidelines specifying minimum contact and 

assessment criteria, supervisor training and calibration sessions to align expectations, 

monitoring of supervisory activity itself including student feedback on supervision 

quality received. 

Value-added response: The Nigerian-specific structural constraints, staffing ratios driven by 

funding limitations and rural infrastructure gaps, mean that quality assurance mechanisms 

alone cannot fully resolve supervision capacity challenges; they can only optimise outcomes 

within existing constraints. Sustainable improvement requires institutions to advocate 

explicitly for the staffing investment and infrastructure support that would allow supervision 
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quality to improve structurally, rather than relying indefinitely on supervisors stretching 

limited capacity through individual effort and goodwill, an approach that is neither 

sustainable nor equitable across student cohorts. 

 

Answers to Pilot Questions [Series 2] 

Part 2.1 

11. Supervision in field posting is the process by which designated faculty and departmental 

staff provide structured oversight, guidance, and support to students throughout 

community placement, ensuring field activities meet academic standards, remain 

ethically sound, and proceed safely. 

12. Educational (ensuring correct application of theoretical knowledge), quality assurance 

(ensuring data and conclusions meet required rigour), and protective (ensuring student 

welfare and ethical treatment of community members). 

13. Academic supervision focuses on technical and intellectual content of the field posting. 

Pastoral supervision focuses on student welfare, wellbeing, and personal support needs. 

14. Normative function, formative function, and restorative function. 

15. Concrete experience (the field activity itself), reflective observation (critical thinking 

about what occurred), abstract conceptualisation (connecting experience to theory), and 

active experimentation (applying refined understanding in subsequent activities). 

 

Part 2.2 

1. Institutional level, departmental coordination level, group supervision level, and 

community level. 

2. Overall responsibility for the field posting programme, including policy compliance, 

resource allocation oversight, and final approval of posting sites and arrangements. 
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3. Any three of: allocating students to supervisors and posting sites, maintaining the master 

schedule of supervisory visits, serving as the primary escalation point for issues 

exceeding group supervisor authority. 

4. Because multiple supervisors may apply somewhat different standards or levels of 

engagement; the coordinator role ensures all students receive comparable quality of 

supervision and are evaluated against consistent standards regardless of supervisor or site 

assignment. 

5. Technical co-supervisors (e.g. statisticians supporting data analysis) provide specific 

expertise an individual academic supervisor may lack. Community-based co-supervisors 

(e.g. local health facility in-charge) provide continuous local presence and contextual 

knowledge. 

 

Part 2.3 

6. Any three of: technical briefing on instruments and methods, ethical briefing on consent 

and confidentiality, logistical and safety briefing, communication of assessment 

expectations. 

7. Verification of planned activities, technical support and corrective guidance, and 

relationship maintenance with community leaders. 

8. Scheduled telephone or video check-ins, requirements for interim progress reports, and 

digital data collection platforms allowing near real-time remote review. 

9. Timely, specific, balanced, and actionable. 

10. Respectfully and privately where possible, focused on the specific behaviour requiring 

change rather than framed as a general character judgement, because this preserves 

student dignity while still ensuring the necessary correction occurs. 

 

Part 2.4 
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11. Any three of: high supervisor-to-student ratios, inconsistent supervisor engagement, 

variation in supervisor expertise and standards, communication breakdowns, resource 

constraints limiting travel. 

12. Standardised guidelines reduce variation that arises when individual supervisors are left 

to determine their own approach without common reference points, ensuring more 

consistent supervisory contact, orientation content, and assessment standards. 

13. Calibration sessions allow supervisors to review assessment standards together, discuss 

challenging scenarios, and align their expectations, helping ensure students assigned to 

different supervisors are evaluated against genuinely comparable standards. 

14. By tracking whether scheduled visits and feedback sessions are actually occurring as 

planned, and soliciting student feedback on supervision quality received, the coordinator 

obtains the data needed to identify where supervisory practice is falling short and target 

improvement accordingly. 

15. High academic staff-to-student ratios (response: institutional investment in academic 

staffing); unreliable transportation and connectivity in rural areas (response: formal 

partnerships with community-based health facility staff to extend supervisory presence at 

the field site). 
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Course code: COM 312 

Course title: Field Posting and Community Diagnosis 

Course credit load: 2 Units 

Series 3: Community Site Selection and 

Cooperation 

• Part 3.1: Principles of Community Site Selection 

o Sub Part 3.1.1: Criteria for selecting a suitable posting community 

o Sub Part 3.1.2: Assessing community size, accessibility, and diversity 

o Sub Part 3.1.3: Avoiding research and survey fatigue 

• Part 3.2: Community Entry 

o Sub Part 3.2.1: The concept and importance of community entry 

o Sub Part 3.2.2: The gatekeeper system and formal channels of entry 

o Sub Part 3.2.3: Steps in the community entry process 

• Part 3.3: Building and Sustaining Community Cooperation 

o Sub Part 3.3.1: Principles of trust-building 

o Sub Part 3.3.2: Communication and cultural sensitivity 

o Sub Part 3.3.3: Reciprocity and community benefit 

• Part 3.4: Ethical and Practical Considerations in Community 

Engagement 

o Sub Part 3.4.1: Informed consent at the community and individual level 

o Sub Part 3.4.2: Managing expectations and addressing community concerns 
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o Sub Part 3.4.3: Sustaining institutional relationships beyond a single posting 

 

Introduction 

No amount of resource planning or supervisory rigour, however well executed, can compensate 

for a community that does not trust or wish to cooperate with a visiting student team. Site 

selection and community entry are therefore not administrative formalities preceding the real 

work of field posting; they are themselves a core skill of community health practice, requiring as 

much deliberate competence as the demographic calculations or epidemiological methods 

applied once data collection begins. 

The aim of this Series is to establish the principles for selecting an appropriate posting 

community, to examine the process of community entry through formal gatekeeper channels, to 

describe the principles of building and sustaining genuine community cooperation, and to 

address the ethical and practical considerations involved in community-level engagement. 

We shall commence by examining the criteria for selecting a suitable posting community. Next, 

we will examine community entry as a structured process, including the role of gatekeepers. 

Moving on, we will address the principles of trust-building, cultural sensitivity, and reciprocity 

that sustain cooperation throughout the posting. Finally, we will close by examining the ethical 

and practical considerations of community engagement, including consent and the sustainability 

of institutional relationships. 

 

Series Learning Outcomes 

Upon completing this Series, you should be able to: 

• SLO 3.1 describe the criteria used to select a suitable community for field posting, 

• SLO 3.2 explain the concept and importance of community entry, 

• SLO 3.3 describe the gatekeeper system and the steps in the community entry process, 
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• SLO 3.4 explain the principles of trust-building and cultural sensitivity in community 

engagement, 

• SLO 3.5 describe the principle of reciprocity in community cooperation, 

• SLO 3.6 explain informed consent at the community and individual level, and 

• SLO 3.7 describe how institutional relationships with field posting communities can be 

sustained over time. 

 

 

3.1 Principles of Community Site Selection 

3.1.1 Criteria for selecting a suitable posting community 

Selecting an appropriate community for field posting requires balancing multiple, sometimes 

competing, criteria. Educational suitability is paramount: the community should present a 

sufficiently representative range of health conditions, demographic characteristics, and 

environmental health features to allow students to apply and integrate the breadth of knowledge 

expected by the curriculum, rather than an atypical setting that offers limited learning 

opportunity. Accessibility (covered further in Part 3.1.2) must be balanced against the value of 

exposing students to genuinely under-served communities, since the most convenient, easily 

reached locations are often not those with the greatest unmet health need or the most instructive 

community health challenges. 

Safety and security considerations, informed by the risk assessment principles established in 

Series 1, must rule out communities where the security situation poses unacceptable risk to 

student welfare, regardless of their educational merit. Existing institutional relationships (prior 

research partnerships, alumni connections, or established goodwill from previous field postings) 

can substantially ease community entry and should be weighed favourably, since starting an 

entirely new community relationship from zero trust requires considerably more time and effort 

than building on an existing foundation. Finally, community willingness must be genuinely 

assessed rather than assumed; a community formally agreeing to host students under institutional 
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or political pressure, without genuine local buy-in, often yields a poor field posting experience 

regardless of how well the other criteria are satisfied. 

Fill in the blank: __________ suitability is paramount in community site selection, requiring the 

community to present a sufficiently representative range of health conditions and demographic 

characteristics for the breadth of curriculum knowledge to be applied. 

3.1.2 Assessing community size, accessibility, and diversity 

Community size directly affects the feasibility and educational value of the field posting. A 

community that is too small may not generate sufficient data for meaningful demographic and 

epidemiological analysis (a household survey of twenty households cannot support the same 

depth of community diagnosis as one covering several hundred), while a community that is too 

large may exceed the data collection capacity of the assigned student group within the available 

posting timeframe, risking superficial rather than thorough engagement. Selecting a community 

whose population size is proportionate to the number of students assigned and the duration of the 

posting is therefore an essential planning calculation, directly connecting site selection back to 

the resource and logistics planning of Series 1. 

Accessibility encompasses both physical accessibility (road conditions, distance from the 

institution, seasonal accessibility given weather patterns such as rainy-season flooding that may 

cut off some rural communities) and administrative accessibility (the existence of functioning 

local government and traditional authority structures through which formal entry, examined in 

Part 3.2, can be negotiated). Diversity considerations include selecting a community that 

reflects, to the extent feasible, the demographic and socioeconomic diversity relevant to the 

curriculum learning objectives; a community posting programme that consistently selects only 

the most accessible peri-urban communities risks producing graduates whose community health 

competence has never been tested against the distinct challenges of remote rural, conflict-

affected, or rapidly urbanising informal settlement contexts. 

Fill in the blank: A community that is too small may not generate sufficient data for meaningful 

analysis, while a community that is too __________ may exceed the data collection capacity of 

the assigned student group within the available posting timeframe. 
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3.1.3 Avoiding research and survey fatigue 

Research fatigue (survey fatigue) occurs when a community has been repeatedly approached 

for data collection by multiple research teams, student groups, or non-governmental 

organisations over a relatively short period, without commensurate benefit or feedback to the 

community, leading to declining willingness to participate, lower-quality responses, or outright 

refusal. Communities located near universities and research institutions, or those previously 

identified as accessible and cooperative, are particularly vulnerable to this phenomenon, since 

they tend to be repeatedly selected by multiple programmes precisely because of the 

characteristics that made them attractive in the first place. 

Avoiding research fatigue requires institutions to maintain records of prior engagement with 

candidate posting communities (tracking which communities have hosted recent field postings or 

other research activities, and how recently), to rotate posting sites across a wider pool of 

communities rather than repeatedly returning to the same convenient locations, and to ensure that 

communities that do host repeated engagements receive genuine reciprocal benefit (examined 

further in Part 3.3.3) proportionate to the burden of repeated participation they bear. Institutions 

that fail to manage research fatigue not only compromise the immediate field posting quality but 

also erode the broader goodwill that the entire higher education and research sector depends 

upon for community cooperation over the long term. 

Fill in the blank: Research fatigue occurs when a community has been repeatedly approached for 

data collection without commensurate benefit or feedback, leading to declining willingness to 

participate or lower-__________ responses. 
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Figure 3.1: Criteria for community site selection and the research fatigue risk  

Pilot questions 3.1 

1. Name four criteria for selecting a suitable field posting community. 

2. Why must accessibility be balanced against the value of reaching under-served 

communities? 

3. Why does community population size need to be proportionate to the student group and 

posting duration? 

4. Define research fatigue and explain why it occurs. 

5. Name three institutional strategies for avoiding research fatigue. 

3.2 Community Entry 

3.2.1 The concept and importance of community entry 

Community entry is the structured process through which an outside individual or team (in this 

case, a student field posting group) establishes legitimate access to and acceptance within a 

community, securing the cooperation necessary to conduct field activities. Community entry is 
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not a single event but a process unfolding over the early days or weeks of engagement, beginning 

with formal introductions and continuing through the gradual building of working relationships 

that allow data collection to proceed smoothly. Poor or rushed community entry is among the 

most common causes of compromised field posting outcomes, since communities that feel 

approached disrespectfully or without appropriate formality are substantially less likely to 

cooperate fully, regardless of the technical quality of the subsequent data collection effort. 

The importance of proper community entry rests on the recognition that communities are not 

passive subjects awaiting external researchers but are social and political entities with their own 

authority structures, customs, and legitimate concerns about how their information will be used 

and represented. Respecting these structures, rather than bypassing them in pursuit of efficiency, 

is both an ethical obligation and a practical necessity: a community whose leadership feels 

disregarded can effectively block data collection through quiet non-cooperation that no amount 

of subsequent technical skill can overcome. Effective community entry therefore functions as a 

precondition for, not a mere preliminary to, successful field posting. 

Fill in the blank: Community entry is not a single event but a __________ unfolding over the 

early days or weeks of engagement, beginning with formal introductions and continuing through 

the gradual building of working relationships. 

