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List Series:

Series 1: Foundations of Clinical-Diagnostic Teaching in Special Education.
Series 2: Principles and Guidelines for Effective Clinical Teaching.

Series 3: Procedures and Practices in Clinical-Diagnostic Instruction.

Series 4: Intervention Strategies for Reading, Arithmetic, Writing, and Social Skills.

Series 5: Evaluation and Competency Development in Clinical-Diagnostic Teaching.

Parts Outline for Series 1
Part 1.1: Definitions and Concepts of Clinical-Diagnosti¢c Teaching
1.1.1: Meaning of Clinical-Diagnostic Teaching
1.1.2: Importance of Clinical-Diagnostic Teaching in Special Education
1.1.3: Characteristics of Clinical-Diagnostic. Teaching
Part 1.2: Clinical-Diagnostic Teaching Clients
1.2.1: Categories of Leatrners in Special Education
1.2.2: Needs and Challenges of Clinical-Diagnostic Clients
Part 1.3: Historical and Philosophical Foundations
1.3.1: Historical Development of Clinical-Diagnostic Teaching

1.3.2: Philosophical Underpinnings and Educational Theories

Introduction

Special education often requires approaches that go beyond conventional classroom methods.
Learners with diverse needs benefit from teaching strategies that are carefully tailored to their
individual strengths and challenges. Clinical-diagnostic teaching provides such a framework,
enabling educators to identify specific learning difficulties and design interventions that directly
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address them. This Series sets the foundation for understanding how clinical-diagnostic teaching
operates and why it is essential for supporting learners in special education contexts.

The aim of this Series is to introduce you to the fundamental concepts, clients, and philosophical
underpinnings of clinical-diagnostic teaching. By the end of this Series, you will be equipped
with the knowledge needed to define the practice, recognise its importance, and appreciate its
historical and theoretical roots.

We shall commence this Series by examining the definitions and concepts of clinical-diagnostic
teaching, highlighting its meaning, importance, and key characteristics. Next, we will.explore the
nature of clinical-diagnostic teaching clients, considering the categories of learners in special
education and their unique needs. Finally, we will wrap up by discussing the historical
development and philosophical foundations that shape clinical-diagnosti¢ teaching, thereby
rounding off the Series with a deeper appreciation of its educational significance.

Series Learning Outcomes
Upon completing this Series, you should be able to:

e SLO 1.1: define the concept of clinical-diagnostic teaching and explain its meaning in
special education contexts,

e SLO 1.2: describe the importance of clinical-diagnostic teaching and identify its key
characteristics,

e SLO 1.3: analyse the categories of learners who are considered clinical-diagnostic
teaching clients,

e SLO 1.4: explain the specific needs and challenges faced by clinical-diagnostic teaching
clients, and

e SLO 1.5: evaluate the historical development and philosophical foundations that
underpin clinical-diagnostic teaching.

1.1 Definitions and Concepts of Clinical-Diagnostic Teaching
1.1.1 Meaning of clinical-diagnostic teaching

Clinical-diagnostic teaching refers to a specialised instructional approach in which the teacher
carefully observes, analyses, and interprets the learning behaviours of students in order to
identify specific difficulties and design appropriate interventions. The word clinical in this
context means a systematic and practical examination of learners’ challenges, while diagnostic
refers to the process of identifying the nature and causes of those challenges. Together, clinical-
diagnostic teaching provides a structured way of tailoring instruction to meet the unique needs of
learners, especially those in special education.

-
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This approach is not limited to identifying problems but also involves planning corrective
strategies that help learners overcome barriers to learning. It is therefore both investigative and
remedial in nature.

Fill in the blank: Clinical-diagnostic teaching combines and processes
to address learners’ difficulties.

CLINICAL-DIAGNOSTIC TEACHING CYCLE

A Continuous Loop for Personalzed Learning Support

lal EVALUATION » OBSERVATION <&

« Monitor Progress « Student Engagement

» Assess Outcomes « Learning Behaviors
Academic Performance

« Adjust Plans « Classroom Interactions

CLINICAL
DIAGNOSTIC
TEACHING
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INTERVENTION 3. DIAGNOSIS

« Tailor Strategies « |dentify Learning Gaps

« Implement Supports « Determine Root Causes
« Provide Resources « Formulate Hyposthies

EMPOWERING RESPONSIVE & EFFECTIVE INSTRUCTION

Figure 1.1 Cycle of clinical-diagnostic teaching
1.1.2 Importance of clinical-diagnostic teaching in special education

Clinical-diagnostic teaching is important because it ensures that instruction is personalised.
Learners with special needs often face barriers that cannot be addressed by general teaching
methods. By using diagnostic procedures, teachers can identify the root causes of difficulties in
areas such as reading, arithmetic, and writing.

The importance of this approach lies in its ability to promote inclusivity, reduce frustration
among learners, and enhance their confidence. It also equips teachers with evidence-based
strategies for intervention. In this way, clinical-diagnostic teaching bridges the gap between
assessment and instruction.

Fill in the blank: The main importance of clinical-diagnostic teaching is that it makes instruction
to each learner’s needs.

He-a)
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Plate 1.1 Teacher applying clinical-diagnostic teaching methods.
1.1.3 Characteristics of clinical-diagnostic teaching

Clinical-diagnostic teaching has several defining characteristics. First, it is learner-centred,
meaning that the focus is on the individual learner’s needs rather than a general curriculum.
Second, it is systematic, involving careful observation, diagnosis, intervention, and evaluation.
Third, it is flexible, allowing teachers to adjust strategies based on learners’ responses. Finally, it
is remedial, aiming to correct difficulties rather than simply identifying them.

These characteristics make clinical-diagnostic teaching a dynamic and responsive approach.
Teachers must be skilled in observation, analysis, and instructional design to apply it effectively.

Fill in the blank: One key characteristic of clinical-diagnostic teaching is that it is ,
allowing teachers to adapt strategies.

Box 1.1 Key characteristics of clinical-diagnostic teaching.

-
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Pilot Questions 1.1
1. Which two processes are combined in clinical-diagnostic teaching?
2. Why is clinical-diagnostic teaching particularly important in special education?
3. List two characteristics of clinical-diagnostic teaching.
4. What does the term “diagnostic” mean in the context of teaching?
5. How does clinical-diagnostic teaching promote inclusivity?

1.2 Clinical-Diagnostic Teaching Clients
1.2.1 Categories of learners in special education

In clinical-diagnostic teaching, the term clients refers to learners who require specialised
instructional support due to diverse educational needs. These learners may include those with
intellectual disabilities, learning difficulties, sensory impairments, @motional or behavioural
challenges, and gifted learners who also need tailored approaches. Each category presents unique
characteristics that influence how teaching strategies are designed and implemented.

By recognising these categories, teachers can better plan interventions that are appropriate and
effective. For example, a learner with a reading disability may require phonics-based
interventions, while a learner with emotional challenges may benefit from strategies that build
confidence and resilience.

Fill in the blank: In clinical-diagnostic teaching, learners are referred to as because
they require specialised support.

-
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CATEGORIES OF LEARNERS IN SPECIAL EDUCATION
Tailoring Support for Diverse Educational Needs

SPECIAL
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Figure 1.2 Categories of learners in special education.

1.2.2 Needs and challenges of clinical-diagnostic clients

Learners in special education often face specific needs such as adapted instructional materials,
individualised attention, and supportive environments. They may also encounter challenges
including difficulties in communication, social interaction, academic performance, and emotional
regulation. Clinical-diagnostic teaching addresses these by identifying the precise nature of each
learner’s difficulty and designing interventions that directly respond to it.

For instance, a learner with arithmetic difficulties may need step-by-step guidance using concrete
materials, while a learner with social skill challenges may benefit from role-play exercises.
Teachers must therefore be observant, patient, and creative in their approach.

Fill in'the blank: Learners with special needs often require materials and
attention to succeed academically.
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Box 1.2 Common needs and challenges of clinical- individualised attention, supportive
environment) and challenges (communication, social interaction, academic performance,
emotional regulation).

Pilot Questions 1.2

1. What term is used to describe learners in clinical-diagnostic teaching?

2. Name two categories of learners in special education.

3. Identify two common needs of clinical-diagnostic clients.

4. What are two challenges learners may face in special education?

5. Give one example of how a teacher might support a learner with arithmetic difficulties.
1.3 Historical and Philosophical Foundations of Clinical-Diagnostic Teaching
1.3.1 Historical development of clinical-diagnostic teaching

The practice of clinical-diagnostic teaching has its roots in'early efforts to provide specialised
instruction for learners who struggled with conventional classroom methods. Historically,
educators recognised that some learners required more than generalised teaching approaches.
This led to the development of diagnostic procedures aimed at identifying specific learning
difficulties and designing corrective strategies:

Over time, clinical-diagnostic teaching evolved alongside advances in psychology and education.
The growth of fields such as educational psychology, child development, and special education
provided a scientific basis for diagnosing learning challenges and tailoring interventions. Today,
clinical-diagnostic teaching is seen as a structured, evidence-based approach that combines
assessment with instruction.

Fill in the blank: Clinical-diagnostic teaching developed as educators realised that some learners
needed approaches beyond conventional methods.
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Figure 1.3 Historical development of clinical-diagnostic teaching.
1.3.2 Philosophical underpinnings and educational theories

Clinical-diagnostic teaching is grounded in several philosophical perspectives and educational
theories. From a humanistic perspective, it values the dignity and individuality of each learner,
emphasising personalised instruction. Behaviourist theories contribute by highlighting the
importance of observable behaviours and reinforcement in correcting learning difficulties.
Constructivist approaches remind us that learners actively build knowledge, and interventions
must support this process.

These philosophical foundations ensure that clinical-diagnostic teaching is not only practical but
also ethically sound. Teachers are guided to respect learners’ differences, provide equitable
opportunities, and design interventions that foster growth.

Fillin the blank: Clinical-diagnostic teaching is influenced by humanistic, behaviourist, and
perspectives.
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Box 1.3 Philosophical foundations of clinical-diagnostic teaching.
Pilot Questions 1.3

1. What historical need led to the development of clinical-diagnostic teaching?

2. Which academic fields contributed to the growth of clinical-diagnostic teaching?
3. Name one philosophical perspective that underpins clinical-diagnostic teaching.
4. How does behaviourist theory influence clinical-diagnostic teaching?
5

What ethical principle is emphasised by the humanistic perspective?

Series Summary

In this Series, we have explored the foundations of clinical-diagnostic teaching in special
education. We began by defining the concept and examining its meaning, importance, and
characteristics. We then considered the categories of learners who are regarded as clinical-
diagnostic teaching clients, alongside their specific needs and challenges. Finally, we traced the
historical development of clinical-diagnostic teaching and discussed the philosophical
perspectives and educational theories that underpin it. Altogether, this Series has provided you
with a strong conceptual base for tnderstanding how clinical-diagnostic teaching operates and
why it is essential in special education.