3.2.2 The gatekeeper system and formal channels of entry 

Gatekeepers are individuals who hold legitimate authority or influence within a community and 

whose endorsement or permission is a practical precondition for outside access. In most Nigerian 

community contexts, the gatekeeper structure includes traditional authorities (the traditional 

ruler, village or community head, and associated council of chiefs or elders, whose endorsement 

carries substantial social weight and signals to the wider community that the visiting team is 

legitimate), local government officials (the local government chairman or designated health 

department officials, whose administrative cooperation may be required for activities involving 

public facilities or official data), and religious leaders (imams, pastors, or other religious 

authorities whose endorsement can be particularly influential in communities where religious 

institutions play a central organising role in daily life). 
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Health-sector gatekeepers (the officer-in-charge of the local primary health centre, or 

community health extension workers already serving the area) provide an additional, health-

specific entry channel, often particularly valuable since they combine community trust with 

relevant technical credibility. Formal entry typically proceeds through a defined sequence: an 

initial approach (often through an existing institutional contact or a formal introductory letter, as 

established in Series 1), a courtesy visit to the most senior relevant traditional authority, and 

subsequent visits to other gatekeepers as appropriate to the scope of the planned activities, with 

each visit conducted according to the specific protocol and etiquette expected within that 

community local culture. 

Fill in the blank: Gatekeepers are individuals who hold legitimate authority or influence within a 

community and whose __________ or permission is a practical precondition for outside access 

by a visiting student team. 

3.2.3 Steps in the community entry process 

The community entry process typically follows a structured sequence. Pre-entry preparation 

involves researching the specific community context (its dominant ethnic and religious 

composition, known local customs, and any relevant recent history that might affect 

receptiveness to outside researchers) and preparing the necessary documentation (introduction 

letters, identification, and where relevant, prior correspondence establishing the visit). The 

courtesy call to the senior traditional authority formally announces the team presence, explains 

the purpose and scope of the planned activities in clear, accessible, non-technical language, and 

seeks explicit permission to proceed, observing whatever specific protocol (greetings, gift 

customs, appropriate dress) is locally expected. 

Following the courtesy call, community sensitisation (a broader information-sharing activity, 

sometimes conducted through a town hall meeting, announcements at religious services, or door-

to-door introduction by a local guide) informs the wider community of the team presence and 

purpose, reducing the suspicion or confusion that can arise if individual households are 

approached for data collection without prior general awareness of the activity. Finally, 

establishing operational arrangements (identifying a local guide or liaison who will 
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accompany the team during data collection, agreeing the schedule of activities with community 

leaders, and confirming any locally specific protocols for entering individual households) 

completes the entry process and transitions the team into the active data collection phase 

examined in Series 4. 

Fill in the blank: __________ , a broader information-sharing activity sometimes conducted 

through a town hall meeting or door-to-door introduction, informs the wider community of the 

team presence and purpose following the initial courtesy call to traditional authorities. 

Figure 3.2: The gatekeeper system and the community entry sequence  

Pilot questions 3.2 

1. Define community entry and explain why it is described as a process rather than an event. 

2. Why does poor community entry compromise field posting outcomes even when 

subsequent technical work is sound? 

3. Name three categories of community gatekeeper relevant to a typical Nigerian 

community. 
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4. Why are health-sector gatekeepers particularly valuable entry channels? 

5. Name the four steps in the community entry process. 

 

3.3 Building and Sustaining Community Cooperation 

3.3.1 Principles of trust-building 

Trust between a visiting student team and a host community is built incrementally through 

consistent, observable behaviour rather than through a single act of formal introduction. Key 

trust-building principles include honesty and transparency (clearly explaining the purpose of 

the field posting, what will be done with the data collected, and what the community can 

realistically expect to result from their participation, avoiding any temptation to overstate the 

likely benefits in order to secure cooperation), consistency (following through reliably on stated 

schedules and commitments, since a team that fails to appear as promised, or that changes plans 

without communication, quickly erodes the confidence that was painstakingly built during 

entry), and respect for community time and priorities (recognising that community members, 

particularly those engaged in agriculture or other time-sensitive livelihoods, are making a 

genuine sacrifice of their time to participate, and structuring data collection schedules 

accordingly rather than treating community member time as costless). 

Visible professionalism (appropriate dress, punctuality, and respectful conduct in all interactions, 

including with community members who decline to participate or who express scepticism) 

further reinforces trust, since community perception of the student team is often formed and 

shared rapidly through informal communication networks within the community; a single 

negative interaction, even with one household, can spread and affect the team standing with the 

wider community before data collection is complete. Trust-building is therefore a continuous 

responsibility throughout the entire field posting, not a task completed during the initial entry 

phase and then set aside. 
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Fill in the blank: Trust between a visiting student team and a host community is built 

__________ through consistent, observable behaviour rather than through a single act of formal 

introduction. 

3.3.2 Communication and cultural sensitivity 

Effective communication during field posting requires attention to language (using the local 

language where students possess the necessary proficiency, or working through a competent, 

culturally aware local interpreter where they do not, since communicating only in English or a 

national lingua franca in communities where this is not the primary language of comfort can 

create distance and reduce response quality), communication style (adapting to locally 

appropriate norms of formality, directness, and the role of indirect or relationship-based 

conversation that may precede more direct questioning in many Nigerian cultural contexts), and 

non-verbal communication (appropriate eye contact, physical proximity, and gestures, which 

vary across Nigeria diverse ethnic and cultural communities and which students should research 

and respect before entering an unfamiliar cultural setting). 

Cultural sensitivity extends beyond communication mechanics to substantive respect for 

community values, beliefs, and practices, even where these differ from the student own 

background or from a strictly biomedical perspective on health. A student team that dismisses or 

visibly disapproves of traditional health beliefs or practices encountered during data collection 

(examined in relation to complementary and alternative medicine in earlier coursework) risks 

alienating the very community whose cooperation the field posting depends upon, regardless of 

the team scientific accuracy in such a judgement. Effective cultural sensitivity involves listening 

respectfully, asking questions to understand rather than to challenge, and reserving any 

corrective health education for appropriate, non-confrontational moments, rather than during the 

data collection encounter itself. 

Fill in the blank: A student team that dismisses or visibly disapproves of traditional health beliefs 

encountered during data collection risks __________ the very community whose cooperation the 

field posting depends upon, regardless of the team scientific accuracy in such a judgement. 
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3.3.3 Reciprocity and community benefit 

Reciprocity refers to the principle that a community providing its time, information, and 

cooperation to a student field posting should receive some genuine benefit in return, rather than 

serving purely as a source of data for the institution and students own educational advancement. 

Reciprocity can take several forms: immediate practical benefit (basic health education 

sessions, simple health screening such as blood pressure checks conducted alongside data 

collection where appropriate skills and supervision are available, or minor health promotion 

materials left with the community); feedback of findings (returning to share a summary of the 

community diagnosis results with community leaders and, where feasible, the wider community, 

rather than extracting data and never communicating what was learned); and advocacy and 

referral (the field posting identifying needs that the team itself cannot address but can document 

and communicate to relevant local government or health authorities on the community behalf). 

Reciprocity should be planned deliberately during the resource and logistics phase of Series 1, 

rather than improvised at the end of the posting, since meaningful reciprocal activities (such as a 

health education session) require their own preparation and, in some cases, additional 

supervisory or material resources. Institutions should also resist the temptation to overpromise 

reciprocal benefits during community entry in order to secure cooperation more easily, since 

unfulfilled promises cause lasting damage to institutional credibility and directly contribute to 

the research fatigue problem examined in Part 3.1.3. Genuine, proportionate, and reliably 

delivered reciprocity is what distinguishes an ethically sound field posting from an extractive 

one. 

Fill in the blank: Reciprocity should be planned deliberately during the resource and logistics 

phase, rather than improvised at the end of the posting, since meaningful reciprocal activities 

require their own __________ and supervisory resources. 
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Figure 3.3: Trust-building principles and forms of community reciprocity  

Pilot questions 3.3 

1. Name three principles of trust-building during field posting. 

2. Why is trust-building described as a continuous responsibility rather than a one-time 

task? 

3. Name three aspects of effective communication that require attention in an unfamiliar 

cultural community. 

4. Define reciprocity in the context of community cooperation and name three forms it can 

take. 

5. Why should reciprocity be planned during the resource and logistics phase rather than 

improvised at the end of posting? 
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3.4 Ethical and Practical Considerations in Community Engagement 

3.4.1 Informed consent at the community and individual level 

Informed consent in the field posting context operates at two interconnected levels. Community-

level consent (sometimes called community assent or community entry permission) is the formal 

agreement secured from gatekeepers during the entry process examined in Part 3.2, granting the 

student team permission to conduct field activities within the community territory and among its 

residents. This community-level permission, while necessary, does not substitute for individual 

consent and should never be treated as authorising data collection from individual households or 

persons who have not separately agreed to participate. 

Individual-level informed consent requires that each household or person approached for data 

collection understands the purpose of the activity, what will be asked of them, how their 

information will be used, that their participation is voluntary, and that they may decline or 

withdraw at any point without consequence, before agreeing to participate. In practice, this 

requires students to deliver a clear, simple consent explanation in the local language (or through 

an interpreter) before each data collection encounter, rather than assuming that the existence of 

community-level gatekeeper permission implies individual willingness. Particular care is 

required when collecting information from vulnerable individuals (children, persons with 

disabilities, or those in situations of evident distress), where additional ethical safeguards, 

including obtaining appropriate proxy consent and exercising heightened judgement about 

whether to proceed at all, are required. 

Fill in the blank: Community-level consent secured from gatekeepers during the entry process 

does not substitute for __________ -level consent, which must be separately obtained from each 

household or person before data collection. 

3.4.2 Managing expectations and addressing community concerns 

Communities frequently develop expectations about field posting activities that may not align 

with what the student team is actually able to deliver, particularly regarding direct material or 

health service benefits. Proactive expectation management during community entry and 
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throughout the posting, clearly and repeatedly explaining the educational purpose of the activity 

and the realistic scope of any reciprocal benefit (as established in Part 3.3.3), reduces the risk of 

disappointment or resentment that can compromise both the immediate field posting and the 

institution longer-term community relationship. Students should be specifically briefed, during 

the pre-field orientation examined in Series 2, on how to respond honestly and respectfully when 

community members ask about benefits the team cannot provide, rather than making vague 

promises to avoid an uncomfortable conversation in the moment. 

Community concerns arising during the posting (questions about data privacy, scepticism about 

the purpose of the research, or specific grievances related to past negative experiences with 

outside researchers or government programmes) should be addressed directly and respectfully 

rather than dismissed or avoided. Where a concern exceeds the student team capacity to resolve, 

escalation to the supervising faculty (drawing on the supervisory structure established in Series 

2) provides an appropriate channel for addressing more serious or complex community concerns, 

ensuring that unresolved issues do not fester into outright non-cooperation or, in more serious 

cases, formal complaint to the institution. 

Fill in the blank: Where a community concern exceeds the student team capacity to resolve, 

__________ to the supervising faculty provides an appropriate channel for addressing more 

serious or complex issues before they escalate further. 

3.4.3 Sustaining institutional relationships beyond a single posting 

The relationship between an academic institution and a host community ideally extends beyond 

any single cohort field posting, providing both educational continuity (future student cohorts 

benefiting from an already-established relationship of trust, reducing the entry burden examined 

in Part 3.2) and genuine community benefit (a sustained relationship allowing reciprocal 

contributions to accumulate over time rather than being limited to a single, brief engagement). 

Institutional memory (formal documentation of the community relationship, including 

gatekeeper contacts, prior agreements, lessons learned, and any community-specific protocols 

established during previous postings) is essential to sustaining this continuity, since reliance on 
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the informal knowledge of individual faculty members or students risks losing valuable 

relationship capital when those individuals move on from the institution. 

Formal partnership agreements (memoranda of understanding between the institution and the 

local government area or community authority, specifying the terms, frequency, and mutual 

obligations of the field posting relationship) provide a more durable foundation than informal, 

year-to-year arrangements, reducing the risk of the research fatigue problem examined in Part 

3.1.3 by establishing clear, sustainable expectations on both sides. Institutions that invest in these 

durable relationship structures, rather than treating each field posting cycle as an isolated 

transaction, are better positioned to provide students with consistently high-quality field 

experiences while genuinely honouring the obligation of reciprocity owed to the communities 

whose cooperation makes community health education possible. 

Fill in the blank: Formal partnership agreements, such as memoranda of understanding between 

the institution and the local government area, provide a more __________ foundation than 

informal, year-to-year arrangements for sustaining community relationships. 

Figure 3.4: Informed consent levels and sustaining institutional-community relationships  
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Pilot questions 3.4 

1. Distinguish between community-level and individual-level informed consent. 

2. What additional safeguards are required when collecting information from vulnerable 

individuals? 

3. How should students respond when community members ask about benefits the team 

cannot provide? 

4. What is institutional memory in the context of sustaining community relationships, and 

why does it matter? 

5. How do formal partnership agreements help reduce the risk of research fatigue? 
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Series Summary 

This Series examined the selection of an appropriate posting community and the process of 

securing and sustaining its cooperation as a core competence of field posting practice. Site 

selection criteria, educational suitability, accessibility, proportionate size, diversity, and genuine 

community willingness, were established, alongside the institutional discipline required to avoid 

research fatigue in frequently approached communities. Community entry was examined as a 

structured process operating through the gatekeeper system of traditional, governmental, 

religious, and health-sector authorities, following a defined sequence from pre-entry preparation 

through courtesy calls and community sensitisation to the establishment of operational 

arrangements. 

Trust-building, cultural sensitivity, and reciprocity were established as the principles that sustain 

cooperation throughout the posting, requiring continuous attention rather than a one-time effort 

during entry. The Series concluded by examining the ethical requirement for both community-

level and individual-level informed consent, the practical management of community 

expectations and concerns, and the institutional investment in memory and formal partnership 

agreements required to sustain community relationships across successive field posting cycles, 

establishing the relational foundation upon which the student field activities examined in Series 4 

depend (SLOs 3.1 to 3.7). 

 

Glossary of Terms 

• Community entry: the structured process through which a visiting team establishes 

legitimate access to and acceptance within a community. 

• Community sensitisation: a broader information-sharing activity informing the wider 

community of a visiting team presence and purpose, conducted following the initial 

courtesy call to gatekeepers. 

• Cultural sensitivity: substantive respect for community values, beliefs, and practices, 

extending beyond communication mechanics to genuine, non-judgemental engagement. 
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• Gatekeeper: an individual holding legitimate authority or influence within a community 

whose endorsement is a practical precondition for outside access. 

• Individual-level informed consent: consent obtained separately from each household or 

person before data collection, distinct from and not substituted by community-level 

gatekeeper permission. 

• Institutional memory: formal documentation of an institution relationship with a host 

community, including gatekeeper contacts and lessons learned from prior engagements. 

• Reciprocity: the principle that a community providing cooperation to a field posting 

should receive genuine benefit in return, through practical assistance, feedback, or 

advocacy. 

• Research fatigue: declining community willingness to participate in data collection 

resulting from repeated unmanaged research engagement without commensurate benefit. 

• Site selection: the institutional process of identifying a community suitable for field 

posting based on educational, logistical, and ethical criteria. 

• Trust-building: the incremental establishment of confidence between a visiting team and 

a host community through consistent, honest, and respectful behaviour over time. 
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Concept Check Questions [Series 3] 

Objective questions 

1. __________ suitability is paramount in community site selection, requiring a sufficiently 

representative range of health conditions for curriculum knowledge to be applied. 

(Linked to SLO 3.1) 

2. Research __________ occurs when a community has been repeatedly approached for 

data collection without commensurate benefit, leading to declining participation 

willingness. (Linked to SLO 3.1) 

3. Community entry is not a single event but a __________ unfolding over the early days or 

weeks of engagement. (Linked to SLO 3.2) 

4. __________ are individuals who hold legitimate authority within a community whose 

endorsement is a practical precondition for outside access. (Linked to SLO 3.3) 

5. Trust between a visiting team and a host community is built __________ through 

consistent, observable behaviour. (Linked to SLO 3.4) 

6. Community-level consent secured from gatekeepers does not substitute for __________ -

level consent, which must be separately obtained. (Linked to SLO 3.6) 

Short-answer questions 

7. Name four criteria for selecting a suitable field posting community and briefly explain 

each. (Linked to SLO 3.1) 

8. Describe the four steps in the community entry process. (Linked to SLO 3.3) 

9. Distinguish between community-level and individual-level informed consent, and explain 

why both are needed. (Linked to SLO 3.6) 

Long-answer questions 

10. Discuss the principles of trust-building, cultural sensitivity, and reciprocity, and explain 

how they sustain community cooperation throughout a field posting. (Linked to SLOs 

3.4–3.5) 



 

 la-NET | ONLINE LEARNING VIDEO PLATFORM FOR POST-SECONDARY & HIGHER INSTITUTION 
STUDENTS 

11. Evaluate how institutions can sustain community relationships across successive field 

posting cycles while avoiding research fatigue. (Linked to SLOs 3.1, 3.7) 

 

 

Answers to Concept Check Questions [Series 3] 

Objective questions 

6. Educational. 

7. Fatigue. 

8. Process. 

9. Gatekeepers. 

10. Incrementally. 

11. Individual. 

Short-answer questions 

12. Educational suitability: sufficiently representative range of health conditions for 

curriculum application. Accessibility: balancing physical and administrative ease of 

reaching the community against the value of under-served settings. Proportionate size: 

population matched to student numbers and posting duration. Community willingness: 

genuine local buy-in rather than agreement secured under institutional or political 

pressure. 

13. Pre-entry preparation (researching community context and preparing documentation), 

courtesy call (formal announcement to senior traditional authority seeking permission), 

community sensitisation (broader information-sharing with the wider community), and 

establishing operational arrangements (identifying a local guide, agreeing schedule and 

household entry protocols). 

14. Community-level consent is permission from gatekeepers to conduct activities within the 

community territory. Individual-level consent is separate agreement from each household 
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or person before data collection, including understanding of purpose, voluntariness, and 

the right to withdraw. Both are needed because gatekeeper permission authorises team 

presence in the community but does not establish that any specific individual is willing to 

participate. 

Long-answer questions 

15. Basic response: Trust-building: honesty and transparency about purpose and data use, 

consistency in following through on commitments, respect for community time, and 

visible professionalism in all interactions. Cultural sensitivity: attention to language, 

communication style, and non-verbal norms, plus substantive respect for community 

beliefs and practices without judgement. Reciprocity: immediate practical benefit (health 

education, screening), feedback of findings, and advocacy on the community behalf, 

planned deliberately rather than improvised. 

Value-added response: These three principles function together as a continuous relational 

maintenance system rather than discrete one-time tasks: trust established during entry can be 

undermined by a single culturally insensitive interaction during data collection, and even 

strong trust and cultural sensitivity can be eroded if promised reciprocal benefits are not 

delivered. Field posting teams that treat cooperation as secured once at entry, rather than 

sustained throughout, frequently experience declining data quality and cooperation as the 

posting progresses, precisely because these principles were not maintained continuously. 

16. Basic response: Sustaining relationships: institutional memory documenting gatekeeper 

contacts and lessons from prior postings; formal partnership agreements (memoranda of 

understanding) establishing durable, mutually understood terms; rotating posting sites 

across a wider community pool rather than repeatedly returning to the same convenient 

locations; ensuring genuine reciprocal benefit proportionate to the burden of repeated 

engagement. 

Value-added response: The tension between sustaining valuable long-term relationships 

with proven, cooperative communities and avoiding research fatigue from over-reliance on 

the same accessible sites requires active institutional management rather than a default 
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toward either extreme. A balanced approach maintains a portfolio of established community 

partnerships, sustained through formal agreements and genuine reciprocity, while 

deliberately expanding into new communities over time, ensuring that no single community 

bears a disproportionate and unsustainable burden of repeated student engagement. 

 

Answers to Pilot Questions [Series 3] 

Part 3.1 

11. Any four of: educational suitability, accessibility, safety and security, existing 

institutional relationships, community willingness. 

12. Because the most convenient, easily reached locations are often not those with the 

greatest unmet health need or the most instructive community health challenges; over-

prioritising accessibility risks producing a less educationally valuable posting. 

13. Because a community that is too small cannot generate sufficient data for meaningful 

analysis, while a community that is too large may exceed the data collection capacity of 

the assigned group within the available timeframe, risking superficial engagement. 

14. Research fatigue is declining community willingness to participate resulting from 

repeated approaches for data collection without commensurate benefit or feedback. It 

occurs because accessible, cooperative communities tend to be repeatedly selected by 

multiple programmes precisely because of the characteristics that made them attractive. 

15. Any three of: maintaining records of prior community engagement, rotating posting sites 

across a wider pool of communities, ensuring genuine reciprocal benefit proportionate to 

repeated participation burden. 

 

Part 3.2 

1. Community entry is the structured process through which a visiting team establishes 

legitimate access to and acceptance within a community. It is a process rather than an 
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event because it unfolds over the early days or weeks of engagement, from formal 

introduction through the gradual building of working relationships. 

2. Because communities whose leadership feels disregarded can effectively block data 

collection through quiet non-cooperation, which no amount of subsequent technical skill 

in data collection or analysis can overcome. 

3. Traditional authorities, local government officials, and religious leaders. 

4. Because health-sector gatekeepers, such as the primary health centre officer-in-charge or 

community health extension workers, combine existing community trust with relevant 

technical credibility specific to health-related field activities. 

5. Pre-entry preparation, courtesy call, community sensitisation, and establishing 

operational arrangements. 

 

Part 3.3 

6. Any three of: honesty and transparency, consistency in following through on 

commitments, respect for community time and priorities, visible professionalism. 

7. Because trust can be undermined at any point through inconsistent behaviour or a single 

negative interaction, and because community perception of the team is often formed and 

shared rapidly through informal communication networks, requiring sustained attention 

throughout the posting rather than only during initial entry. 

8. Any three of: language (using local language or a competent interpreter), communication 

style (adapting to locally appropriate norms of formality and directness), non-verbal 

communication (eye contact, physical proximity, gestures appropriate to the local 

culture). 

9. Reciprocity is the principle that a community providing cooperation should receive 

genuine benefit in return. Three forms: immediate practical benefit (health education or 

screening), feedback of findings (sharing community diagnosis results), and advocacy 

and referral (communicating identified needs to relevant authorities). 



 

 la-NET | ONLINE LEARNING VIDEO PLATFORM FOR POST-SECONDARY & HIGHER INSTITUTION 
STUDENTS 

10. Because meaningful reciprocal activities, such as a health education session, require their 

own preparation and, in some cases, additional supervisory or material resources that 

cannot be improvised at the last moment of the posting. 

 

Part 3.4 

11. Community-level consent is formal permission from gatekeepers granting the team 

access to conduct activities within the community. Individual-level consent is separate 

agreement from each household or person before data collection, including understanding 

of purpose, voluntariness, and the right to withdraw without consequence. 

12. Additional ethical safeguards including obtaining appropriate proxy consent (such as 

from a parent or guardian for children) and exercising heightened judgement about 

whether to proceed at all, given the increased vulnerability of the individual. 

13. Students should respond honestly and respectfully, explaining clearly what the team can 

and cannot provide, rather than making vague promises to avoid an uncomfortable 

conversation in the moment. 

14. Institutional memory is formal documentation of the community relationship, including 

gatekeeper contacts, prior agreements, and lessons learned. It matters because relying on 

the informal knowledge of individual staff or students risks losing valuable relationship 

capital when those individuals move on from the institution. 

15. Formal partnership agreements establish clear, sustainable expectations on both sides 

regarding the terms, frequency, and mutual obligations of the field posting relationship, 

reducing the risk of unmanaged, repeated, ad hoc engagement that drives research 

fatigue. 
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Course code: COM 312 

Course title: Field Posting and Community Diagnosis 

Course credit load: 2 Units 

Series 4: Student Participation and Field 

Study Activities 

• Part 4.1: Pre-Fieldwork Preparation by Students 

o Sub Part 4.1.1: Designing data collection instruments 

o Sub Part 4.1.2: Sampling methods for community surveys 

o Sub Part 4.1.3: Team organisation and role allocation 

• Part 4.2: Methods of Data Collection in the Field 

o Sub Part 4.2.1: Household surveys and structured interviews 

o Sub Part 4.2.2: Key informant interviews and focus group discussions 

o Sub Part 4.2.3: Direct observation and environmental assessment 

• Part 4.3: Conducting Health Assessments and Screening 

o Sub Part 4.3.1: Anthropometric and basic clinical screening 

o Sub Part 4.3.2: Health facility and service mapping 

o Sub Part 4.3.3: Maintaining data quality during collection 

• Part 4.4: Analysis, Synthesis, and the Community Diagnosis Report 

o Sub Part 4.4.1: Organising and analysing field data 

o Sub Part 4.4.2: Prioritising community health problems 

o Sub Part 4.4.3: Structuring the community diagnosis report 
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Introduction 

With resources mobilised, supervision structured, and community cooperation secured, the 

student team arrives at the substantive core of field posting: the active collection and analysis of 

data that will form the community diagnosis. This Series examines the practical conduct of field 

study activities, from designing data collection instruments before deployment through the 

methods of household survey, interview, and observation used in the field, to the analysis and 

prioritisation that transform raw data into an actionable diagnosis. 

The aim of this Series is to describe the pre-fieldwork preparation activities students must 

undertake, to examine the major methods of data collection used during community diagnosis 

fieldwork, to describe the conduct of basic health assessments and facility mapping, and to 

explain the process of analysing and synthesising field data into a structured community 

diagnosis report. 

We shall commence by examining instrument design, sampling, and team organisation as pre-

fieldwork preparation activities. Next, we will examine the methods of household survey, key 

informant interview, focus group discussion, and direct observation used during data collection. 