Glossary of Terms

o Clinical-diagnostic teaching: A specialised instructional approach that combines
systematic observation and diagnosis with tailored interventions.

o Clinical: Refers to the practical and systematic examination of learners’ challenges.
» Diagnostic: Refers to the identification of the nature and causes of learning difficulties.

o Learner-centred: An approach that places the needs and abilities of the learner at the
centre of instruction.

e Systematic: A structured and organised process involving observation, diagnosis,
intervention, and evaluation.

o Flexible: The ability to adapt teaching strategies based on learners’ responses.

-
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o Remedial: Instruction designed to correct or overcome identified learning difficulties.

e Clients: Learners in special education who require specialised support through clinical-
diagnostic teaching.

o Humanistic perspective: A philosophical approach that values the dignity and
individuality of each learner.

o Behaviourist theory: An educational theory that emphasises observable behaviours and
reinforcement.

o Constructivist approach: A theory that highlights learners’ active role in building
knowledge.

Concept Check Questions [Series 1]
Objective questions
1. Define clinical-diagnostic teaching in one sentence. Linked to SLO 1.1

2. Identify two core processes that clinical-diagnostic teaching brings together. Linked to
SLO 1.1

3. Describe one reason why clinical-diagnostic teaching is important in special education.
Linked to SLO 1.2

4. Select the characteristic that best reflects clinical-diagnostic teaching: learner-centred,
teacher-centred, or content-centred. Linked to SLO 1.2

5. List two defining characteristies of clinical-diagnostic teaching. Linked to SLO 1.2

6. Analyse which learner category would most likely need phonics-based interventions.
Linked to SLO 1.3

7. Identify one common need.and one common challenge of clinical-diagnostic clients.
Linked to. SLO 1.4

8. Recognise one academic field that historically contributed to clinical-diagnostic teaching.
Linked to'SLO 1.5

Short-answer questions

9. Explain how the diagnostic process informs intervention planning in clinical-diagnostic
teaching. Linked to SLO 1.1

10. Justify why personalisation is central to clinical-diagnostic teaching for diverse learners.
Linked to SLO 1.2

11.  Differentiate between needs and challenges for clinical-diagnostic clients with a brief
example. Linked to SLO 1.4

12. Summarise one philosophical perspective that underpins clinical-diagnostic teaching and
state its key emphasis. Linked to SLO 1.5
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Long-answer questions

13. Evaluate how the characteristics of clinical-diagnostic teaching collectively support
inclusive practice in special education. Linked to SLO 1.2

14. Discuss the historical development of clinical-diagnostic teaching and appraise the
contribution of at least one educational theory to its current practice. Linked to SLO 1.5

Answers to Concept Check Questions [Series 1]
Objective questions

1. Clinical-diagnostic teaching is a specialised approach that combines systematic
observation and diagnosis with tailored interventions to address specific learning
difficulties.

2. Clinical and diagnostic.

(98]

It personalises instruction to address root causes of learning difficulties for diverse
learners in special education.

Learner-centred.
Learner-centred and systematic; also flexible and remedial.

Learners with reading disabilities or learning difficulties in reading.

N ok

Need: adapted instructional materials; challenge: communication or social interaction
difficulties.

8. Educational psychology, child development, or special education.
Short-answer questions

0. The diagnostic process identifies the nature and causes of a learner’s difficulty, which
directly guides the selection and design of specific, targeted interventions.

10.  Personalisation ensures teaching addresses individual strengths and barriers, reducing
frustration, promoting confidence, and aligning support with each learner’s profile.

11. | Needs are supports required for success, such as individualised attention; challenges are
barriers, such as emotional regulation difficulties.

12..  Humanistic perspective emphasises dignity and individuality, guiding ethical and
personalised instruction; behaviourist emphasises observable behaviours and reinforcement;
constructivist emphasises active knowledge construction.

Long-answer questions

13. Basic response: Clinical-diagnostic teaching is learner-centred, systematic, flexible, and
remedial. These characteristics ensure that instruction is tailored, based on careful observation
and diagnosis, adjusted as learners respond, and focused on overcoming specific difficulties,
thereby supporting inclusive practice. Value-added response: Beyond these, inclusivity is
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strengthened when teachers integrate ongoing evaluation cycles, co-design goals with learners,
and align interventions with social competencies. This promotes equitable access, reduces
instructional mismatch, and fosters confidence and engagement across diverse learner profiles.

14. Basic response: Clinical-diagnostic teaching emerged to support learners struggling with
conventional methods and evolved with educational psychology and special education into an
evidence-based approach that unites assessment with instruction. Value-added response:
Behaviourist theory contributed by operationalising target behaviours and reinforcement
schedules, while humanistic and constructivist perspectives ensured ethical, personalised, and
active learning. Together, these shaped a responsive model that iteratively diagnoses, intervenes,
and evaluates to improve learning outcomes

Answers to Pilot Questions [Series 1]
Part 1.1

1. Clinical and diagnostic processes.

2. It ensures instruction is personalised and tailored to learners’ needs.

3. Learner-centred, systematic, flexible, remedial.

4. Identifying the nature and causes of learning difficulties.

5. By tailoring instruction to individual needs, thereby promoting inclusivity.
Part 1.2

1. Clients.

2. Intellectual disabilities, learning difficulties, sensory impairments, emotional/behavioural
challenges, gifted learners.

3. Adapted materials, individualised attention.

4. Communication difficulties, social interaction challenges, academic performance issues,
emotional regulation problems.

5. By usingstep-by=step guidance with concrete materials.
Part 1.3
1. The need to support learners who struggled with conventional methods.
2.. Educational psychology, child development, special education.
3.  Humanistic perspective.
4. It emphasises observable behaviours and reinforcement in correcting difficulties.

5. Respecting the dignity and individuality of each learner.

References and Attributes [Series 1]
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Illustration References and Attributions

Figure 1.1 Cycle of clinical-diagnostic teaching

Al-generated prompt: “Generate a clear educational diagram showing the cycle of
clinical-diagnostic teaching: observation, diagnosis, intervention, evaluation.”

Suggested tool/platform: Al diagram generator.

Suggested OER search string: “clinical teaching cycle diagram OER”.

Plate 1.1 Teacher applying clinical-diagnostic teaching methods

Al-generated prompt: “Generate an illustration of a teacher working individually with a
learner using diagnostic teaching methods.”

Suggested tool/platform: Al image generator.

Suggested OER search string: “special education teacher diagnostic teaching OER
image”.

Box 1.1 Key characteristics of clinical-diagnostic teaching

Al-generated prompt: “Generate a simple infographic box listing characteristics of
clinical-diagnostic teaching: learner-centred, systematic, flexible, remedial.”

Suggested tool/platform: Al infographic generator.

Suggested OER search string: “clinical teaching characteristics OER summary”.

Figure 1.2 Categories of learners in special education

Al-generated prompt: “Create a diagram showing categories of learners in special
education: intellectual disabilities, learning difficulties, sensory impairments,
emotional/behavioural challenges, gifted learners.”

Suggested tool/platform: Al diagram generator.

Suggested OER search string: “categories of special education learners OER diagram”.

Box 1.2 Common needs and challenges of clinical-diagnostic clients
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e Al-generated prompt: “Generate a simple infographic box listing needs and challenges of
learners in special education.”

o Suggested tool/platform: Al infographic generator.

o Suggested OER search string: “special education learners needs challenges OER
summary’.

Figure 1.3 Historical development of clinical-diagnostic teaching

e Al-generated prompt: “Create a timeline diagram showing the historical development of
clinical-diagnostic teaching, from early special education practices to modern
approaches.”

o Suggested tool/platform: Al timeline generator.
o Suggested OER search string: “history of clinical teaching timeline OER”.
Box 1.3 Philosophical foundations of clinical-diagnostic teaching

e Al-generated prompt: “Generate a simple infographic box summarising philosophical
foundations of clinical-diagnostic teaching: humanistic, behaviourist, constructivist.”

o Suggested tool/platform: Al infographic generator.

o Suggested OER search string: “educational theories special education OER summary”.

Series 2

Course Code: ESP 311

Course Title: Clinical -Diagnostic Teaching in Special Education

Course Credit load: 2 Units

List Series:

Series 1: Foundations of Clinical-Diagnostic Teaching in Special Education.

Series 2: Principles and Guidelines for Effective Clinical Teaching.

Series 3: Procedures and Practices in Clinical-Diagnostic Instruction.

Series 4: Intervention Strategies for Reading, Arithmetic, Writing, and Social Skills.

Series 5: Evaluation and Competency Development in Clinical-Diagnostic Teaching.

Parts Outline for Series 2
Part 2.1 Principles of Clinical-Diagnostic Teaching

2.1.1: Core principles of clinical-diagnostic teaching
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2.1.2: Application of principles in special education contexts
Part 2.2 General Guidelines for Clinical Teaching

2.2.1: Planning and preparation for clinical teaching

2.2.2: Implementation strategies for effective teaching

2.2.3: Monitoring and adjusting instruction
Part 2.3 Ethical and Professional Considerations

2.3.1: Ethical responsibilities in clinical-diagnostic teaching

2.3.2: Professional standards and teacher competencies

Introduction

In the last Series, we explored the foundations of ¢linical-diagnostic teaching, focusing on its
meaning, importance, and philosophical underpinnings. Having established this conceptual base,
it is now essential to move towards the principles and guidelines that shape effective practice.
Principles provide the theoretical compass for teaching, while guidelines translate these
principles into practical steps that teachers can apply in real classroom situations. This Series
will therefore help you bridge the gap between theory and practice, preparing you to apply
clinical-diagnostic teaching with confidence and professionalism.

The aim of this Series is to équip you with a clear understanding of the principles that underpin
clinical-diagnostic teaching and to provide you with practical guidelines for planning,
implementing, and monitoring instruction in special education contexts. It also intends to
highlight the ethical and professional responsibilities that guide teachers in applying these
methods.

We shall commence this Series by examining the core principles of clinical-diagnostic teaching
and how they apply to special education. Next, we will move on to general guidelines for clinical
teaching, including planning, implementation strategies, and monitoring of instruction. Finally,
we will wrap up by considering ethical and professional responsibilities, ensuring that you
appreciate the standards and competencies required for effective practice. This progression will
round off the Series with a balanced view of both the theoretical and practical dimensions of
clinical-diagnostic teaching.

Series Learning Qutcomes
Upon completing this Series, you should be able to:

e SLO 2.1: define the core principles of clinical-diagnostic teaching,
e SLO 2.2: explain how these principles are applied in special education contexts,
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SLO 2.3: demonstrate effective planning and preparation strategies for clinical teaching,
SLO 2.4: apply practical implementation guidelines to deliver clinical-diagnostic
instruction,

SLO 2.5: analyse methods for monitoring and adjusting instruction during clinical
teaching,

SLO 2.6: evaluate ethical responsibilities that guide clinical-diagnostic teaching
practice, and

SLO 2.7: describe professional standards and teacher competencies required for
effective clinical teaching.