Moving on, we will address health screening, facility mapping, and data quality maintenance. 

Finally, we will close by examining data analysis, problem prioritisation, and the structure of the 

community diagnosis report. 

 

Series Learning Outcomes 

Upon completing this Series, you should be able to: 

• SLO 4.1 design an appropriate data collection instrument for community diagnosis, 

• SLO 4.2 describe sampling methods appropriate for a community-level field survey, 

• SLO 4.3 describe the major data collection methods used in field study, including 

household survey, key informant interview, and observation, 

• SLO 4.4 explain the conduct of basic anthropometric and clinical screening and health 

facility mapping, 
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• SLO 4.5 describe the practices that maintain data quality during field collection, 

• SLO 4.6 explain the process of analysing field data and prioritising community health 

problems, and 

• SLO 4.7 describe the structure and content of a community diagnosis report. 

 

4.1 Pre-Fieldwork Preparation by Students 

4.1.1 Designing data collection instruments 

Before fieldwork begins, the student team, under academic supervision, must design or adapt the 

data collection instruments that will structure the community diagnosis: typically a household 

survey questionnaire (capturing demographic composition, health conditions, environmental 

health indicators such as water and sanitation access, and service utilisation), a key informant 

interview guide (a set of open-ended questions for community leaders and health workers), and 

an environmental observation checklist (a structured tool for recording observable 

environmental health conditions such as housing quality, refuse management, and water source 

characteristics). Instruments should draw directly on the indicators and concepts established in 

the demography, epidemiology, and environmental health coursework preceding this course. 

Good instrument design follows established principles: questions should be clear and 

unambiguous (avoiding jargon or compound questions that ask two things at once), 

appropriately sequenced (moving from simple, non-sensitive questions toward more sensitive 

topics, building rapport before asking about potentially uncomfortable subjects), and piloted 

before full deployment (tested on a small number of households or individuals, ideally outside 

the main study community, to identify confusing wording, inappropriate response options, or 

unexpectedly lengthy administration time before the instrument is used at scale). Instruments 

should also be translated, where necessary, into the locally appropriate language and back-

translated to confirm that meaning has been preserved accurately. 
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Fill in the blank: Good instrument design requires that questions be piloted before full 

deployment, tested on a small number of households or individuals to identify confusing wording 

or __________ response options before the instrument is used at scale. 

4.1.2 Sampling methods for community surveys 

Given that a complete census of every household in the posting community is rarely feasible 

within the available timeframe, student teams typically employ sampling to select a 

representative subset of households for the survey. Simple random sampling (each household 

having an equal chance of selection, typically requiring a complete household listing from which 

to draw the sample) provides the strongest statistical basis for generalising findings to the wider 

community but requires the most preparatory effort to construct the sampling frame. Systematic 

sampling (selecting every nth household along a defined route, such as every fifth house along 

each street) offers a practical alternative when a complete household list is unavailable, provided 

the starting point is chosen randomly and the underlying household arrangement does not 

introduce a hidden pattern that could bias the selection. 

Cluster sampling (dividing the community into geographic clusters, such as wards or 

compounds, and randomly selecting a subset of clusters for complete or near-complete 

enumeration) is well suited to larger or more dispersed communities, reducing the logistical 

burden of travelling between widely separated households while still achieving reasonable 

representativeness. The appropriate sample size depends on the community total population, the 

desired precision of the resulting estimates, and the time available; academic supervisors 

typically guide this calculation, drawing on the statistical principles of representativeness 

covered in earlier demography and epidemiology coursework, balancing methodological rigour 

against the practical constraints of a time-limited student field exercise. 

Fill in the blank: __________ sampling, which divides the community into geographic clusters 

and randomly selects a subset for enumeration, is well suited to larger or more dispersed 

communities, reducing the logistical burden of travelling between widely separated households. 
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4.1.3 Team organisation and role allocation 

Effective field data collection requires deliberate team organisation before deployment. 

Students are typically divided into data collection sub-teams (each responsible for a defined 

geographic area or cluster of households, reducing duplication and ensuring complete coverage 

of the sampled population), with clear role allocation within each sub-team distinguishing the 

interviewer (who administers the questionnaire and engages directly with respondents), the 

recorder (who documents responses accurately, particularly important when using paper-based 

instruments, or who manages the electronic data collection device where digital tools are used), 

and, where appropriate, a local guide (the community-based liaison identified during the entry 

process examined in Series 3, who facilitates introductions and helps navigate the physical and 

social terrain of the community). 

Beyond data collection roles, the broader team should designate responsibility for daily data 

review (a team member or rotating responsibility for checking completed instruments each day 

for completeness and obvious errors before the team disperses for the following day activities, 

allowing prompt correction while the relevant household can still be revisited if needed), 

logistics coordination (managing the practical schedule, transportation, and any supplies needed 

for the following day), and communication with supervisors (a designated team member 

responsible for maintaining the scheduled contact with academic supervisors established in 

Series 2). Clear role allocation, agreed and understood by all team members before fieldwork 

begins, prevents the confusion and duplication of effort that can otherwise compromise both data 

quality and team morale during an intensive field period. 

Fill in the blank: __________ data review, in which a team member checks completed 

instruments each day for completeness and obvious errors, allows prompt correction while the 

relevant household can still be revisited if needed. 
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Figure 4.1: Instrument design, sampling methods, and team role allocation for field data 

collection  

Pilot questions 4.1 

1. Name three principles of good data collection instrument design. 

2. Why should an instrument be piloted before full deployment? 

3. Distinguish between simple random sampling and cluster sampling. 

4. Why is cluster sampling well suited to larger or more dispersed communities? 

5. Name four distinct roles that should be allocated within a field data collection team. 

 

4.2 Methods of Data Collection in the Field 

4.2.1 Household surveys and structured interviews 

The household survey is the primary quantitative data collection method in community 

diagnosis, using the structured questionnaire designed in Part 4.1.1 to systematically collect 
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demographic, health, and environmental data from each sampled household. Effective household 

survey conduct requires the interviewer to introduce themselves and the purpose of the visit 

clearly (building on the community sensitisation established during entry), obtain individual 

informed consent (as examined in Series 3) before proceeding, identify the most appropriate 

respondent within the household (typically the household head or another adult member with 

knowledge of the household composition and health history), and administer the questionnaire in 

a private, comfortable setting where possible, particularly for any sections addressing sensitive 

topics. 

Structured interview technique requires reading questions exactly as worded (to maintain 

consistency across different interviewers and households, a requirement for valid statistical 

comparison), avoiding leading questions or visibly reacting to responses in ways that might bias 

subsequent answers, probing appropriately for complete responses without putting words in the 

respondent mouth, and recording responses accurately and immediately rather than relying on 

memory after the interview concludes. Where literacy or comprehension barriers exist, 

interviewers should be prepared to rephrase questions in locally accessible language while 

preserving the original question intent, a skill that benefits substantially from the piloting process 

examined previously. 

Fill in the blank: Structured interview technique requires reading questions exactly as worded to 

maintain __________ across different interviewers and households, a requirement for valid 

statistical comparison of survey results. 

4.2.2 Key informant interviews and focus group discussions 

Key informant interviews gather in-depth, qualitative information from individuals possessing 

particular knowledge or perspective on the community health situation: traditional leaders, 

religious leaders, health facility staff, schoolteachers, and community health extension workers 

each offer distinct insight unavailable from the household survey alone. Key informant 

interviews typically use a semi-structured format (a guide of core open-ended questions, with 

flexibility to probe and follow interesting threads as they emerge), allowing the depth and nuance 

that a structured household questionnaire cannot capture, particularly regarding community 
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history, the perceived causes of local health problems, existing community coping strategies, and 

the political or social dynamics relevant to potential interventions. 

Focus group discussions (FGDs) bring together a small group of community members 

(typically six to ten participants, often homogeneous by characteristics such as sex, age group, or 

occupation to encourage open discussion) to explore community perceptions, attitudes, and 

experiences through facilitated group conversation. FGDs are particularly valuable for 

understanding socially shared norms and beliefs (such as community attitudes toward family 

planning or traditional birth practices) that may not surface in individual interviews, since group 

discussion can generate richer, more spontaneous exchange as participants respond to and build 

on each other contributions. Effective FGD facilitation requires skilled moderation to ensure 

balanced participation, prevent any single voice from dominating, and maintain focus on the 

discussion topic while allowing organic conversation to develop. 

Fill in the blank: Focus group discussions are particularly valuable for understanding socially 

shared norms and beliefs that may not surface in individual interviews, since __________ 

discussion can generate richer, more spontaneous exchange among participants. 

4.2.3 Direct observation and environmental assessment 

Direct observation complements interview-based methods by systematically recording 

environmental and behavioural conditions that can be directly seen rather than reported, reducing 

reliance on respondent recall or willingness to disclose. Using the environmental observation 

checklist designed during preparation, students record observable indicators including housing 

construction quality, evidence of overcrowding, water source type and condition, presence and 

condition of latrines, refuse disposal practices, presence of standing water (vector breeding risk), 

and the general state of community infrastructure such as roads and drainage. Direct observation 

is particularly valuable for environmental health indicators that respondents may be reluctant to 

report accurately (such as open defecation practices) or may simply not think to mention without 

prompting. 

Effective environmental assessment requires systematic, structured observation (using the 

prepared checklist consistently across all assessed locations, rather than ad hoc impressions that 
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vary in thoroughness and focus between different observers) and, where relevant, photographic 

documentation (with appropriate consent and sensitivity, particularly avoiding images that 

could identify or embarrass specific households, used primarily to support objective description 

in the eventual report rather than as a substitute for systematic written recording). Observation 

should be conducted by the same team members consistently where possible, or with explicit 

inter-observer calibration where multiple students conduct observations, to reduce the variation 

in judgement that can otherwise undermine the comparability of observations recorded across 

different parts of the community. 

Fill in the blank: Direct observation is particularly valuable for environmental health indicators 

that respondents may be __________ to report accurately, such as open defecation practices, or 

may simply not think to mention without prompting. 

Figure 4.2: Data collection methods in community diagnosis fieldwork  

Pilot questions 4.2 

1. Describe the key steps in conducting a structured household survey interview. 

2. Why must interviewers read survey questions exactly as worded? 
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3. Distinguish between a key informant interview and a focus group discussion. 

4. Why are focus group discussions valuable for understanding socially shared norms? 

5. Why does direct observation complement interview-based data collection methods? 

 

4.3 Conducting Health Assessments and Screening 

4.3.1 Anthropometric and basic clinical screening 

Where appropriate skills, supervision, and ethical clearance are in place, field posting activities 

may include basic anthropometric assessment (measurement of weight, height or length, and 

mid-upper arm circumference, used to assess nutritional status, particularly in children under 

five, applying the growth reference standards and classification cut-offs covered in earlier 

coursework) and basic clinical screening (blood pressure measurement, blood glucose testing 

where point-of-care devices and appropriate training are available, and visual inspection for 

obvious signs of common conditions such as goitre or severe anaemia). These activities serve a 

dual purpose: contributing data to the community diagnosis and providing a tangible reciprocal 

benefit to participating households, addressing the reciprocity principle established in Series 3. 

Any clinical screening activity must operate within clearly defined limits appropriate to student 

competence and supervision level: students are not authorised to provide diagnosis or treatment 

beyond their training, and any screening finding suggesting a significant health concern (such as 

a markedly elevated blood pressure reading or signs of severe acute malnutrition) requires 

immediate referral to appropriate health services and prompt communication to the supervising 

team member, rather than the student team attempting to manage the finding independently. 

Equipment used for clinical screening (blood pressure monitors, glucometers, weighing scales) 

must be properly calibrated and, where reusable components contact skin or body fluids, 

appropriately disinfected between uses to prevent any risk of cross-contamination between 

participants. 

Fill in the blank: Any screening finding suggesting a significant health concern requires 

immediate __________ to appropriate health services and prompt communication to the 



 

 la-NET | ONLINE LEARNING VIDEO PLATFORM FOR POST-SECONDARY & HIGHER INSTITUTION 
STUDENTS 

supervising team member, rather than the student team attempting to manage the finding 

independently. 

4.3.2 Health facility and service mapping 

Health facility mapping systematically documents the health services available to the posting 

community, including the type, location, and distance of each facility (primary health centre, 

secondary hospital, private clinic, traditional healer, or patent medicine vendor), the services 

each facility offers (general outpatient care, antenatal services, immunisation, emergency care), 

and the facility operating capacity (staffing, equipment availability, and reported drug stock 

status, gathered through brief structured interview with facility staff where access and permission 

allow). This mapping exercise directly informs the community diagnosis by revealing whether 

identified health problems are attributable, at least in part, to inadequate service availability or 

accessibility, rather than solely to demand-side factors such as health-seeking behaviour. 