2.1 Principles of Clinical-Diagnostic Teaching

2.1.1 Core principles of clinical-diagnostic teaching

Principles are fundamental truths or guidelines that shape the practice of clinical-diagnostic
teaching. They provide the foundation upon which teachers design and implement interventions
for learners with special needs. The first principle is individualisation, which means tailoring
instruction to the unique strengths and difficulties of each learnet. The second principle is
systematic observation, which requires teachers to carefully monitorlearners’ behaviours and
performance to identify specific challengessAnother principle is diagnostic analysis, which
involves interpreting observed behaviours to determine the root causes of learning difficulties.
Finally, the principle of remediation ensures that instruction is corrective, aiming to overcome
identified barriers to learning.

Fill in the blank: One principle of clinical-diagnostic teaching is , which requires
tailoring instruction to each learner’s needs.

-
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Figure 2.1 Core principles of clinical-diagnostic teaching.

2.1.2 Application of principles in special education contexts

Applying these principles in special education requires teachers to adopt a reflective and flexible
approach. For example, when working with a learner who struggles with reading, the principle of
individualisation.may invelve designing phonics-based exercises suited to the learner’s level.
Systematic observation might include recording progress over several sessions, while diagnostic
analysis would help identify whether the difficulty lies in decoding, comprehension, or attention.
Remediation would then involve targeted strategies such as guided reading or multisensory
instruction.

In practice, these principles also demand collaboration with other professionals, such as
psychologists and speech therapists, to ensure that interventions are comprehensive. Teachers
must remain sensitive to learners’ emotional and social needs, as these often influence academic
performance.

Fill'in the blank: Applying the principle of requires teachers to carefully monitor
learners’ behaviours and performance.

He-a)
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Box 2.1 Application of principles in special education

Pilot Questions 2.1
1. Define the term “principles” in the context of clinical-diagnostic teaching.
Identify two core principles of clinical-diagnostic teaching.

2
3. Explain how the principle of individualisation is applied in special education.
4. What does diagnostic analysis involve in clinical-diagnostic teaching?

5

Give one example of remediation in practice.

2.2 General Guidelines for Clinical Teaching
2.2.1 Planning and preparation for clinical teaching

Effective clinical-diagnostic teaching begins with planning, which refers to the deliberate
organisation of instructional goals, materials, and strategies before engaging with learners.
Teachers must identify the specific learning difficulties to be addressed, set clear objectives, and
select appropriate resources. Preparation also invelves designing diagnostic tools such as
checklists or observation schedules to capture learners’ behaviours and performance.

A well-prepared teacher anticipates possible challenges and ensures that interventions are
flexible enough to adapt to learners’ responses. This stage is crucial because it sets the
foundation for successful implementation.

Fill in the blank: Effective clinical-diagnostic teaching begins with , which involves
organising goals, materials, and strategies.

-
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Box 2.2 Planning and preparation checklist

N O

2.2.2 Implementation strategies for effective teaching

Implementation refers to the actual delivery of instruction based on diagnostic findings.
Teachers must apply strategies that are learner-centred, flexible, and responsive. Examples
include using multisensory approaches for reading, step-by-step guidance for arithmetic, and
structured writing exercises.

Implementation also réquires creating a supportive environment where learners feel safe to
attempt tasks and make mistakes. Teachers should provide immediate feedback and
reinforcement to-encourage progress. Collaboration with parents and other professionals can
further strengthen the effectiveness of implementation.

Fill in the blank: During implementation, teachers must provide feedback to
encourage learner progress.

w
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IMPLEMENTATION STRATEGIES IN CLINICAL-DIAGNOSTIC TEACHING
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Figure 2.2 Implementation strategies in clinical-diagnostic teaching.
2.2.3 Monitoring and adjusting instruction

Monitoring involves continuous observation of learners” responses to instruction. Teachers must
record progress, identify areas of improvement, and note persistent difficulties. Adjusting
instruction means modifying strategiés when learners are not responding as expected. This may
include simplifying tasks, changing materials, or introducing new methods.

Monitoring and adjustment ensure that teaching remains dynamic and responsive. They also
provide evidence for evaluating the effectiveness of interventions.

Fill in the blank: Menitoring involves continuous of learners’ responses to
instruction.
Monitoring Methods Adjustment Strategies
Classroom observations Modify teaching methods and pace
Diagnostic assessments Adjust learning goals and expectations

Tests and continuous assessments|Introduce remedial or enrichment activities

Progress records and reports Revise instructional plans and materials

Feedback from learners/parents |Provide additional support or resources

Table 2.1 Monitoring and adjustment strategies.
Pilot Questions 2.2

-
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1. What is the first stage of clinical-diagnostic teaching?
Identify two key steps in planning and preparation.
Give one example of an implementation strategy for arithmetic.

Why is immediate feedback important during implementation?

A

What does monitoring involve in clinical-diagnostic teaching?

2.3 Ethical and Professional Considerations
2.3.1 Ethical responsibilities in clinical-diagnostic teaching

Ethics refers to the moral principles that guide professional conduct. In clinical-diagnostic
teaching, ethical responsibilities include respecting learners’ dignity, maintaining confidentiality,
and ensuring fairness in instruetional practices. Teachers must avoid bias and discrimination, and
they should provide equal opportunities for all learners to succeed. Ethical practice also requires
sensitivity to learners’ emotional and social needs, recognising that these are as important as
academic progress.

For example, when diagnosing a learner’s difficulty, teachers must ensure that the information is
used constructively and not tolabel or stigmatise the learner. Ethical responsibilities therefore
safeguard the learner’s rights while promoting effective teaching.

Fill in/the blank: Ethical responsibilities in clinical-diagnostic teaching include respecting
learners’ and maintaining confidentiality.

-
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ETHICAL RESPONSIBILITIES IN CLINICAL-DIAGNOSTIC TEACHING -

% CONFIDENTIALITY: Protect patient/student data and privacy.

4 INFORMED CONSENT: Ensure clear understanding & agreement.
NON-MALEFICENCE: Do no harm; prioritize safety.

BENEFICENCE: Act in the best interest of the learner/patient.
PROFESSIONAL COMPETENCE: Maintain knowledge and skills.

éié ACCURACY & INTEGRITY: Present honest, reliable information.

g:% RESPECT FOR AUTONOMY: Empower individuals in decision-making.

Box 2.3 Ethical responsibilities in clinical-diagnostic teaching
2.3.2 Professional standards and teacher competencies

Professional standards are benchmarks that define the expected quality of practice in teaching.
In clinical-diagnostic teaching, these standards include competence in observation, diagnostic
analysis, instructional design, and evaluation. Teachers must also demonstrate professionalism in
communication, collaboration, and continuous professional development.

Competencies refer to the skills and abilities required to perform effectively. For clinical-
diagnostic teaching, competencies include the ability to design individualised interventions,
apply evidence-based strategies, and adapt instruction based on learners’ responses. Teachers
must also be competent in documenting progress and reflecting on their practice.

Fill in the blank: Professional standards in clinical-diagnostic teaching require competence in
, diagnostic analysis, instructional design, and evaluation.

Professional Standards Key Competencies
Ethical and learner-centred practice Understanding individual learner needs
Accurate assessment and diagnosis Skill in using diagnostic tools and assessments
Inclusive and flexible instruction Ability to adapt teaching methods and materials
Continuous monitoring and evaluation Tracking progress and adjusting interventions
Collaboration with professionals and parents|Effective communication and teamwork skills
Ongoing professional development Commitment to lifelong learning and improvement

Table 2.2 Professional standards and competencies in clinical-diagnostic teaching

-
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Pilot Questions 2.3
1. What does ethics mean in the context of clinical-diagnostic teaching?
2. Identify two ethical responsibilities of teachers in clinical-diagnostic teaching.
3. Why is confidentiality important when diagnosing learners’ difficulties?
4. List two professional standards expected in clinical-diagnostic teaching.
5

Give one example of a teacher competency required for effective practice.

Series Summary

This Series has focused on the principles and guidelines thatunderpin effective clinical-
diagnostic teaching, building on the foundations established in the previous Series. Its purpose
has been to show how theoretical principles are translated into practical steps, while also
highlighting the ethical and professional responsibilities that guide teachers in special education
contexts. By engaging with this content, you have‘gained insight into the essential framework
that ensures clinical-diagnostic teaching is both effective and responsible.

We began by examining the core principles of clinical-diagnostic teaching and their application
in special education. Then, we explored general guidelines, including planning, implementation
strategies, and monitoring with adjustments to instruction. Finally, we considered ethical
responsibilities and professional standards, emphasising the competencies required of teachers.
In line with the Series Learning Outcomes, you should now be able to define and explain the
principles of clinical-diagnostic teaching, demonstrate planning and preparation, apply
implementation strategies, analyse monitoring and adjustment methods, evaluate ethical
responsibilities, and describe professional standards and competencies for effective practice.

Glossary of Terms

o Adjustment: The process of modifying teaching strategies when learners are not
responding as expected.

o Competencies: The specific skills and abilities teachers need to design interventions, apply
strategies, and adapt instruction effectively.

o Confidentiality: The ethical responsibility of keeping learners’ personal information
private and using it constructively.

o Ethics: Moral principles that guide teachers to act fairly, respectfully, and responsibly in
clinical-diagnostic teaching.

o Implementation: The stage where teachers deliver instruction using strategies that are
learner-centred, flexible, and supportive.

-
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o Individualisation: Tailoring instruction to meet the unique strengths and difficulties of
each learner.

e Monitoring: Continuous observation and recording of learners’ responses to instruction to
track progress and identify difficulties.

o Planning: The deliberate organisation of goals, materials, and strategies before teaching
begins.

e Principles: Fundamental guidelines that shape the practice of clinical-diagnostic teaching,
such as individualisation and remediation.

e Professional standards: Benchmarks that define the expected quality of practice,
including competence in observation, analysis, and instructional design.

e Remediation: Corrective instruction aimed at helping learners overcome identified barriers
to learning.

o Systematic observation: Careful and structured monitoring of learners’ behaviours and
performance to identify challenges.

Concept Check Questions [Series 2]
Objective questions

1. Define the term “principles” in the context of elinical-diagnostic teaching. (Linked to
SLO 2.1)

2. Identify two core principles of clinical-diagnostic teaching. (Linked to SLO 2.1)

3. Explain how the principle of individualisation is applied in special education. (Linked to
SLO 2.2)

4. State one key step in planning and preparation for clinical teaching. (Linked to SLO 2.3)

5. Select the correct option: During implementation, teachers must provide (a) delayed
feedback, (b) immediate feedback, (¢) no feedback. (Linked to SLO 2.4)

6. Identify one method used in monitoring learners’ progress. (Linked to SLO 2.5)

7. List one ethical responsibility of teachers in clinical-diagnostic teaching. (Linked to SLO
2.6)

8. Name one professional competency required for effective clinical-diagnostic teaching.
(Linked to SLO 2.7)

Short-answer questions

9. Describe how systematic observation supports diagnostic analysis in clinical-diagnostic
teaching. (Linked to SLO 2.2)

10. Justify why planning is considered the foundation of effective clinical teaching. (Linked
to SLO 2.3)

-
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1.

Summarise one implementation strategy that supports learners with arithmetic

difficulties. (Linked to SLO 2.4)

12.  Analyse why monitoring and adjustment are essential for responsive teaching. (Linked to
SLO 2.5)
13.  Explain why confidentiality is a critical ethical responsibility in clinical-diagnostic

teaching. (Linked to SLO 2.6)

14.

Describe one professional standard that guides teachers in clinical-diagnostic teaching.

(Linked to SLO 2.7)

Long-answer questions

15.

Evaluate how the principles of clinical-diagnostic teaching collectively support inclusive

practice in special education. (Linked to SLO 2.1, SLO 2.2)

16.

Discuss the general guidelines for clinical teaching, focusing on planning,

implementation, and monitoring. (Linked to SLO 2.3, SLO 2.4, SLO 2.5)

17.

Appraise the ethical responsibilities and professional standards trequired for effective

clinical-diagnostic teaching. (Linked to SLO 2.6, SLO 2.7)

Answers to Concept Check Questions [Series 2]

Objective questions

1.

(98]

© S N b

Principles are fundamental guidelines that shape the practice of clinical-diagnostic
teaching.

Examples include individualisation and remediation.

Individualisation is‘applied by tailoring instruction to each learner’s strengths and
difficulties.

Identifying specific learning difficulties.
Immediate feedback.

Observation of learners’ responses.
Respecting learners’ dignity.

Ability to design individualised interventions.

Short-answer questions

9.

Systematic observation provides structured data on learners’ behaviours, which informs

diagnostic analysis of difficulties.

10.

Planning ensures goals, materials, and strategies are organised, setting the foundation for

effective teaching.

11.

-

Step-by-step guidance using concrete materials.
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12. Monitoring tracks progress, while adjustment ensures teaching remains responsive to
learners’ needs.

13.  Confidentiality protects learners from stigma and ensures information is used
constructively.
14. Competence in observation and diagnostic analysis.

Long-answer questions

15. Basic response: Principles such as individualisation, systematic observation, diagnostic
analysis, and remediation ensure instruction is tailored, evidence-based, and corrective,
supporting inclusive practice. Value-added response: Beyond these, inclusivity 1s strengthened
when teachers integrate collaboration with professionals, adapt strategies dynamically, and align
interventions with learners’ social and emotional needs, creating a holistic support system.

16.  Basic response: Planning organises goals and resources, implementation delivers
learner-centred strategies, and monitoring ensures progress is tracked and adjustments made.
Value-added response: Effective teaching also involves anticipating challenges, providing
immediate feedback, collaborating with parents and professionals, and using evidence-based
tools to refine interventions continuously.

17.  Basic response: Ethical responsibilities include respect, confidentiality, and fairness,
while professional standards require competence in observation, analysis, design, and evaluation.
Value-added response: Outstanding practice goes further by embedding reflective teaching,
continuous professional development; and collaborative engagement with multidisciplinary
teams, ensuring both ethical integrity and professional excellence.

Answers to Pilot Questions [Series 2]
Part 2.1

¢ Principles are fundamental guidelines that shape the practice of clinical-diagnostic
teaching.

o Individualisation and systematic observation.

o By tailoring instruction to each learner’s strengths and difficulties, such as designing
phonics-based exercises for reading.

o Diagnostic analysis involves interpreting observed behaviours to determine the root
causes of learning difficulties.

e (Guided reading or multisensory instruction designed to correct identified barriers.

-
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Part 2.2
e Planning and preparation.
o Identifying specific learning difficulties and setting clear objectives.
o Step-by-step guidance using concrete materials.
e Because it encourages learners, supports progress, and helps correct difficulties promptly.
o Continuous observation of learners’ responses to instruction.
Part 2.3
o Ethics refers to the moral principles that guide professional conduct in teaching.
e Respecting learners’ dignity and maintaining confidentiality.

o It ensures learners’ information is used constructively and prevents stigma or
discrimination.

o Competence in observation and diagnostic analysis.

e Ability to design individualised interventions.

References and Attributes [Series 2]
General References

e Friend, M. (2014). Special education: Contemporary perspectives for school
professionals. Pearson.

e Hallahan, D. P., Kauffman, J. M., & Pullen, P. C. (2018). Exceptional learners: An
introduction to special education. Pearson.

e Lerner, JJW., & Johns, B. H. (2015). Learning disabilities and related mild disabilities.
Cengage Learning.

e Smith, D. D. (2012). Introduction to special education: Making a difference. Pearson.

o Westwood, P. (2018). What teachers need to know about teaching methods. ACER Press.
Hlustration References and Attributions
Figure 2.1 Core principles of clinical-diagnostic teaching

e Al-generated prompt: “Create a diagram showing four principles of clinical-diagnostic
teaching: individualisation, systematic observation, diagnostic analysis, remediation.”

o Suggested tool/platform: Al diagram generator.
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o Suggested OER search string: “principles of clinical teaching OER diagram”.
Box 2.1 Application of principles in special education

e Al-generated prompt: “Generate a simple infographic box showing applications of
clinical-diagnostic teaching principles in reading, arithmetic, writing, and social skills.”

e Suggested tool/platform: Al infographic generator.

o Suggested OER search string: “application of clinical teaching principles OER
summary”.

Box 2.2 Planning and preparation checklist

o Al-generated prompt: “Generate a checklist infographic showing planning steps for
clinical-diagnostic teaching.”

o Suggested tool/platform: Al infographic generator.
o Suggested OER search string: “planning clinical teaching checklist OER”.
Figure 2.2 Implementation strategies in clinical-diagnostic teaching

e Al-generated prompt: “Create a diagram showing implementation strategies in clinical-
diagnostic teaching: multisensory, step-by-step, structured exercises, supportive
environment, feedback.”

e Suggested tool/platform: Al diagram generator.

e Suggested OER search string: “implementation strategies special education OER
diagram”.

Table 2.1 Monitoring and adjustment strategies

e Al-generated prompt: “Generate a table summarising monitoring methods and adjustment
strategies in clinical-diagnostic teaching.”

o Suggested tool/platform: Al table generator.
e Suggested OER search string: “monitoring adjustment strategies teaching OER table”.
Box 2.3 Ethical responsibilities in clinical-diagnostic teaching

e Al-generated prompt: “Generate a simple infographic box listing ethical responsibilities
in clinical-diagnostic teaching.”

e . Suggested tool/platform: Al infographic generator.
o Suggested OER search string: “ethical responsibilities teaching OER summary”.
Table 2.2 Professional standards and competencies in clinical-diagnostic teaching

o Al-generated prompt: “Generate a table summarising professional standards and
competencies in clinical-diagnostic teaching.”

o Suggested tool/platform: Al table generator.
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o Suggested OER search string: “professional standards teacher competencies OER table”.

ries 3

Course Code: ESP 311

Course Title: Clinical -Diagnostic Teaching in Special Education

Course Credit load: 2 Units

List Series:

Series 1: Foundations of Clinical-Diagnostic Teaching in Special Education.

Series 2: Principles and Guidelines for Effective Clinical Teaching.

Series 3: Procedures and Practices in Clinical-Diagnostic Instruction.

Series 4: Intervention Strategies for Reading, Arithmetic, Writing, and Social Skills.

Series 5: Evaluation and Competency Development in Clinical-Diagnostic Teaching.

Parts Outline for Series 3
Part 3.1 Diagnostic procedures in clinical teaching
3.1.1: Steps in conducting diagnostic assessments
3.1.2: Tools and techniques for diagnosis
3.1.3: Recording and interpreting diagnostic data
Part 3.2 Instructional practices in clinical teaching
3.2.1: Designing individualised instructional plans
3.2.2: Delivering remedial instruction
3.2.3: Using multisensory and flexible approaches
Part 3.3 Evaluation and feedback practices
3.3.1: Methods of evaluating learner progress
3.3.2: Providing constructive feedback

3.3.3: Adjusting instruction based on evaluation outcomes

Introduction
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In the previous Series, we examined the principles and guidelines that shape effective clinical-
diagnostic teaching, moving from theory into practical strategies and ethical considerations.
Having established this foundation, it is now time to focus on the actual procedures and practices
that bring clinical-diagnostic teaching to life in the classroom. This Series is designed to help you
understand the step-by-step processes involved in diagnosing, instructing, and evaluating
learners with diverse needs.

The aim of this Series is to equip you with practical knowledge of diagnostic procedures,
instructional practices, and evaluation methods, enabling you to apply clinical-diagnostic
teaching in a structured and professional manner.

We shall commence this Series by exploring diagnostic procedures, including the steps of
assessment, tools used, and methods of recording and interpreting data. Next, we will move on to
instructional practices, where you will learn how to design individualised plans, deliver remedial
instruction, and use flexible approaches. Finally, we will conclude with evaluation and feedback
practices, focusing on methods of assessing progress, providing constructive feedback, and
adjusting instruction accordingly. This progression will ensure that. you gain a complete
understanding of the procedures and practices that define clinical-diagnostic teaching.

Series Learning Outcomes
Upon completing this Series, you should be able to:

e SLO 3.1: describe the key steps involved in conducting diagnostic assessments in
clinical-diagnostic teaching,

e SLO 3.2: identify tools and techniques commonly used for diagnosis in special
education contexts,

e SLO 3.3: demonstrate how to record and interpret diagnostic data effectively,

e SLO 3.4: design individualised instructional plans based on diagnostic findings,

e SLO 3.5: apply remedial instructional practices to address specific learning difficulties,
e SLO 3.6: use multisensory and flexible approaches to support diverse learners,

e SLO 3.7: evaluate learner progress using appropriate methods of assessment,

e SLO 3.8: provide constructive feedback that supports learner growth, and

e SLO 3.9: analyse instructional outcomes to make necessary adjustments for improved
effectiveness.

3.1 Diagnostic Procedures in Clinical Teaching
3.1.1 Steps in conducting diagnostic assessments

Diagnostic assessment refers to the systematic process of identifying learners’ strengths and
difficulties before instruction begins. The steps typically include:

e C(Collecting background information about the learner.

-
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e Observing behaviours and performance in specific tasks.
e Administering diagnostic tools such as checklists or structured tests.
e Analysing results to determine the nature of the difficulty.
e Documenting findings for instructional planning.
These steps ensure that teaching is evidence-based and tailored to each learner’s needs:

Fill in the blank: The first step in diagnostic assessment is collecting information
about the learner.

DIAGNOSTIC ASSESSMENT PROCESS

BACKGROUND
INFORMATION OBSERVATION

ANALYSIS DOCUMENTATION

&5

Collect history Monitor behavior  Utilize standardized Interpret data & Record findings &
& context & setting & informal tests identify patterns recommendations

Figure 3.1 Steps in diagnostic assessment.
3.1.2 Tools and techniques for diagnosis

Diagnostic tools are instruments used to gather information about learners’ abilities and
difficulties. These may include observation schedules, rating scales, diagnostic tests, and
interviews. Techniques refer to the methods of applying these tools, such as structured
observation, task analysis, or error analysis.