Service mapping should also capture accessibility barriers beyond mere physical distance: 

affordability (whether community members report cost as a barrier to using available services), 

perceived quality (community confidence in the facility, often gathered through the key 

informant interviews and focus group discussions examined in Part 4.2), and any cultural or 

logistical barriers specific to certain population groups (such as services that are difficult for 

working community members to access due to opening hours, or facilities perceived as 

unwelcoming to certain ethnic or religious groups). A complete service mapping therefore 

combines the objective facility inventory with the community subjective experience of using, or 

being unable to use, those services. 

Fill in the blank: A complete health facility and service mapping combines the objective facility 

inventory with the community __________ experience of using, or being unable to use, those 

services, including affordability and perceived quality. 

4.3.3 Maintaining data quality during collection 

Data quality during field collection depends on several concurrent practices. Real-time 

validation (built into electronic data collection tools where used, flagging implausible responses 
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such as an age inconsistent with reported marital status, or impossible combinations of 

responses, at the point of entry) catches errors immediately when they can still be corrected 

through clarification with the respondent, rather than discovering them only during later analysis 

when the opportunity for correction has passed. Daily data review (established as a team role in 

Part 4.1.3) provides a second layer of quality control, with completed instruments reviewed each 

evening for completeness, internal consistency, and any patterns suggesting a specific 

interviewer may be experiencing systematic difficulty requiring additional guidance. 

Spot-checking and supervisory verification (a supervisor or senior team member occasionally 

re-visiting a small subset of already-surveyed households to confirm that the recorded data 

matches what the household reports, a check against both genuine error and, in rare cases, data 

fabrication) provides external verification beyond the data collection team own self-review. 

Maintaining a field diary or activity log (recording the team daily activities, any deviations 

from the planned protocol and the reasons for them, and any contextual observations relevant to 

interpreting the eventual data) supports both quality assurance and the eventual report writing, 

since context that seems obvious during fieldwork is easily forgotten by the time formal analysis 

and report writing occur weeks later. 

Fill in the blank: __________ -checking and supervisory verification, in which a supervisor 

occasionally re-visits a small subset of already-surveyed households, provides external 

verification beyond the data collection team own self-review. 
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Figure 4.3: Health screening protocols and data quality assurance layers  

Pilot questions 4.3 

1. What anthropometric measurements are commonly used to assess nutritional status in 

field posting screening? 

2. What should a student team do when a screening finding suggests a significant health 

concern? 

3. What does health facility mapping document? 

4. Name three accessibility barriers that service mapping should capture beyond physical 

distance. 

5. Name three practices that maintain data quality during field collection. 

 

4.4 Analysis, Synthesis, and the Community Diagnosis Report 

4.4.1 Organising and analysing field data 
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Following the completion of data collection, the student team must organise and clean the 

collected data: entering paper-based responses into a digital format if not already collected 

electronically, checking for and resolving any inconsistencies identified during fieldwork quality 

checks, and coding open-ended responses into analysable categories where appropriate. 

Quantitative analysis applies the demographic and epidemiological measures established 

throughout this programme: calculating the community age-sex structure and dependency ratio, 

relevant disease prevalence and incidence estimates from the household survey data, 

environmental health indicator coverage (proportion of households with safely managed water, 

sanitation, and so on), and any other indicators relevant to the specific community context 

identified during data collection. 

Qualitative analysis of key informant interview and focus group discussion data typically 

involves thematic analysis: reviewing interview notes or transcripts to identify recurring 

themes, concerns, and perspectives raised by multiple informants, and using these themes to add 

explanatory depth and community-perspective context to the quantitative findings (for example, 

quantitative data showing low antenatal care attendance might be explained, through qualitative 

findings, by specific cultural beliefs or facility-level barriers identified during key informant 

interviews). The integration of quantitative and qualitative findings, rather than treating them as 

separate, parallel outputs, produces a richer and more actionable community diagnosis than 

either data type could provide alone. 

Fill in the blank: The __________ of quantitative and qualitative findings, rather than treating 

them as separate, parallel outputs, produces a richer and more actionable community diagnosis 

than either data type could provide alone. 

4.4.2 Prioritising community health problems 

Community diagnosis typically identifies more health problems than any single intervention or 

report can realistically address, requiring a structured prioritisation process. Common 

prioritisation criteria include magnitude (how many people in the community are affected by the 

problem), severity (the seriousness of health consequences associated with the problem, 

including mortality and disability), community concern (the degree to which the community 
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itself identifies the problem as a priority, gathered through the key informant interviews and 

focus group discussions), and feasibility of intervention (whether a realistic, resource-

appropriate intervention exists that could meaningfully address the problem given the 

community and broader health system context). 

A prioritisation matrix (scoring each identified problem against these criteria, often using a 

simple numerical scale, and summing or weighting the scores to generate a ranked list) provides 

a transparent, defensible method for moving from a long list of identified problems to a focused 

set of priorities suitable for detailed discussion in the community diagnosis report. Crucially, 

prioritisation should not rely solely on the student team or supervisor judgement; incorporating 

community concern as an explicit criterion, and ideally validating the proposed priority ranking 

with community leaders before finalising the report, ensures the resulting community diagnosis 

reflects genuine community ownership rather than an externally imposed assessment, directly 

connecting back to the reciprocity and respect principles established in Series 3. 

Fill in the blank: A prioritisation matrix scores each identified health problem against criteria 

including magnitude, severity, community concern, and feasibility of __________ , providing a 

transparent method for generating a ranked list of priorities. 

4.4.3 Structuring the community diagnosis report 

The community diagnosis report, the principal written product of field posting, typically follows 

a structured format: an executive summary (a concise overview of the community profile, key 

findings, and priority problems, written for readers who may not engage with the full report); a 

community profile section (describing the demographic, geographic, socioeconomic, and 

environmental characteristics of the community, drawing on the descriptive epidemiological 

methods covered in related coursework); a methodology section (describing the sampling 

approach, data collection methods, and any limitations of the approach used, with appropriate 

transparency about constraints encountered during fieldwork); and a findings section (presenting 

the quantitative and qualitative results, organised thematically or by health domain, using 

appropriate tables, charts, and narrative synthesis). 
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The report concludes with a prioritised problem list (the output of the process examined in Part 

4.4.2, with justification for the ranking provided), recommendations (specific, feasible, 

evidence-based suggestions for addressing the priority problems, appropriately tailored to the 

community own resources and the realistic scope of available intervention, rather than generic or 

unrealistic proposals), and appendices (the data collection instruments used, raw data 

summaries, and any supporting documentation). The report should be written in clear, accessible 

language appropriate for both an academic audience (for assessment purposes, examined in 

Series 5) and, in a summarised or adapted form, for the host community itself, fulfilling the 

feedback-of-findings reciprocity obligation established in Series 3. 

Fill in the blank: The community diagnosis report should be written in clear, accessible language 

appropriate for both an academic audience and, in a summarised form, for the host community 

itself, fulfilling the __________ -of-findings reciprocity obligation. 

Figure 4.4: Data analysis integration and the community diagnosis report structure  
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Pilot questions 4.4 

1. Distinguish between quantitative and qualitative analysis of field data. 

2. Give an example of how qualitative findings can add explanatory depth to a quantitative 

finding. 

3. Name the four common criteria used in a prioritisation matrix. 

4. Why should community concern be incorporated as an explicit prioritisation criterion 

rather than relying solely on student or supervisor judgement? 

5. Name the main sections of a community diagnosis report in sequence. 
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Series Summary 

This Series examined the practical conduct of field study activities that constitute the substantive 

core of field posting. Pre-fieldwork preparation was addressed through instrument design 

principles, the comparison of simple random, systematic, and cluster sampling methods, and the 

deliberate organisation of student teams into clearly defined roles. The major data collection 

methods, household survey, key informant interview, focus group discussion, and direct 

observation, were examined in turn, each shown to contribute a distinct type of evidence to the 

overall community diagnosis. 

Basic health screening and facility mapping were described, alongside the referral protocols 

required when screening identifies significant findings, and the multiple layers of data quality 

assurance, real-time validation, daily review, and spot-checking, that protect the integrity of 

field-collected data. The Series concluded by examining the integration of quantitative and 

qualitative analysis, the structured prioritisation of identified community health problems against 

magnitude, severity, community concern, and feasibility criteria, and the standard structure of the 

community diagnosis report that documents the field posting findings, establishing the analytical 

and reporting foundation upon which the evaluation processes examined in Series 5 depend 

(SLOs 4.1 to 4.7). 

 

Glossary of Terms 

• Cluster sampling: a sampling method dividing a community into geographic clusters 

and randomly selecting a subset for enumeration, reducing logistical burden in dispersed 

communities. 

• Community diagnosis report: the structured written product of field posting 

documenting the community profile, methodology, findings, prioritised problems, and 

recommendations. 

• Daily data review: a quality assurance practice in which completed data collection 

instruments are checked each day for completeness and consistency. 
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• Direct observation: a data collection method systematically recording environmental 

and behavioural conditions that can be directly seen rather than reported by respondents. 

• Focus group discussion: a facilitated group conversation with a small number of 

community members exploring shared perceptions, attitudes, and experiences. 

• Health facility mapping: the systematic documentation of available health services, 

their type, location, capacity, and accessibility to the posting community. 

• Key informant interview: a semi-structured interview with an individual possessing 

particular knowledge or perspective on the community health situation. 

• Prioritisation matrix: a structured tool scoring identified health problems against 

criteria such as magnitude, severity, community concern, and feasibility to generate a 

ranked priority list. 

• Systematic sampling: a sampling method selecting every nth unit from a list or along a 

route, with a randomly chosen starting point. 

• Thematic analysis: a qualitative analysis method identifying recurring themes and 

perspectives across interview or focus group data. 
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Concept Check Questions [Series 4] 

Objective questions 

1. Good instrument design requires that questions be piloted before full deployment to 

identify confusing wording or __________ response options. (Linked to SLO 4.1) 

2. __________ sampling divides a community into geographic clusters and randomly 

selects a subset for enumeration. (Linked to SLO 4.2) 

3. Structured interview technique requires reading questions exactly as worded to maintain 

__________ across different interviewers and households. (Linked to SLO 4.3) 

4. Any screening finding suggesting a significant health concern requires immediate 

__________ to appropriate health services. (Linked to SLO 4.4) 

5. __________ -checking and supervisory verification provides external verification beyond 

the data collection team own self-review. (Linked to SLO 4.5) 

6. A prioritisation matrix scores each identified health problem against magnitude, severity, 

community concern, and feasibility of __________. (Linked to SLO 4.6) 

Short-answer questions 

7. Compare simple random, systematic, and cluster sampling, noting one advantage of each. 

(Linked to SLO 4.2) 

8. Distinguish between a key informant interview and a focus group discussion, and explain 

when each is most useful. (Linked to SLO 4.3) 

9. Describe the three layers of data quality assurance used during field data collection. 

(Linked to SLO 4.5) 

Long-answer questions 

10. Discuss the major methods of data collection used in community diagnosis fieldwork and 

explain how they complement each other. (Linked to SLOs 4.3–4.4) 

11. Evaluate the process of analysing, prioritising, and reporting community diagnosis 

findings, from data organisation through to the final report structure. (Linked to SLOs 

4.6–4.7) 
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Answers to Concept Check Questions [Series 4] 

Objective questions 

6. Inappropriate. 

7. Cluster. 

8. Consistency. 

9. Referral. 

10. Spot. 

11. Intervention. 

Short-answer questions 

12. Simple random sampling: each household has equal selection chance, provides strongest 

statistical generalisability, advantage being methodological rigour. Systematic sampling: 

every nth household selected along a route, advantage being practicality when a full 

household list is unavailable. Cluster sampling: geographic clusters randomly selected for 

enumeration, advantage being reduced logistical burden in dispersed communities. 

13. Key informant interview: semi-structured, individual, in-depth discussion with someone 

holding particular knowledge or perspective, useful for understanding context, history, 

and specific expert insight. Focus group discussion: facilitated small-group conversation 

among community members, useful for understanding socially shared norms and beliefs 

that emerge through group interaction. 

14. Real-time validation (flagging implausible responses at point of entry, particularly with 

electronic tools), daily data review (checking completed instruments each evening for 

completeness and consistency), and spot-checking/supervisory verification (re-visiting a 

subset of households to confirm recorded data accuracy). 

Long-answer questions 

15. Basic response: Household survey: structured quantitative data on demographics, health, 

and environment from a representative sample. Key informant interview: semi-structured 

qualitative depth from individuals with particular knowledge. Focus group discussion: 
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facilitated group exploration of shared community perceptions and norms. Direct 

observation: systematic recording of observable environmental and behavioural 

conditions, reducing reliance on respondent recall or disclosure willingness. 

Value-added response: These methods are complementary because each addresses a 

limitation of the others: the household survey provides statistically generalisable quantitative 

estimates but cannot capture nuanced explanation or socially sensitive behaviours; key 

informant interviews and focus groups provide that explanatory depth but cannot be 

statistically generalised; direct observation provides objective verification of conditions that 

respondents might misreport, whether through embarrassment, social desirability bias, or 

simple lack of awareness. A community diagnosis relying on only one method would produce 

an incomplete or potentially misleading picture; triangulating across all four methods 

produces a far more robust and actionable assessment. 

16. Basic response: Data organisation: entering and cleaning collected data, coding 

qualitative responses. Quantitative analysis: calculating demographic and 

epidemiological indicators established throughout the programme. Qualitative analysis: 

thematic analysis of interview and focus group data, integrated with quantitative findings 

for explanatory depth. Prioritisation: scoring identified problems against magnitude, 

severity, community concern, and feasibility criteria using a prioritisation matrix, ideally 

validated with community leaders. Report structure: executive summary, community 

profile, methodology, findings, prioritised problem list, recommendations, appendices. 

Value-added response: The integrity of the entire community diagnosis depends on 

maintaining a clear, traceable line from raw field data through analysis to the final prioritised 

recommendations; a report that presents conclusions without transparent methodology, or 

recommendations disconnected from the prioritisation evidence, fails to meet the standard of 

a credible community diagnosis regardless of how much data was originally collected. 

Students should treat the analysis and reporting phase with the same rigour applied during 

fieldwork itself, since a methodologically sound data collection effort can still produce a 

weak community diagnosis if the subsequent analysis and synthesis are conducted carelessly. 
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Answers to Pilot Questions [Series 4] 

Part 4.1 

11. Any three of: clarity and lack of ambiguity, appropriate sequencing from simple to 

sensitive topics, piloting before full deployment. 

12. To identify confusing wording, inappropriate response options, or unexpectedly lengthy 

administration time before the instrument is used at scale, when corrections can still be 

made. 

13. Simple random sampling gives each household an equal chance of selection, typically 

requiring a complete household listing. Cluster sampling divides the community into 

geographic clusters and randomly selects a subset of clusters for enumeration, reducing 

the need for a complete household list across the whole community. 

14. Because it reduces the logistical burden of travelling between widely separated 

households while still achieving reasonable representativeness, making it practical for 

larger or geographically spread communities. 

15. Interviewer, recorder, local guide, and a team member responsible for daily data review 

(also acceptable: logistics coordination, communication with supervisors). 

 

Part 4.2 

1. Introduce the team and purpose, obtain individual informed consent, identify the 

appropriate respondent, and administer the questionnaire in a private, comfortable setting, 

particularly for sensitive sections. 

2. To maintain consistency across different interviewers and households, which is a 

requirement for valid statistical comparison of survey results; rephrasing questions 

inconsistently could introduce variation unrelated to genuine differences between 

respondents. 

3. A key informant interview is an in-depth, semi-structured interview with an individual 

possessing particular knowledge, such as a community leader or health worker. A focus 
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group discussion is a facilitated conversation with a small group of community members 

exploring shared perceptions and experiences. 

4. Because group discussion can generate richer, more spontaneous exchange as participants 

respond to and build on each other contributions, surfacing socially shared norms that 

might not emerge in individual interviews. 

5. Because it directly records environmental and behavioural conditions rather than relying 

on respondent recall or willingness to disclose, capturing indicators respondents might 

misreport or simply not think to mention. 

 

Part 4.3 

6. Weight, height or length, and mid-upper arm circumference. 

7. Make an immediate referral to appropriate health services and promptly communicate the 

finding to the supervising team member, rather than attempting to manage the finding 

independently. 

8. The type, location, and distance of health facilities, the services each offers, and the 

facility operating capacity including staffing, equipment, and drug stock status. 

9. Affordability, perceived quality, and cultural or logistical barriers specific to certain 

population groups (such as inconvenient opening hours). 

10. Real-time validation, daily data review, and spot-checking/supervisory verification. 

 

Part 4.4 

11. Quantitative analysis calculates numerical indicators (demographic, epidemiological, 

environmental health) from survey data. Qualitative analysis uses thematic analysis of 

interview and focus group data to identify recurring themes and add explanatory depth 

and context. 
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12. Quantitative data showing low antenatal care attendance might be explained by 

qualitative findings revealing specific cultural beliefs or facility-level barriers identified 

through key informant interviews. 

13. Magnitude, severity, community concern, and feasibility of intervention. 

14. Because relying solely on student or supervisor judgement risks producing an externally 

imposed assessment that does not reflect genuine community ownership; incorporating 

community concern ensures the resulting priorities have local legitimacy and buy-in. 

15. Executive summary, community profile, methodology, findings, prioritised problem list, 

recommendations, and appendices. 
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Course code: COM 312 

Course title: Field Posting and Community Diagnosis 

Course credit load: 2 Units 

Series 5: Evaluation and Assessment of Field 

Posting Outcomes 

• Part 5.1: Purpose and Principles of Field Posting Assessment 

o Sub Part 5.1.1: Why field posting requires distinct assessment approaches 

o Sub Part 5.1.2: Formative versus summative assessment 

o Sub Part 5.1.3: Principles of valid and reliable assessment 

• Part 5.2: Assessment Methods and Tools 

o Sub Part 5.2.1: Assessment of the written community diagnosis report 

o Sub Part 5.2.2: Assessment of practical and behavioural competence 

o Sub Part 5.2.3: Oral presentation and viva voce assessment 

• Part 5.3: Grading Criteria and Rubrics 

o Sub Part 5.3.1: Developing a structured assessment rubric 

o Sub Part 5.3.2: Weighting components of the overall grade 

o Sub Part 5.3.3: Addressing group versus individual assessment 

• Part 5.4: Programme-Level Evaluation and Continuous Improvement 

o Sub Part 5.4.1: Student feedback on the field posting experience 

o Sub Part 5.4.2: Community feedback and outcome tracking 

o Sub Part 5.4.3: Using evaluation findings to improve future field posting cycles 
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Introduction 

A field posting that has been well resourced, well supervised, conducted in a well-selected and 

well-engaged community, and executed through rigorous data collection and analysis 

nonetheless requires one further element to complete the educational cycle: a fair, valid, and 

meaningful evaluation of what students have actually learned and achieved. This final Series 

examines how field posting outcomes are assessed, the criteria and tools used, and how 

evaluation findings feed back into the continuous improvement of the field posting programme 

itself. 

The aim of this Series is to establish why field posting requires distinct assessment approaches, 

to examine the methods and tools used to assess the written report, practical competence, and 

oral presentation, to describe the development and application of grading rubrics, and to explain 

how programme-level evaluation drives continuous improvement of future field posting cycles. 

We shall commence by examining the purpose and principles of field posting assessment, 

including the distinction between formative and summative evaluation. Next, we will examine 

the specific assessment methods applied to the written report, practical competence, and oral 

presentation. Moving on, we will examine the development of grading rubrics and the challenges 

of group versus individual assessment. Finally, we will close by examining programme-level 

evaluation and the use of feedback to improve future field posting cycles, concluding the course. 

 

Series Learning Outcomes 

Upon completing this Series, you should be able to: 

• SLO 5.1 explain why field posting requires assessment approaches distinct from 

conventional examinations, 

• SLO 5.2 distinguish between formative and summative assessment in the field posting 

context, 
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• SLO 5.3 describe the methods used to assess the written community diagnosis report, 

practical competence, and oral presentation, 

• SLO 5.4 explain the development and application of a structured assessment rubric, 

• SLO 5.5 describe the considerations involved in weighting assessment components and 

addressing group versus individual contribution, 

• SLO 5.6 explain the role of student and community feedback in programme evaluation, 

and 

• SLO 5.7 describe how evaluation findings are used to improve future field posting 

cycles. 

 

 

5.1 Purpose and Principles of Field Posting Assessment 

5.1.1 Why field posting requires distinct assessment approaches 

Field posting assesses competencies that conventional written examinations cannot adequately 

capture: the ability to build rapport with an unfamiliar community, to adapt a planned data 

collection approach to unanticipated field conditions, to exercise professional judgement in 

ambiguous or ethically sensitive situations, and to synthesise data from multiple sources into a 

coherent, actionable diagnosis. These are fundamentally applied, performance-based 

competencies rather than recall or analytical competencies of the kind well suited to a closed-

book written test, requiring assessment methods that can observe and evaluate actual practice and 

its tangible products rather than only testing knowledge in the abstract. 

Field posting assessment must also account for the variability of field conditions: two student 

groups posted to different communities will encounter different challenges, different data 

availability, and different opportunities, meaning that assessment cannot reasonably expect 

identical outputs or experiences across all groups in the way a standardised written examination 

would. Effective field posting assessment therefore evaluates the quality of the process and 

reasoning applied (was the sampling approach appropriate given the community context 

encountered, were ethical principles upheld, was the analysis rigorous given the data actually 
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obtained) rather than judging outputs against a single fixed, context-independent standard, a 

distinction that significantly shapes the assessment methods examined throughout this Series. 

Fill in the blank: Field posting assesses applied, __________ -based competencies, including 

rapport-building, adaptation to field conditions, and professional judgement, that conventional 

written examinations cannot adequately capture. 

5.1.2 Formative versus summative assessment 

Formative assessment occurs throughout the field posting process, providing ongoing feedback 

intended to guide and improve student performance while the posting is still in progress, rather 

than to assign a final grade. The supervisory feedback examined in Series 2 (timely, specific, 

balanced, and actionable comments on data collection technique, instrument administration, or 

community interaction) constitutes formative assessment in practice, and effective formative 

assessment depends on the quality of the supervisory relationship and the frequency of 

meaningful contact established throughout the posting period. 

Summative assessment occurs at the conclusion of field posting, evaluating the final products 

and overall performance against established criteria to determine the grade or competency 

judgement that contributes to the student academic record. While conceptually distinct, 

formative and summative assessment are most effective when integrated rather than entirely 

separate processes: formative feedback delivered throughout the posting should align with, and 

prepare students for, the criteria that will ultimately be applied summatively, so that students are 

never assessed, at the end, against standards they were not made aware of or given the 

opportunity to develop toward during the formative phase. A field posting programme that 

provides only summative assessment, with no formative guidance along the way, denies students 

the opportunity to improve during the experience itself, undermining the educational, rather than 

merely evaluative, purpose of field posting. 

Fill in the blank: __________ assessment occurs throughout the field posting process, providing 

ongoing feedback intended to guide and improve student performance while the posting is still in 

progress, rather than to assign a final grade. 
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5.1.3 Principles of valid and reliable assessment 

Sound field posting assessment must satisfy two fundamental measurement principles. Validity 

requires that the assessment genuinely measures what it claims to measure: an assessment that 

focuses heavily on the polish of written presentation while neglecting the rigour of the 

underlying data collection and analysis would lack validity as a measure of community diagnosis 

competence, however much it might reward writing skill. Ensuring validity requires that 

assessment criteria, established and communicated in advance (as discussed in Series 2 pre-field 

orientation), are explicitly aligned with the Series Learning Outcomes that field posting is 

intended to develop, rather than being determined informally or inconsistently by individual 

supervisors. 

Reliability requires that the assessment produces consistent results regardless of which 

supervisor conducts the evaluation or when it is conducted; a field posting assessment system in 

which the same piece of student work would receive substantially different grades from different 

supervisors lacks reliability and is fundamentally unfair to students whose outcomes depend on 

which supervisor they happen to be assigned, a concern directly connected to the supervisor 

calibration discussion in Series 2. Reliability is improved through the use of structured rubrics 

(examined in Part 5.3), supervisor training and calibration, and, where feasible, moderation 

processes (a second assessor independently reviewing a sample of assessed work to confirm 

consistency with the primary assessor judgement) before final grades are confirmed. 

Fill in the blank: __________ requires that an assessment produces consistent results regardless 

of which supervisor conducts the evaluation or when it is conducted, improved through 

structured rubrics, supervisor calibration, and moderation processes. 
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Figure 5.1: Formative versus summative assessment and the validity-reliability framework  

Pilot questions 5.1 

1. Why does field posting require assessment approaches distinct from conventional written 

examinations? 

2. Distinguish between formative and summative assessment. 

3. Why should formative and summative assessment be integrated rather than treated as 

entirely separate processes? 

4. Define validity in the context of assessment and give an example of an assessment 

approach that would lack validity. 

5. Define reliability and name two methods for improving it. 

5.2 Assessment Methods and Tools 

5.2.1 Assessment of the written community diagnosis report 

The written community diagnosis report, the principal product examined in Series 4, is typically 

assessed against several dimensions: methodological rigour (was an appropriate sampling 
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approach used, were data collection instruments well designed and properly piloted, are the 

stated limitations of the approach acknowledged honestly); analytical quality (are the calculated 

indicators correct, is the integration of quantitative and qualitative findings coherent and well 

justified, does the prioritisation process follow a transparent and defensible logic); depth of 

understanding (does the report demonstrate genuine comprehension of the community context 

and health problems, or merely a superficial recitation of collected data without meaningful 

interpretation); and clarity and structure (does the report follow the expected structure 

established in Series 4, is it written clearly and professionally, are tables and figures used 

effectively to support the narrative). 