For example, a reading diagnostic test may reveal whether a learner struggles with phonics,
comprehension, or fluency. Teachers must select tools that are appropriate for the learner’s age,
context, and specific difficulty.

Fill in'the blank: Diagnostic tools may include observation schedules, rating scales, diagnostic
tests, and

Diagnostic Tools Techniques Used

Standardized tests Identifying learning strengths and weaknesses

-
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Diagnostic Tools Techniques Used

Classroom observations Monitoring behavior, participation, and responses

Diagnostic assessments Analyzing specific learning difficulties

Checklists and rating scales Tracking skills development and behavior patterns

Interviews with learners/parents|Gathering background and contextual information

Work samples and portfolios |Reviewing progress and patterns over time

Table 3.1 Diagnostic tools and techniques.
3.1.3 Recording and interpreting diagnostic data

Recording involves documenting learners’ responses during assessment, often using charts,
logs, or digital tools. Accurate recording ensures that no detail is. overlooked. Interpreting data
means analysing the recorded information to identify patterns, strengths, and weaknesses.

Teachers must interpret data carefully, avoiding assumptions and ensuring that conclusions are
based on evidence. This interpretation guides the design of individualised instructional plans.

Fill in the blank: Interpreting diagnostic data involves analysing recorded information to identify
, strengths, and weaknesses.

Box 3.1 Recording and interpreting diagnostic data.
Pilot Questions 3.1
1. What is diagnostic assessment in clinical-diagnostic teaching?
List the first two steps in conducting diagnostic assessments.

2
3./ Identify two diagnostic tools and one technique used in special education.
4. Why is accurate recording important in diagnostic assessment?

5

What does interpreting diagnostic data involve?

3.2 Instructional Practices In Clinical Teaching
3.2.1 Designing individualised instructional plans

An individualised instructional plan is a structured teaching plan tailored to the learner’s
specific strengths and difficulties identified during diagnosis. It outlines clear objectives,
instructional strategies, materials, and timelines. Effective plans are flexible, allowing teachers to

-
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adjust based on learner progress. They also ensure that interventions are targeted rather than
general, maximising the chances of success.

Fill in the blank: An individualised instructional plan is tailored to the learner’s
strengths and difficulties.

Box 3.2 Key components of an individualised instructional plan

3.2.2 Delivering remedial instruction

Remedial instruction refers to corrective teaching designed to help learners overcome specific
difficulties. It is based on diagnostic findings and focuses on targeted skills such as reading
fluency, arithmetic operations, or writing organisation. Teachers must deliver remedial
instruction in a supportive environment, using step-by-step guidance and reinforcement to
encourage progress.

Remedial instruction is most effective when learners are actively engaged and when teachers
provide immediate feedback to correct errors.

Fill in the blank: Remedial instruction is corrective teaching designed to help learners overcome
difficulties.

-
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REMEDIAL INSTRUCTION PROCESS CYCLE

A Targeted Cycle for Academic Support

(&) FEEDBACK & REVISION » (Q) IDENTIFY DIFFICULTY

* Monitor Progress
 Give Constructive Input
« Adjust Pace & Approach

REMEDIAL
INSTRUCTION

@ DELIVER INSTRUCTION DESIGN STRATEGY

* Implement Targeted Activities * Develop Personalized Plan
« Provide Individual Support « Select Methods & Materials
» Set Clear Goals

EMPOWERING LEARNER GROWTH THROUGH FOCUSED SUPPORT

Figure 3.2 Steps in delivering remedial instruction.

3.2.3 Using multisensory and flexible approaches

Multisensory approaches involve engaging learners through multiple senses—visual, auditory,
kinaesthetie, and tactile—to reinforce learning. For example, teaching reading may combine
visual letters, auditory sounds, and tactile tracing. Flexibility means adapting instruction to suit
learners’ responses, contexts, and preferences.

These approaches are particularly effective in special education, as they accommodate diverse
learning styles and reduce barriers to understanding.

Fill in' the blank: Multisensory approaches engage learners through visual, auditory, kinaesthetic,
and channels.

Teaching Approach Examples

Visual approaches Use of charts, diagrams, pictures, videos, and graphic organizers

-
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Teaching Approach Examples

Auditory approaches |Storytelling, discussions, recorded lessons, and verbal explanations

Tactile approaches

Hands-on activities, manipulatives, models, and textured learning
materials

Kinesthetic
approaches

Role play, experiments, movement-based activities, and learning games

Flexible instruction

Differentiated tasks, varied pacing, alternative assessments, and
adaptations

Table 3.2 Examples of multisensory and flexible approaches

Pilot Questions 3.2

1.

2
3
4.
5

What is an individualised instructional plan?

List two key components of an individualised mstructional plan.
What is remedial instruction designed to achieve?

Identify one step in delivering remedial instruction.

Give one example of a multisensory approach in teaching

3.3 Evaluation and Feedback Practices

3.3.1 Methods of evaluating learner progress

Evaluation refers to the process of assessing how well learners are responding to instruction. In
clinical-diagnostic teaching, evaluation methods include formative assessments, performance
tasks, observation records, and diagnostic re-tests. These methods provide evidence of progress
and highlight areas where learners may still struggle.

Effective evaluation is continuous and integrated into daily teaching rather than being a one-off
event. This ensures that teachers can track progress over time and make informed decisions
about next steps.

Fill in the blank: Evaluation in clinical-diagnostic teaching should be and integrated
into daily teaching.

Evaluation Method Description
Diagnostic assessments Identify specific learning difficulties and strengths

-
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Evaluation Method Description

Monitor learner progress through regular tests and class

Continuous assessments . ..
activities

Classroom observations Assess behavior, participation, and skill application

Work samples and portfolios |Review learner performance and progress over time

Progress charts and records  |{Track improvement and attainment of set goals

Feedback from

Gain insight into learning experiences and areas needing support
learners/parents g g exp g supp

Table 3.3 Methods of evaluating learner progress.
3.3.2 Providing constructive feedback

Feedback is information given to learners about their performance. Constructive feedback
highlights strengths, identifies areas for improvement, and suggests specific strategies for
progress. It should be timely, clear, and supportive, encouraging learners to persist despite
difficulties.

In clinical-diagnostic teaching, feedback is not-only about correcting errors but also about
reinforcing positive behaviours and motivating learners.

Fill in the blank: Constructive feedback should be timely, clear, and

Box 3.3 Features of constructive feedback.
3.3.3 Adjusting instruction based on evaluation outcomes

Adjustment refers to. modifying teaching strategies after evaluating learners’ progress. Teachers
may simplify tasks, introduce new materials, or change instructional methods to better suit
learners’ needs. Adjustment ensures that teaching remains responsive and effective.

This process closes the loop between diagnosis, instruction, and evaluation, making clinical-
diagnostic teaching a dynamic and learner-centred approach.

Fill in the blank: Adjustment ensures that teaching remains and effective.

-
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EVALUATION & ADJUSTMENT CYCLE FOR TEACHING

A Feedback Loop for Continuous Instructional Improvement

o

4. ADJUST & REFLECT 1. PLANNING & DESIGN

* Analyze Feedback T
* Modify Strategies @ f]

* Refine Plans
| TEACHING |
. CYCLE /

3. EVALUATE LEARNING 2. DELIVER INSTRUCTION

LT ey
EMPOWERING DYNAMIC & RESPONSIVE EDUCATION

* |dentify Gaps/Strenths
Figure 3.3 Cycle of evaluation and adjustment.

Pilot Questions 3.3

1. What does evaluation mean. in clinical-diagnostic teaching?

2. List two methods of evaluating learner progress.

3. What is constructive feedback designed to achieve?
4. Identify two features of constructive feedback.
5

Why 1s adjustment important after evaluation?

Series Summary

This Series has focused on the practical procedures and instructional practices that make clinical-
diagnostic teaching effective and responsive. Its purpose has been to guide you through the step-
by-step processes of diagnosis, instruction, and evaluation, ensuring that teaching is evidence-
based and tailored to learners’ needs. By engaging with this Series, you have explored how
diagnostic procedures, instructional planning, and evaluation practices work together to support
learners with diverse difficulties.

We began with diagnostic procedures, covering the steps of assessment, the tools and techniques
used, and the importance of recording and interpreting data. We then moved on to instructional
practices, where you learned how to design individualised plans, deliver remedial instruction,

\" lJ
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and apply multisensory and flexible approaches. Finally, we examined evaluation and feedback
practices, highlighting methods of assessing progress, providing constructive feedback, and
adjusting instruction. In line with the Series Learning Outcomes, you should now be able to
describe diagnostic steps, identify tools, demonstrate data recording, design instructional plans,
apply remedial practices, use multisensory approaches, evaluate learner progress, provide
feedback, and analyse outcomes for adjustment.

Glossary of Terms

e Adjustment: The process of modifying teaching strategies after evaluation to ensure
instruction remains responsive and effective.

o Diagnostic assessment: A systematic process used to identify learners’ strengths and
difficulties before instruction begins.

o Diagnostic tools: Instruments such as observation schedules, rating scales, tests, and
interviews used to gather information about learners.

» Diagnostic techniques: Methods of applying tools, including structured observation, task
analysis, and error analysis.

e Evaluation: The continuous process of assessing learner progress through methods such as
formative assessments, performance tasks, and re-tests.

o Feedback: Information given to learners about their performance, highlighting strengths,
areas for improvement, and strategies for progress.

o Individualised instructional plan: A structured teaching plan tailored to each learner’s
specific strengths and difficulties, with clear objectives and strategies.

o Interpretation: The analysis of recorded diagnostic data to identify patterns, strengths, and
weaknesses that guide instructional planning.

o Multisensory approaches: Teaching methods that engage learners through multiple
senses, suchras visual, auditory, kinaesthetic, and tactile channels.

e Recording: Documenting learners’ responses during diagnostic assessment using charts,
logs, or digital tools to ensure accuracy.

e = Remedial instruction: Corrective teaching designed to help learners overcome specific
difficulties identified during diagnosis.

Concept Check Questions [Series 3]
Objective questions
1. Define diagnostic assessment in clinical-diagnostic teaching. (Linked to SLO 3.1)

2. Identify two tools commonly used for diagnosis in special education. (Linked to SLO
3.2)

-
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3. Demonstrate one method of recording diagnostic data. (Linked to SLO 3.3)
4. State one key component of an individualised instructional plan. (Linked to SLO 3.4)

5. Select the correct option: Remedial instruction is designed to (a) introduce new content,
(b) correct specific difficulties, (c) assess learner progress. (Linked to SLO 3.5)

6. Name one multisensory approach used in clinical-diagnostic teaching. (Linked to'SLO
3.6)

7. Identify one method of evaluating learner progress. (Linked to SLO 3.7)
8. State one feature of constructive feedback. (Linked to SLO 3.8)
9. Explain why adjustment is important after evaluation. (Linked to'SLO 3.9)

Short-answer questions

10.  Describe the steps involved in conducting diagnostic assessments. (Linked to SLO 3.1)
11.  Explain how diagnostic techniques such as error analysis support teaching. (Linked to
SLO 3.2)

12. Summarise why accurate recording and interpretation of diagnostic data is essential.

(Linked to SLO 3.3)

13.  Analyse how individualised instructional plans ensure targeted interventions. (Linked to
SLO 3.4)

14.  Justify the importance of immediate feedback in remedial instruction. (Linked to SLO
3.5)

15. Give one example of how multisensory approaches can be applied in teaching reading.

(Linked to SLO 3.6)

16.  Explain why evaluation should be continuous in clinical-diagnostic teaching. (Linked to
SLO 3.7)

17. Describe how constructive feedback motivates learners. (Linked to SLO 3.8)

18.  Analyse how instructional adjustment closes the loop between diagnosis, instruction, and

evaluation. (Linked to SLO 3.9)
Long-answer questions

19. . Evaluate the importance of diagnostic procedures in shaping effective clinical-diagnostic
teaching. (Linked to SLO 3.1, SLO 3.2, SLO 3.3)

20. Discuss instructional practices in clinical-diagnostic teaching, focusing on individualised
plans, remedial instruction, and multisensory approaches. (Linked to SLO 3.4, SLO 3.5, SLO
3.6)

21. Appraise evaluation and feedback practices, highlighting their role in learner progress
and instructional adjustment. (Linked to SLO 3.7, SLO 3.8, SLO 3.9).

-
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Answers to Concept Check Questions [Series 3]
Objective questions

1. Diagnostic assessment is the systematic process of identifying learners’ strengths and
difficulties before instruction.

Observation schedules and diagnostic tests.

Using charts or logs to document learner responses.
Clear objectives.

(b) Correct specific difficulties.

Visual aids such as letter tracing.

Formative assessments.

© N ok wN

Supportive communication.
9. Adjustment ensures teaching remains responsive and effective.
Short-answer questions

10. Collect background information; observe behaviours, administer tools, analyse results,
and document findings.

11.  Error analysis identifies patterns of mistakes, helping teachers design corrective
strategies.

12.  Recording ensures accuracy, while interpretation reveals strengths and weaknesses for
planning.

13.  Plans target specific needs, ensuring interventions are precise and effective.

14.  Immediate feedback correctserrors quickly and encourages learner confidence.

15. Combining visual letters, auditory sounds, and tactile tracing.

16. Continuous evaluation tracks progress and informs timely instructional changes.

17. Feedback reinforces strengths and guides learners towards improvement.

18. * Adjustment ensures teaching responds to diagnostic evidence and evaluation outcomes.

Long-answer questions

19.  Basic response: Diagnostic procedures identify learner needs, guide instruction, and
ensure teaching is evidence-based. Value-added response: They also promote collaboration
with professionals, prevent mislabelling, and support inclusive education by tailoring
interventions to diverse learners.

20.  Basic response: Instructional practices include designing individualised plans, delivering
remedial instruction, and using multisensory approaches. Value-added response: Outstanding
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practice integrates flexible pacing, learner engagement, and collaboration with parents and
specialists to enhance effectiveness.

21.  Basic response: Evaluation tracks progress, feedback motivates learners, and adjustment
ensures teaching remains effective. Value-added response: Beyond this, evaluation and
feedback foster reflective teaching, continuous improvement, and a dynamic cycle of diagnosis,
instruction, and re-evaluation.

Answers to Pilot Questions [Series 3]
Part 3.1

o Diagnostic assessment is the systematic process of identifying learners’ strengths and
difficulties before instruction.

e Collecting background information and observing behaviours.
e Observation schedules, diagnostic tests, and structured observation.

e Accurate recording ensures no detail is overlooked and provides reliable evidence for
planning.

o Interpreting diagnostic data involves analysing recorded information to identify patterns,
strengths, and weaknesses.

Part 3.2

e An individualised instructional plan s a structured teaching plan tailored to each learner’s
specific needs.

e Objectives and instructional strategies.
e To help learners overcome specific difficulties identified during diagnosis.
o Identifying the difficulty and designing a corrective strategy.
o Combining visual letters, auditory sounds, and tactile tracing.

Part 3.3
 ( Evaluation means assessing how well learners are responding to instruction.
o Formative assessments and observation records.

o To highlight strengths, identify areas for improvement, and suggest strategies for
progress.

o . Timely and supportive.

e Adjustment ensures teaching remains responsive and effective after evaluation.

References and Attributes [Series 3]
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o Hallahan, D. P., Kauffman, J. M., & Pullen, P. C. (2018). Exceptional learners: An
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Ilustration References and Attributions
Figure 3.1 Steps in diagnostic assessment

o Al-generated prompt: “Create a flow diagram showing steps in diagnostic assessment:
background information, observation, tools, analysis, documentation.”

e Suggested tool/platform: Al diagram generator.
e Suggested OER search string: “diagnostic assessment steps OER diagram”.
Table 3.1 Diagnostic tools and techniques

o Al-generated prompt: “Generate a table summarising diagnostic tools and techniques in
clinical teaching.”

o Suggested tool/platform: Al table generator.
e Suggested OER search string: “diagnostic tools techniques special education OER table”.
Box 3.1 Recording and interpreting diagnostic data

e Al-generated prompt: “Generate a simple infographic box showing recording methods
and interpretation strategies in diagnostic teaching.”

o Suggestedtool/platform: Al infographic generator.
[ Suggested OER search string: “recording interpreting diagnostic data OER summary”.
Box 3.2 Key components of an individualised instructional plan

o Al-generated prompt: “Generate a simple infographic box showing components of an
individualised instructional plan.”

e Suggested tool/platform: Al infographic generator.

o Suggested OER search string: “individualised instructional plan components OER
summary’’.

Figure 3.2 Steps in delivering remedial instruction
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e Al-generated prompt: “Create a diagram showing steps in remedial instruction: identify
difficulty, design strategy, deliver, feedback.”

o Suggested tool/platform: Al diagram generator.
o Suggested OER search string: “remedial instruction steps OER diagram”.
Table 3.2 Examples of multisensory and flexible approaches

o Al-generated prompt: “Generate a table showing examples of multisensory and flexible
approaches in teaching.”

o Suggested tool/platform: Al table generator.
o Suggested OER search string: “multisensory flexible teaching approaches OER table”.
Table 3.3 Methods of evaluating learner progress

e Al-generated prompt: “Generate a table summarising methods of evaluating learner
progress in clinical-diagnostic teaching.”

o Suggested tool/platform: Al table generator.
o Suggested OER search string: “evaluation methods special education OER table”.
Box 3.3 Features of constructive feedback

e Al-generated prompt: “Generate a simple infographic box showing features of
constructive feedback in teaching.”

o Suggested tool/platform: Al infographic generator.
e Suggested OER searchstring: “constructive feedback teaching OER summary”.
Figure 3.3 Cycle of evaluation and adjustment

o Al-generated prompt: “Create a diagram showing the cycle of evaluation leading to
adjustment in teaching.”

o Suggested tool/platform: Al diagram generator.

2

o Suggested OER search string: “evaluation adjustment cycle teaching OER diagram”.

Series 4

Course Code: ESP 311

Course Title: Clinical -Diagnostic Teaching in Special Education
Course Credit load: 2 Units

List Series:
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Series 1: Foundations of Clinical-Diagnostic Teaching in Special Education.

Series 2: Principles and Guidelines for Effective Clinical Teaching.

Series 3: Procedures and Practices in Clinical-Diagnostic Instruction.

Series 4: Intervention Strategies for Reading, Arithmetic, Writing, and Social Skills.

Series 5: Evaluation and Competency Development in Clinical-Diagnostic Teaching.

Parts Outline for Series 4
Part 4.1 Intervention strategies for reading difficulties

4.1.1: Phonics-based approaches
4.1.2: Comprehension-building strategies
4.1.3: Fluency and vocabulary development

Part 4.2 Intervention strategies for arithmetic difficulties

4.2.1: Number sense and basic operations
4.2.2: Problem-solving strategies
4.2.3: Use of manipulatives and visual aids

Part 4.3 Intervention strategies for writing difficulties

4.3.1: Handwriting and fine motor support
4.3.2: Sentence and paragraph construction
4.3.3: Organising ideas and editing skills

Part 4.4 Intervention strategies for social skills difficulties

4.4.1: Communication and interaction skills
4.4.2: Behaviouralmodelling and role-play
4.4.3: Group activities and peer Support

Introduction

In the earlier Series, we explored the principles, procedures, and practices that underpin clinical-
diagnostic teaching. Building on that foundation, this Series turns to the practical application of
intervention strategies across four critical domains of learning: reading, arithmetic, writing, and
social skills. These areas represent common challenges for learners, and effective interventions
are essential for supporting their academic and personal development.

The aim of this Series is to equip you with targeted strategies that address specific learning
difficulties in each domain. By focusing on evidence-based approaches, you will gain practical
tools to design, deliver, and adapt interventions that respond to learners’ unique needs.

We shall begin with intervention strategies for reading, examining phonics-based approaches,
comprehension-building, and fluency development. Next, we will move to arithmetic, where
strategies for number sense, problem-solving, and the use of manipulatives will be discussed. We
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will then consider writing interventions, including handwriting support, sentence construction,
and organisation of ideas. Finally, we will explore social skills interventions, focusing on
communication, behavioural modelling, and peer-based activities. Together, these Parts will
provide a comprehensive framework for applying clinical-diagnostic teaching to real-world
learner difficulties.

Series Learning Qutcomes
Upon completing this Series, you should be able to:

e SLO 4.1: apply phonics-based approaches to support learners with reading difficulties,

e SLO 4.2: demonstrate strategies that build reading comprehension skills,

e SLO 4.3: use techniques to improve reading fluency and vocabulary development,

e SLO 4.4: design interventions that strengthen number sense and basic arithmetic
operations,

e SLO 4.5: implement problem-solving strategies to address arithmetic difficulties,

e SLO 4.6: utilise manipulatives and visual aids to enhance mathematical understanding,

e SLO 4.7: apply handwriting and fine motor support strategies to improve writing skills,

e SLO 4.8: construct sentences and paragraphs that reflect organised writing,

e SLO 4.9: develop strategies for organisingideas and editing written work,

e SLO 4.10: demonstrate communication and interaction skills that foster social

development,

e SLO 4.11: use behavioural modelling and role-play to support social skill acquisition,
and

e SLO 4.12: facilitate group activities and peer support to strengthen learners’ social
skills.

4.1 Intervention Strategies for Reading Difficulties
4.1.1 Phonics-based approaches

Phonics-based approaches focus on teaching the relationship between letters and sounds.
Learners are guided to decode words by blending sounds, which strengthens their ability to read
unfamiliar words. Teachers may use flashcards, sound charts, or multisensory activities such as
tracing letters while saying the corresponding sounds.