Assessors should distinguish between weaknesses attributable to genuine field constraints 

(such as a lower-than-planned sample size resulting from unexpected community circumstances, 

appropriately acknowledged and discussed in the report limitations section) and weaknesses 

attributable to inadequate student effort or rigour (such as failing to calculate basic 

indicators correctly, or a prioritisation list with no transparent justification), since the former 

reflects the genuine variability of field conditions discussed in Part 5.1.1 and should not be 

penalised as heavily as avoidable errors within the student own control. This distinction requires 

assessors to engage substantively with the report content and context, rather than applying a 

purely mechanical checklist without exercising the professional judgement that good assessment 

of applied work requires. 

Fill in the blank: Assessors should distinguish between weaknesses attributable to genuine field 

constraints, appropriately acknowledged in the report limitations section, and weaknesses 

attributable to inadequate student __________ or rigour, which should be penalised more 

heavily. 

5.2.2 Assessment of practical and behavioural competence 

Practical competence assessment evaluates skills and behaviours that can only be observed 

during the field posting itself, rather than judged from the final written product alone: data 

collection technique (correct administration of structured interviews, appropriate use of 

anthropometric or screening equipment), community interaction skills (appropriate cultural 
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sensitivity, professional conduct, and rapport-building, drawing directly on the principles 

established in Series 3), and adherence to ethical and safety protocols (obtaining proper informed 

consent, following the agreed schedule and safety procedures established in Series 1). This 

dimension of assessment depends heavily on direct supervisory observation during site visits, 

supplemented by community feedback (examined in Part 5.4.2) and the student own field diary 

or activity log. 

Because practical competence cannot be fully assessed through a single observation snapshot, 

effective assessment of this dimension requires multiple observation points across the posting 

period (rather than judging an entire field posting performance from one supervisory visit, which 

may capture an atypically strong or weak moment) and structured observation checklists 

(specific, predefined behaviours and skills to be assessed during each supervisory visit, 

improving both the consistency of what is observed and the reliability of the resulting judgement 

across different supervisors and visits, directly addressing the reliability principle established in 

Part 5.1.3). Where direct observation opportunities are limited by the supervision capacity 

constraints discussed in Series 2, structured self-assessment and peer assessment within the 

student group can provide a valuable, though not fully equivalent, supplementary source of 

evidence regarding practical competence. 

Fill in the blank: Effective assessment of practical competence requires multiple observation 

points across the posting period and structured observation __________ , improving the 

consistency and reliability of judgement across different supervisors and visits. 

5.2.3 Oral presentation and viva voce assessment 

Many field posting programmes culminate in an oral presentation (a structured presentation of 

the community diagnosis findings to assessors, peers, and where feasible, community 

representatives) and, in some institutional arrangements, an individual viva voce examination 

(oral questioning of individual students about the field posting experience, methodology, and 

findings). The oral presentation assesses communication competence (the ability to convey 

complex findings clearly to a varied audience), synthesis ability (presenting a coherent overall 

narrative rather than a fragmented list of disconnected findings), and the capacity to respond to 
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questions and defend methodological choices under direct questioning, a skill closely related to 

professional practice where public health practitioners must regularly present and defend their 

work to colleagues, supervisors, and the communities they serve. 

The viva voce component, where included, serves a particularly important individual 

accountability function within group-based field posting (examined further in Part 5.3.3): since 

most field posting is conducted by student groups producing a shared written report, individual 

oral questioning provides a mechanism for assessors to verify that each student individually 

understands and can explain the work attributed to the group, addressing the legitimate concern 

that a shared group product might otherwise mask significant variation in individual 

understanding, contribution, and effort among group members. Effective viva voce questioning 

probes beyond simple recall of report content toward genuine understanding: asking students to 

justify specific methodological choices, explain how a particular finding was derived, or reflect 

critically on what they would do differently, rather than merely confirming that the student can 

read back what is already written in the report. 

Fill in the blank: The viva voce component serves a particularly important individual 

__________ function within group-based field posting, providing a mechanism to verify that 

each student individually understands the work attributed to the group. 
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Figure 5.2: Assessment dimensions for the written report, practical competence, and oral 

presentation  

Pilot questions 5.2 

1. Name four dimensions against which the written community diagnosis report is typically 

assessed. 

2. Why should assessors distinguish between weaknesses from genuine field constraints and 

weaknesses from inadequate effort? 

3. Name three behaviours or skills assessed under practical competence. 

4. Why are multiple observation points needed to assess practical competence reliably? 

5. What individual accountability function does the viva voce examination serve in group-

based field posting? 
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5.3 Grading Criteria and Rubrics 

5.3.1 Developing a structured assessment rubric 

A structured assessment rubric translates the assessment dimensions examined in Part 5.2 into 

explicit, pre-defined performance levels (commonly expressed as a scale, such as excellent, 

good, satisfactory, and unsatisfactory, or a numerical scoring band) for each criterion, with clear 

descriptive language distinguishing what performance at each level looks like in practice. For 

example, a rubric criterion addressing sampling methodology might specify that "excellent" 

performance demonstrates a sampling approach fully appropriate to the community context with 

explicit justification of the chosen method, while "unsatisfactory" performance reflects either no 

clear sampling method or one fundamentally inappropriate to the stated objectives, providing 

assessors with a concrete reference point rather than relying on unstructured overall impression. 

Developing an effective rubric requires alignment with Series Learning Outcomes (ensuring 

every assessed criterion connects clearly to a stated competency the field posting is intended to 

develop, satisfying the validity principle established in Part 5.1.3), sufficient specificity to guide 

consistent application across different assessors and different posting contexts (satisfying 

reliability) while retaining enough flexibility to accommodate the genuine variability of field 

conditions discussed throughout this course, and piloting and refinement (testing a draft rubric 

against sample student work, ideally from a previous posting cycle, and revising language that 

proves ambiguous or produces inconsistent application between different raters before the rubric 

is used for live student assessment). 

Fill in the blank: A structured assessment rubric translates assessment dimensions into explicit, 

pre-defined performance __________ for each criterion, providing assessors with a concrete 

reference point rather than relying on unstructured overall impression. 

5.3.2 Weighting components of the overall grade 

Since field posting assessment typically combines multiple components (written report, practical 

competence observations, oral presentation or viva voce), institutions must determine the relative 

weighting of each component within the overall grade, a decision that should reflect the relative 
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importance and reliability of evidence each component provides. A common approach weights 

the written report most heavily (commonly 40 to 60% of the overall grade, reflecting its 

comprehensive documentation of the full community diagnosis process and findings), with 

practical competence observation and oral presentation or viva voce assessment together 

constituting the remaining weight, ensuring that the assessment is not based on the written 

product alone, given the practical, performance-based competencies that field posting is 

specifically designed to develop, as established in Part 5.1.1. 

Weighting decisions should be transparently communicated to students during pre-field 

orientation (Series 2), since students who understand how each component contributes to their 

overall grade can allocate their effort and attention more deliberately throughout the posting, 

rather than over-investing in one component (commonly the written report, given its tangible, 

visible nature) at the expense of others that may carry comparable weight but are less visibly 

emphasised during the process. Institutions should periodically review their weighting scheme 

against actual outcomes (examined further in Part 5.4), since a weighting scheme that, in 

practice, allows a polished written report to compensate substantially for poor field conduct or 

community engagement may be failing to incentivise the behaviours that field posting is 

genuinely intended to develop. 

Fill in the blank: Weighting decisions should be transparently communicated to students during 

pre-field orientation, since students who understand how each component contributes to their 

overall grade can allocate their __________ more deliberately throughout the posting. 

5.3.3 Addressing group versus individual assessment 

Field posting is typically conducted by student groups, generating a fundamental assessment 

tension: the community diagnosis report and overall field activities are genuinely collective 

products, yet individual students within a group may contribute unequally to the final outcome, 

and an assessment system that grades the group product alone, without any individual 

differentiation, risks rewarding free-riding group members equally with those who contributed 

substantially more effort and skill, a fairness concern that students themselves consistently and 

legitimately raise wherever group assessment is used. 
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Several mechanisms address this tension. Individual viva voce assessment (examined in Part 

5.2.3) provides one robust mechanism, directly probing individual understanding regardless of 

the shared written product. Peer assessment (group members confidentially rating each other 

relative contribution, typically used as one input among several rather than as the sole 

determinant of individual grades, given the well-documented risk of peer assessment being 

influenced by social dynamics, friendship, or reciprocal grade inflation within a group) provides 

another data point. Individual reflective components (a personal reflection or learning log, 

distinct from the shared group report, in which each student documents their specific role, 

contribution, and individual learning) allow direct individual assessment alongside the collective 

product. Most robust field posting assessment systems combine several of these mechanisms 

rather than relying on any single approach, recognising that no individual mechanism alone fully 

resolves the inherent challenge of fairly assessing individual contribution within necessarily 

collaborative fieldwork. 

Fill in the blank: __________ assessment, in which group members confidentially rate each other 

relative contribution, provides one input among several for individual differentiation, given the 

risk of social dynamics influencing ratings within a group. 
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Figure 5.3: Rubric structure and mechanisms for individual differentiation within group 

assessment  

Pilot questions 5.3 

1. What is a structured assessment rubric and what problem does it solve? 

2. Name three requirements for developing an effective assessment rubric. 

3. Why is the written report commonly weighted most heavily, but not exclusively, within 

the overall grade? 

4. What fairness concern arises from group-based field posting assessment? 

5. Name three mechanisms for individually differentiating grades within a group-based field 

posting assessment. 
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5.4 Programme-Level Evaluation and Continuous Improvement 

5.4.1 Student feedback on the field posting experience 

Beyond assessing individual student performance, effective field posting programmes 

systematically collect student feedback on the field posting experience itself, typically through 

structured post-posting surveys or debriefing sessions, addressing questions such as: were the 

resources and logistics established in Series 1 adequate; was supervision (Series 2) sufficiently 

frequent and helpful; was the posting community (Series 3) appropriate and welcoming; were the 

field activities (Series 4) achievable within the available time and with the available skills; and 

was the assessment process (this Series) perceived as fair, clear, and appropriately weighted. 

Student feedback provides a uniquely valuable perspective precisely because students experience 

the full field posting process directly and continuously, often identifying practical issues (such as 

an unreliable transportation arrangement, an unexpectedly under-resourced posting site, or an 

unclear assessment criterion) that supervisors, who typically observe only periodic snapshots of 

the posting through site visits, may not fully appreciate. Structured feedback collection should be 

conducted in a manner that genuinely encourages honest response (anonymous where 

appropriate, and explicitly decoupled from the assessment of the individual student own 

performance, so that students do not fear that critical feedback about the programme could 

adversely affect their grade) to yield the candid input necessary for genuine programme 

improvement. 

Fill in the blank: Structured student feedback collection should be conducted in a manner that 

genuinely encourages honest response, explicitly decoupled from the assessment of the 

individual student own __________ , so that students do not fear critical feedback could 

adversely affect their grade. 

5.4.2 Community feedback and outcome tracking 

Community feedback provides a complementary perspective on field posting quality, capturing 

the host community own experience of the engagement: was the student team professional and 

respectful (connecting directly to the trust-building and cultural sensitivity principles established 
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in Series 3), did the team deliver on any reciprocal commitments made during entry, and would 

the community welcome future field postings from the institution. Community feedback is 

typically gathered through a structured debriefing conversation with key gatekeepers at the 

conclusion of the posting, sometimes supplemented by a brief survey of household-level 

participants where feasible, providing evidence relevant both to the immediate evaluation of the 

specific posting cohort and to the institutional decision (examined in Series 3) of whether to 

return to that community for future postings. 

Beyond immediate post-posting feedback, longer-term outcome tracking (where institutional 

capacity allows) follows up with the community some months after the posting concludes to 

assess whether any recommendations from the community diagnosis report were acted upon, by 

the community itself, the local government, or partner organisations, and whether the 

engagement produced any lasting, measurable benefit beyond the immediate educational value to 

the students involved. While comprehensive longer-term outcome tracking requires institutional 

resources and follow-up capacity that not all programmes can sustain, even limited tracking 

efforts provide valuable evidence of the field posting programme genuine community impact, 

strengthening the case for continued or expanded institutional investment in field posting 

infrastructure, addressed in Series 1. 

Fill in the blank: __________ -term outcome tracking follows up with the community some 

months after the posting concludes to assess whether any recommendations from the community 

diagnosis report were acted upon and whether lasting, measurable benefit resulted. 

5.4.3 Using evaluation findings to improve future field posting cycles 

The value of student feedback, community feedback, and outcome tracking lies not merely in 

their collection but in their systematic use to drive continuous improvement of subsequent 

field posting cycles. A structured review process, conducted by the departmental coordinator and 

relevant academic staff at the conclusion of each posting cycle, should synthesise the available 

evaluation evidence and identify specific, actionable changes for the following cycle: perhaps 

adjusting the resource allocation identified as inadequate in Series 1, refining the supervisory 

visit schedule found insufficiently frequent in Series 2, retiring a posting site showing signs of 
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research fatigue as discussed in Series 3, revising a data collection instrument that proved 

confusing in practice as examined in Series 4, or recalibrating an assessment rubric criterion that 

produced inconsistent results as discussed earlier in this Series. 