Fill in‘the blank: Phonics-based approaches strengthen learners’ ability to
unfamiliar words.
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PHONICS-BASED READING INSTRUCTION

A Sequenial Approach to Decoding Skills

4 €3 L&
1. INTROUCE 2. BLEND 3. DECODE 4, PRACTISE
SOUNDS = SOUNDS — WORDS = READING

« Present letter-sound + Combine sounds to form « Apply blending to unffiwimiar * Read decdable texts
comessppandces words. Pradlie CVC Read phometiicaly egular words | « Foous on flsuncy & comprheesion

« Fecus an indirbual phonemes (consarent: -leuuset) words Build automalicity « Reinforce learned patterns

+ Use visual/auditon cues « Guided oral blending

BUILDING CONFIDENT & SKILLED READERS

Figure 4.1 Phonics-based reading intervention.
4.1.2 Comprehension-building strategies

Comprehension-building strategies help learners understand and interpret text. Techniques
include guided reading, questioning, summarising, and using graphic organisers. Teachers
encourage learners to connect text to prior knowledge and predict outcomes. These strategies
ensure that reading goes beyond decoding to meaningful understanding.

Fill in the blank: Comptehension-building strategies ensure that reading goes beyond decoding to
understanding.

Box 4.1 Comprehension-building strategies.
4.1.3 Fluency and vocabulary development

Fluency refers to reading smoothly, accurately, and with expression. Vocabulary development
involves expanding learners’ word knowledge to improve comprehension. Strategies include
repeated reading, paired reading, use of word walls, and contextual learning of new words.

-
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Teachers should provide opportunities for learners to practise reading aloud and engage with
diverse texts.

Fill in the blank: Fluency refers to reading smoothly, accurately, and with

Strategy Description

Repeated Reading Learners rea}d the same text multiple times to improve speed, accuracy,
and expression

Choral Reading Group reading aloud together to build confidence and fluency

Echo Reading Teacher reads a sentence or passage first, and learners repeat it to model
fluency

Vocabulary Pre- Introducing and explaining key words before reading to.aid

teaching comprehension

Word Walls D1.splay1ng important vocabulary in the classroom for reference and
reinforcement

Table 4.1 Strategies for fluency and vocabulary development.

Pilot Questions 4.1
1. What is the main focus of phonics-based approaches?
List two techniques used in comprehension-building strategies.

2

3. Define fluency in reading.

4. Identify one strategy for vocabulary development.
5

Why is ecomprehension-building important in reading interventions?

4.2 Intervention Strategies for Arithmetic Difficulties
4.2.1 Number sense and basic operations

Number sense refers to a learner’s ability to understand numbers, their relationships, and how
they are used in everyday contexts. Strengthening number sense involves activities such as
counting objects, using number lines, and practising basic operations like addition and
subtraction. Teachers can use concrete materials such as counters or beads to help learners
visualise numerical concepts.

Fill in the blank: Strengthening number sense involves activities such as counting objects, using
lines, and practising operations.
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Box 4.2 Strategies for developing number sense.
4.2.2 Problem-solving strategies

Problem-solving strategies help learners apply mathematical knowledge to real-life situations.
Techniques include breaking problems into smaller steps, using diagrams, and applying logical
reasoning. Teachers should encourage learners to explain their thinking and try multiple
approaches to reach solutions.

Fill in the blank: Problem-solving strategies help learners apply mathematical knowledge to
situations.

ARITHETIC PROBLEM-SOLVING STEPS

A Logical Approach to Mathematical Challenges

T <

1. IDENTIFY 2. BREAK SOLVE USING 4. CHECK &
THE PROBLEM INTO STEPS DIAGRAMS/REASONING REFLECT

= Read carifully » Simpilfy the problem « Draw models/charts * Review your work
« Understand the questio * Create plan/strategy « Apply formulas/logic + Verify the solution
» Find key information  List sub-goals + Calculate + Does it make sense?

MASTERING MATHEMATICAL THINKING

Figure 4.2 Problem-solving strategies in arithmetic
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4.2.3 Use of manipulatives and visual aids

Manipulatives are physical objects such as blocks, counters, or fraction strips that learners can
handle to explore mathematical concepts. Visual aids include charts, diagrams, and digital tools
that make abstract ideas more concrete. These resources help learners grasp concepts like place
value, fractions, and multiplication.

Fill in the blank: Manipulatives are physical objects that learners can to explore
mathematical concepts.

Type Examples

Manipulatives |Counters, blocks, beads, abacus, fraction circles

Visual Aids Number lines, charts, diagrams, pictorial models, flashcards

Interactive Tools|Educational games, digital apps, interactive whiteboards

Real-life Objects|Coins, measuring cups, everyday items for counting and measuring

Table 4.2 Examples of manipulatives and visual aids.

Pilot Questions 4.2

1. What is number sense in arithmetic?

2. List two strategies for strengthening number sense.

3. What problem-solving strategies help learners achieve?

4. Identify one step in problem-solving strategies.

5. Give one example of a manipulative used in arithmetic teaching.
4.3 Intervention Strategies for Writing Difficulties
4.3.1 Handwriting and fine motor support

Handwriting difficulties often stem from weak fine motor skills. Intervention strategies include
exercises that strengthen hand muscles, such as tracing shapes, using clay, or practising letter
formation with guided lines. Teachers may also provide adaptive tools like pencil grips or slant
boards to support learners.

Fill in the blank: Handwriting difficulties often stem from weak motor skills.

Box 4.3 Strategies for handwriting and fine motor support.
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4.3.2 Sentence and paragraph construction

Sentence and paragraph construction involves teaching learners how to organise words into
meaningful sentences and link sentences into coherent paragraphs. Strategies include sentence
starters, guided writing, and modelling paragraph structures. Teachers should encourage learners
to practise writing short texts, gradually increasing complexity.

Fill in the blank: Sentence and paragraph construction involves teaching learners how to organise
words into meaningful

SENTENCE & PARAGRAPH CONSTRUCTION STRATEGIES
A Building Block Approach to Effective Writing

& oL

1. CRAFTING 2. ORGANIZING 3. BUILDING REVISING &

SENTENCES PARAGRAPHS COHESION POLISHING

« Start with a clear subject « Begin with a topic sentence « Repeat key words/ « Check for clarity &
Use strong verbs Provide supporting/ /phrases complentes
« Vary sentence length & ervidence « Use pronons effectively « Eliminate redudiancy
« Connect ideas with + Use transition words « Maintain a logiccl flow « Proofroed for grammar/speling
conjunctions * End with a concluding « Ensure smooth transtions « Read aloud for flow
sentence

MASTERING WRITTEN COMMUNICATION

Figure 4.3 Sentence and paragraph construction strategies.
4.3.3 Organising ideas and editing skills

Organising ideas and editing skills help learners plan their writing and refine drafts. Strategies
include brainstorming, using graphic organisers, and peer review. Editing focuses on correcting
grammar, punctuation, and spelling errors, while also improving clarity and coherence. Teachers
should model the editing process and provide checklists for learners.

Fill in the blank: Editing focuses on correcting grammar, punctuation, and errors.

He-a)
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Writing Skill Strategies

Organising Brainstorming, mind mapping, outlining, using graphic organizers, sequencing
Ideas ideas logically

Peer review, self-checklists, guided revision, proofreading for grammar and

Editing Skills spelling, using editing symbols

Table 4.3 Strategies for organising ideas and editing skills.
Pilot Questions 4.3

1. What causes handwriting difficulties in many learners?
2. List two strategies for supporting handwriting and fine motor skills.
3. What does sentence and paragraph construction involve?
4. Identify one strategy for organising ideas in writing.
5. Why is editing important in writing interventions?
4.4 Intervention Strategies for Social Skills Difficulties
4.4.1 Communication and interaction skills

Communication and interaction skills are essential for learners to engage effectively with peers
and adults. Strategies include teaching active listening, practising turn-taking, and role-playing
conversations. Teachers can model appropriate communication behaviours and provide
opportunities for learners to practise in structured settings.

Fill in the blank: Communication and interaction skills are essential for learners to engage
effectively with and adults.

Box 4.4 Strategies for communication and interaction skills
4.4.2 Behavioural modelling and role-play

Behavioural modelling involves demonstrating appropriate behaviours for learners to imitate.
Role-play allows learners to practise these behaviours in safe, structured scenarios. Teachers can
use social stories, peer modelling, and guided practice to reinforce positive behaviours. These
strategies help learners internalise social norms and respond appropriately in different contexts.
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Fill in the blank: Behavioural modelling involves demonstrating appropriate for
learners to imitate.

Behavioural Modelling & Role-Play
— in Social Skills Teaching —

Behavioural Modelling | Role-Play Practice |
1. Demonstration ﬁ % 1. Set the Scenario
Learn &
Practice

2. Observation

3. Feedback &

Discussion Q 3. Review &
\, l Reflect i
Benefits of Social Skills Training ————
&
Improved | Increased | Better Peer | Problem Solving
Communication |  Confidence | Relationships ! Skills

Figure 4.4 Behavioural modelling and role-play strategies.

4.4.3 Group activities and peer support

Group activities and peer support encourage learners to collaborate, build friendships, and
practise social skills in natural settings. Strategies include cooperative games, small group
projects, and peer mentoring. Teachers should structure activities to ensure inclusivity and
provide guidance to maintain positive interactions.

Fill in the blank: Group activities and peer support encourage learners to collaborate, build
, and practise social skills.

Group Actiyity /Peer Description / Purpose
Support
Cooperative Learning Learners work together to complete tasks, promoting teamwork and
Groups communication

A more skilled learner supports a peer in understanding concepts or

Peer Tutoring practicing skills

Role Pla Learners act out social situations to practice appropriate responses
Y and empathy

Dea)
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Group Activity / Peer Description / Purpose

Support
Group Discussions Encourages sharing ideas, listening, and responding respectfully
Buddy Systems Pairing learners for support, guidance, and social interaction

Learners plan and execute projects together, enhancing cooperation

Collaborative Projects and problem-solving

Table 4.4 Examples of group activities and peer support
Pilot Questions 4.4

1. Why are communication and interaction skills important for learners?
2. List two strategies for teaching communication and interaction skills.
3. What does behavioural modelling involve?

4. Identify one role-play strategy used in social skills teaching.

5

Give one example of a group activity that supports social skills development.

Series Summary

This Series has been designed to provide practical intervention strategies for addressing common
learning difficulties in reading, arithmetic, writing, and social skills. Its purpose has been to
equip you with evidence-based approaches that can be applied in clinical-diagnostic teaching to
support learners in overcoming specific challenges and achieving meaningful progress.

We began with reading interventions, focusing on phonics-based approaches, comprehension-
building strategies; and techniques for fluency and vocabulary development. We then explored
arithmetic interventions, including strengthening number sense, problem-solving strategies, and
the use of manipulatives and visual aids. Writing interventions followed, covering handwriting
and fine motor support, sentence and paragraph construction, and strategies for organising ideas
and editing. Finally, we examined social skills interventions, highlighting communication and
interaction skills; behavioural modelling with role-play, and group activities with peer support.
In line with the Series Learning Outcomes, you should now be able to apply phonics-based
reading strategies, design arithmetic interventions, construct and edit written work, and facilitate
social skill development through structured activities.