This continuous improvement cycle, evaluation evidence systematically informing concrete 

programme adjustments, which are then themselves evaluated in the subsequent cycle, mirrors 

the broader principle of evidence-based practice that has run throughout the entire community 

health curriculum examined across this course series: just as epidemiological evidence should 

drive disease control programme design and adjustment, field posting programme evaluation 

evidence should drive the ongoing refinement of the field posting programme itself. An 

institution that treats each field posting cycle as an isolated event, without systematic evaluation 

feeding into deliberate improvement of the next cycle, forfeits the opportunity to progressively 

strengthen the educational value, community benefit, and operational efficiency of its field 

posting programme over successive years, a missed opportunity given how much institutional 

investment field posting represents. 

Fill in the blank: This continuous improvement cycle mirrors the broader principle of 

__________ -based practice that has run throughout the community health curriculum, in which 

systematic evidence should drive ongoing programme refinement. 
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Figure 5.4: The continuous improvement cycle linking evaluation to field posting programme 

refinement  

Pilot questions 5.4 

1. Why is student feedback on the field posting experience valuable, even though students 

are also being individually assessed? 

2. Name three questions student feedback typically addresses about the field posting 

experience. 

3. What does community feedback at the conclusion of posting typically capture? 

4. What is longer-term outcome tracking and why is it valuable despite requiring additional 

institutional resources? 

5. Describe the continuous improvement cycle that should follow each field posting cohort. 
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Series Summary 

This final Series examined how field posting outcomes are evaluated and assessed, completing 

the educational cycle established across the preceding four Series of this course. The distinct, 

performance-based nature of field posting competencies was established as the rationale for 

assessment approaches differing from conventional written examinations, with the formative-

summative distinction and the validity-reliability principles providing the conceptual foundation 

for sound assessment design. The specific methods used to assess the written community 

diagnosis report, practical and behavioural competence, and oral presentation or viva voce 

performance were examined in detail, each contributing distinct and complementary evidence of 

student achievement. 

Structured assessment rubrics were introduced as the mechanism for translating assessment 

criteria into consistent, transparent grading practice, alongside the weighting decisions and 

group-versus-individual differentiation mechanisms required for fair grading of necessarily 

collaborative fieldwork. The Series, and the course, concluded by examining programme-level 

evaluation through student feedback, community feedback, and outcome tracking, and the 

continuous improvement cycle through which this evidence should systematically inform the 

refinement of resources, supervision, site selection, field methods, and assessment practice 

across successive field posting cohorts, embodying throughout the evidence-based approach to 

community health practice that this entire course has sought to instil (SLOs 5.1 to 5.7). 

 

Glossary of Terms 

• Continuous improvement cycle: the systematic process of using evaluation evidence 

from one field posting cycle to inform deliberate adjustments for subsequent cycles. 

• Formative assessment: assessment occurring throughout field posting, providing 

ongoing feedback to guide and improve performance while the posting is in progress. 

• Outcome tracking: longer-term follow-up with a posting community to assess whether 

community diagnosis recommendations were acted upon and produced lasting benefit. 
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• Peer assessment: a mechanism in which group members confidentially rate each other 

relative contribution, used as one input among several for individual differentiation. 

• Practical competence assessment: evaluation of skills and behaviours observable only 

during field posting itself, such as data collection technique and community interaction. 

• Reliability: the principle that an assessment produces consistent results regardless of 

which assessor conducts it or when it is conducted. 

• Structured assessment rubric: a tool translating assessment criteria into explicit, pre-

defined performance levels with descriptive language for each level. 

• Summative assessment: assessment occurring at the conclusion of field posting, 

evaluating final products and overall performance to determine the academic grade. 

• Validity: the principle that an assessment genuinely measures the competency it claims 

to measure. 

• Viva voce: an individual oral examination in which a student is questioned about their 

field posting work, used to verify individual understanding within group-based 

assessment. 
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Concept Check Questions [Series 5] 

Objective questions 

1. Field posting assesses applied, __________ -based competencies that conventional 

written examinations cannot adequately capture. (Linked to SLO 5.1) 

2. __________ assessment occurs throughout field posting, providing ongoing feedback to 

guide and improve performance while the posting is still in progress. (Linked to SLO 5.2) 

3. __________ requires that an assessment produces consistent results regardless of which 

supervisor conducts the evaluation. (Linked to SLO 5.3) 

4. A structured assessment rubric translates assessment dimensions into explicit, pre-defined 

performance __________ for each criterion. (Linked to SLO 5.4) 

5. __________ assessment, in which group members confidentially rate each other 

contribution, provides one input among several for individual differentiation. (Linked to 

SLO 5.5) 

6. __________ -term outcome tracking follows up with the community some months after 

posting to assess whether recommendations were acted upon. (Linked to SLO 5.6) 

Short-answer questions 

7. Distinguish between formative and summative assessment and explain why both are 

necessary in field posting. (Linked to SLO 5.2) 

8. Name the three main components of field posting assessment and one specific 

competency each evaluates. (Linked to SLO 5.3) 

9. Explain the fairness concern in group-based field posting assessment and describe two 

mechanisms used to address it. (Linked to SLO 5.5) 

Long-answer questions 

10. Discuss the principles of valid and reliable assessment in field posting and explain how 

structured rubrics support both principles. (Linked to SLOs 5.1, 5.4) 
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11. Evaluate the role of programme-level evaluation and continuous improvement in 

sustaining a high-quality field posting programme over successive cycles. (Linked to 

SLOs 5.6–5.7) 

 

Answers to Concept Check Questions [Series 5] 

Objective questions 

6. Performance. 

7. Formative. 

8. Reliability. 

9. Levels. 

10. Peer. 

11. Longer. 

Short-answer questions 

12. Formative assessment occurs throughout the posting, providing ongoing feedback to 

improve performance while it is in progress. Summative assessment occurs at the 

conclusion, evaluating final products to determine the grade. Both are necessary because 

formative feedback supports learning and improvement during the experience itself, 

while summative assessment provides the accountability and grading function required 

by the academic system; without formative input, students cannot improve during the 

posting, while without summative evaluation there is no formal record of achievement. 

13. Written report: assesses methodological rigour, analytical quality, and clarity. Practical 

competence: assesses data collection technique, community interaction skills, and ethical 

adherence, observed directly in the field. Oral presentation/viva voce: assesses 

communication competence and individual understanding through defence of 

methodological choices under questioning. 

14. The fairness concern is that the community diagnosis report and field activities are 

collective products, but individual students may contribute unequally, risking equal 
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reward for free-riding members alongside those who contributed substantially more. Two 

mechanisms: individual viva voce assessment (probing individual understanding directly) 

and peer assessment (group members rating relative contribution as one input among 

several). 

Long-answer questions 

15. Basic response: Validity: the assessment genuinely measures the intended competency, 

requiring criteria explicitly aligned with the Series Learning Outcomes rather than 

informally determined. Reliability: the assessment produces consistent results regardless 

of assessor or timing, improved through structured rubrics, supervisor calibration, and 

moderation. Structured rubrics support validity by ensuring every assessed criterion 

explicitly connects to a stated competency, and support reliability by providing concrete, 

pre-defined performance level descriptions that reduce the variation in judgement 

between different assessors applying their own unstructured impressions. 

Value-added response: The relationship between validity and reliability is not automatic; a 

highly reliable rubric (producing very consistent scores across assessors) could still lack 

validity if it consistently measures the wrong thing, such as writing polish rather than 

methodological rigour. Effective rubric development must therefore deliberately verify both 

properties: piloting against sample work to check reliability (do different raters produce 

similar scores), and reviewing criteria against learning outcomes to check validity (are we 

actually measuring what field posting is meant to develop), rather than assuming that 

achieving one property guarantees the other. 

16. Basic response: Student feedback: captures direct, continuous experience of resources, 

supervision, community engagement, field activities, and assessment fairness, identifying 

practical issues supervisors may not fully observe through periodic visits. Community 

feedback: captures the host community experience of team professionalism, fulfilment of 

reciprocal commitments, and willingness to host future postings. Outcome tracking: 

assesses longer-term whether recommendations were acted upon and produced lasting 

benefit. Continuous improvement cycle: structured review synthesising this evidence into 
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specific, actionable adjustments to resources, supervision, site selection, field methods, 

and assessment for the next cycle. 

Value-added response: Programme-level evaluation transforms field posting from a static, 

repeated annual exercise into a genuinely improving system, directly paralleling the 

evidence-based public health practice that the entire community health curriculum has sought 

to instil: just as epidemiological surveillance data should drive disease control programme 

adjustment rather than being collected and then ignored, field posting evaluation data should 

drive deliberate programme refinement rather than being filed away unused. An institution 

that fails to close this evaluation-to-improvement loop not only stagnates educationally but 

also risks the gradual erosion of community goodwill and student confidence in the 

programme value, both of which are essential, finite resources that sustained, evidence-

informed programme management actively protects and builds over time. 

 

 

 

Answers to Pilot Questions [Series 5] 

Part 5.1 

11. Because field posting develops applied, performance-based competencies, such as 

rapport-building, adaptation to field conditions, and professional judgement, that 

conventional closed-book written examinations are not designed to capture. 

12. Formative assessment occurs throughout the posting, providing ongoing feedback to 

guide improvement while the posting is in progress. Summative assessment occurs at the 

conclusion, evaluating final products and overall performance to determine the academic 

grade. 
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13. So that formative feedback prepares students for the standards that will ultimately be 

applied summatively, ensuring students are never assessed at the end against criteria they 

were not made aware of or given the opportunity to develop toward during the posting. 

14. Validity is the principle that an assessment genuinely measures what it claims to measure. 

Example: an assessment focusing heavily on written presentation polish while neglecting 

the rigour of underlying data collection and analysis would lack validity as a measure of 

community diagnosis competence. 

15. Reliability is the principle that an assessment produces consistent results regardless of 

which assessor conducts it or when. Two methods: structured rubrics and supervisor 

training/calibration sessions (also acceptable: moderation processes). 

 

Part 5.2 

1. Methodological rigour, analytical quality, depth of understanding, and clarity and 

structure. 

2. Because weaknesses from genuine field constraints reflect the inherent variability of field 

conditions and should not be penalised as heavily as avoidable errors that reflect 

inadequate student effort or rigour within the student own control. 

3. Any three of: data collection technique, community interaction skills, adherence to 

ethical and safety protocols. 

4. Because a single observation may capture an atypically strong or weak moment rather 

than representing overall performance across the full posting period; multiple observation 

points produce a more representative and reliable assessment. 

5. It provides a mechanism for assessors to verify that each student individually understands 

and can explain the work attributed to the group, addressing the concern that a shared 

group product might mask significant variation in individual understanding and 

contribution. 

 

Part 5.3 
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6. A structured assessment rubric is a tool translating assessment dimensions into explicit, 

pre-defined performance levels for each criterion. It solves the problem of inconsistent, 

unstructured assessor impression by providing a concrete, shared reference point for 

judging performance. 

7. Any three of: alignment with Series Learning Outcomes, sufficient specificity to guide 

consistent application, retained flexibility to accommodate field variability, piloting and 

refinement against sample work. 

8. Because the written report comprehensively documents the full community diagnosis 

process and findings, but field posting is specifically designed to develop practical, 

performance-based competencies that the written report alone cannot fully capture, 

requiring practical competence and oral assessment to also carry meaningful weight. 

9. That individual students within a group may contribute unequally, and an assessment 

system grading only the shared group product risks rewarding free-riding members 

equally with those who contributed substantially more effort and skill. 

10. Any three of: individual viva voce assessment, peer assessment, individual reflective 

components/learning logs, direct supervisor observation of individual students. 

 

Part 5.4 

11. Because students experience the full field posting process directly and continuously, often 

identifying practical issues that supervisors, who typically observe only periodic 

snapshots through site visits, may not fully appreciate. 

12. Any three of: adequacy of resources and logistics, sufficiency and helpfulness of 

supervision, appropriateness and welcome of the posting community, achievability of 

field activities within available time and skills, fairness and clarity of the assessment 

process. 

13. Whether the student team was professional and respectful, whether the team delivered on 

reciprocal commitments made during entry, and whether the community would welcome 

future field postings from the institution. 
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14. Outcome tracking is longer-term follow-up assessing whether community diagnosis 

recommendations were acted upon and produced lasting benefit. It is valuable because it 

provides evidence of the field posting programme genuine community impact, 

strengthening the case for continued institutional investment, despite requiring additional 

resources and follow-up capacity. 

15. A structured review process synthesises student feedback, community feedback, and 

outcome tracking evidence at the conclusion of each cycle, identifying specific, 

actionable adjustments to resources, supervision, site selection, field methods, or 

assessment, which are implemented in the next cycle and themselves subsequently 

evaluated, forming an ongoing cycle of evidence-informed improvement. 
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4. Figure 5.4: The continuous improvement cycle linking evaluation to field posting 

programme refinement Attribution: AI generated using prompt "Generate a circular 

continuous improvement diagram showing field posting evaluation feeding into 
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