Glossary of Terms

o Arithmetic difficulties: Challenges learners face in understanding and applying basic
mathematical concepts such as number sense, operations, and problem-solving.

o Behavioural modelling: A teaching strategy where appropriate behaviours are
demonstrated for learners to observe and imitate.
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e Comprehension-building strategies: Techniques such as guided reading, questioning, and
summarising that help learners understand and interpret text.

e Fluency: The ability to read smoothly, accurately, and with expression.

e Group activities: Structured tasks involving collaboration among learners to practise
social skills and build friendships.

o Handwriting support: Strategies and tools used to improve learners’ fine motor skills and
letter formation.

o Manipulatives: Physical objects such as blocks, counters, or fraction strips that learners
handle to explore mathematical concepts.

o Multisensory approaches: Methods that engage learners through multiple senses, such as
visual, auditory, kinaesthetic, and tactile channels.

o Number sense: A learner’s understanding of numbers, their relationships, and how they
are used in everyday contexts.

o Phonics-based approaches: Reading strategies that teach the relationship between letters
and sounds to help learners decode words.

o Problem-solving strategies: Techniques that guide learners to break down mathematical
problems into steps and apply reasoning to find solutions.

e Role-play: A teaching method where learners act out scenarios to practise social skills in
safe, structured settings.

e Sentence construction: The process of organising words into meaningful sentences that
convey clear ideas.

o Social skills difficulties: Challenges learners face in communication, interaction, and
building positive relationships with peers and adults.

Concept Check Questions [Series 4]
Objective questions
1. / Define phonics-based approaches in reading intervention. (Linked to SLO 4.1)
Identify one comprehension-building strategy used in reading. (Linked to SLO 4.2)

2

3. State what fluency in reading refers to. (Linked to SLO 4.3)

4. Name one strategy for strengthening number sense in arithmetic. (Linked to SLO 4.4)
5

Select the correct option: Problem-solving strategies in arithmetic help learners (a)
memorise facts, (b) apply knowledge to real-life situations, (c) avoid errors. (Linked to
SLO 4.5)

6. Give one example of a manipulative used in arithmetic teaching. (Linked to SLO 4.6)

7. Identify one tool that supports handwriting and fine motor skills. (Linked to SLO 4.7)
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8. State what sentence and paragraph construction involves. (Linked to SLO 4.8)

9. Name one strategy for organising ideas in writing. (Linked to SLO 4.9)

10. Identify one communication skill that supports social development. (Linked to SLO 4.10)
11. State what behavioural modelling involves. (Linked to SLO 4.11)

12. Give one example of a group activity that supports social skills. (Linked to SLO 4.12)

Short-answer questions

13. Explain how phonics-based approaches help learners decode unfamiliar words. (Linked
to SLO 4.1)

14.  Describe how questioning can be used to build reading comprehension. (Linked to SLO
4.2)

15. Summarise why vocabulary development is important for reading comprehension.
(Linked to SLO 4.3)

16. Analyse how number lines support learners in developing number sense. (Linked to SLO
4.4)

17.  Explain one step in arithmetic problem-solving strategies. (Linked to SLO 4.5)

18. Describe how manipulatives make abstract mathematical concepts more concrete.
(Linked to SLO 4.6)

19.  Explain why fine motor support is essential for handwriting improvement. (Linked to
SLO 4.7)

20. Analyse how guided writing supports sentence and paragraph construction. (Linked to
SLO 4.8)

21.  Explain why editing is important in writing interventions. (Linked to SLO 4.9)

22. Describe how role-play helps learners practise social skills. (Linked to SLO 4.11)

23. Explain how peer support strengthens social skill development. (Linked to SLO 4.12)
Long-answer questions

24.< . Evaluate the importance of phonics, comprehension-building, and fluency strategies in
reading interventions. (Linked to SLO 4.1, SLO 4.2, SLO 4.3)

25. Discuss arithmetic interventions, focusing on number sense, problem-solving, and the use
of manipulatives. (Linked to SLO 4.4, SLO 4.5, SLO 4.6)

26.  Appraise writing interventions, highlighting handwriting support, sentence construction,
and editing strategies. (Linked to SLO 4.7, SLO 4.8, SLO 4.9)

27. Analyse social skills interventions, focusing on communication, behavioural modelling,
and group activities. (Linked to SLO 4.10, SLO 4.11, SLO 4.12)
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Answers to Concept Check Questions [Series 4]
Objective questions
1. Phonics-based approaches teach the relationship between letters and sounds.
Guided reading.
Reading smoothly, accurately, and with expression.

Counting objects.

2
3
4
5. (b) Apply knowledge to real-life situations.
6. Counters.

7. Pencil grips.

8. Organising words into meaningful sentences and linking them into coherent paragraphs.
9. Brainstorming.

10. Active listening.

11. Demonstrating appropriate behaviours for learners to imitate.

12. Cooperative games.

Short-answer questions

13. They help learners blend sounds to decode unfamiliar words.

14. Questioning encourages learners to think critically about the text and make connections.
15. Vocabulary development improves comprehension by expanding word knowledge.

16.  Number lines help learners visualise numerical relationships and operations.

17.  Breaking the problem into smaller steps.

18.  Manipulatives allow learners to physically explore mathematical concepts.

19. Fine motor support strengthens hand muscles and improves control for letter formation.
20. Guided writing provides structure and models for learners to follow.

21. Editing improves clarity, coherence, and correctness in writing.

22. . Role-play allows learners to practise social behaviours in safe scenarios.

23. Peer support provides opportunities for collaboration and positive interaction.

Long-answer questions

24.  Basic response: Phonics builds decoding skills, comprehension strategies ensure
understanding, and fluency supports smooth reading. Value-added response: Together, these
strategies create a balanced reading programme that fosters confidence, lifelong literacy, and
adaptability across diverse texts.

-
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25.

Basic response: Arithmetic interventions strengthen number sense, guide problem-

solving, and use manipulatives to make concepts concrete. Value-added response: They also
promote critical thinking, real-world application, and inclusive learning by accommodating
diverse learner needs.

26.

Basic response: Writing interventions improve handwriting, support sentence

construction, and develop editing skills. Value-added response: They further enhance
communication, creativity, and self-expression, preparing learners for academic and professional
writing tasks.

27.

Basic response: Social skills interventions build communication, model behaviours, and

encourage group activities. Value-added response: They also foster emotional intelligence,
resilience, and inclusivity, equipping learners to thrive in varied social contexts.

Answers to Pilot Questions [Series 4]

Part 4.1

Phonics-based approaches focus on teaching the relationship between letters and sounds.
Guided reading and questioning.

Fluency in reading refers to reading smoothly, accurately, and with expression.

Word walls.

Comprehension-building is important because it ensures learners understand and interpret
text meaningfully.

Part 4.2

Number sense is a learner’s understanding of numbers, their relationships, and everyday
use.

Counting objects and using number lines.

Problem-solving strategies help learners apply mathematical knowledge to real-life
situations.

Breaking the problem into smaller steps.

Counters are an example of a manipulative used in arithmetic teaching.

Part 4.3

-

Handwriting difficulties often stem from weak fine motor skills.
Tracing shapes and using clay.

Sentence and paragraph construction involves organising words into meaningful
sentences and linking them into coherent paragraphs.

Brainstorming is one strategy for organising ideas in writing.
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o Editing is important because it improves clarity, coherence, and correctness in written
work.

Part 4.4

o Communication and interaction skills are important because they enable learners to
engage effectively with peers and adults.

e Active listening and turn-taking.

o Behavioural modelling involves demonstrating appropriate behaviours for learners to
imitate.

e Role-play using social stories.

o Cooperative games are an example of group activities that support social skills
development.

References and Attributes [Series 4]
General References

e Carnine, D. W., Silbert, J., Kame’enui, E. J., & Tarver, S. G. (2010). Direct instruction
reading. Pearson.

e Graham, S., & Harris, K. R. (2018). Evidence-based writing practices: A meta-analysis.
Educational Psychology Review, 30(2), 457—488.

e Mercer, C. D., & Mercer, A. R. (2005). Teaching students with learning problems.
Pearson.

e Vaughn, S., & Bos, C. S. (2015). Strategies for teaching students with learning and
behaviour problems. Pearson.

o Westwood, P. (2018). What teachers need to know about teaching methods. ACER Press.
Ilustration References and Attributions
Figure 4.1 Phonics-based reading intervention

e  Al-generated prompt: “Create a diagram showing steps in phonics-based reading
instruction: introduce sounds, blend sounds, decode words, practise reading.”

o Suggested tool/platform: Al diagram generator.
o Suggested OER search string: “phonics-based reading intervention OER diagram”.
Box 4.1 Comprehension-building strategies

e Al-generated prompt: “Generate a simple infographic box showing comprehension-
building strategies in reading.”

o Suggested tool/platform: Al infographic generator.

e Suggested OER search string: “reading comprehension strategies OER summary”.

-
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Table 4.1 Strategies for fluency and vocabulary development

o Al-generated prompt: “Generate a table summarising strategies for fluency and
vocabulary development in reading.”

o Suggested tool/platform: Al table generator.
e Suggested OER search string: “fluency vocabulary development reading OER table”.
Box 4.2 Strategies for developing number sense

e Al-generated prompt: “Generate a simple infographic box showing strategies for
developing number sense and basic operations.”

e Suggested tool/platform: Al infographic generator.
o Suggested OER search string: “number sense arithmetic strategies OER summary”.
Figure 4.2 Problem-solving strategies in arithmetic

e Al-generated prompt: “Create a diagram showing steps inarithmetic problem-solving:
identify, break into steps, use diagrams, apply reasoning, check 'solution.”

o Suggested tool/platform: Al diagram generator.
e Suggested OER search string: “arithmetic problem-solving strategies OER diagram”.
Table 4.2 Examples of manipulatives and visual aids

o Al-generated prompt: “Generate a table summarising examples of manipulatives and
visual aids in arithmetic teaching.”

e Suggested tool/platform: Al table generator.
e Suggested OER search string: “‘manipulatives visual aids mathematics OER table”.
Box 4.3 Strategies for handwriting and fine motor support

o Al-generated prompt: “Generate a simple infographic box showing strategies for
handwriting and fine motor support.”

o Suggested tool/platform: Al infographic generator.
o Suggested OER search string: “handwriting fine motor support OER summary”.
Figure 4.3 Sentence and paragraph construction strategies

e  Al-generated prompt: “Create a diagram showing strategies for sentence and paragraph
construction in writing.”

e Suggested tool/platform: Al diagram generator.

o Suggested OER search string: “sentence paragraph construction strategies OER
diagram”.

Table 4.3 Strategies for organising ideas and editing skills

-
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Al-generated prompt: “Generate a table summarising strategies for organising ideas and
editing skills in writing.”

Suggested tool/platform: Al table generator.

Suggested OER search string: “organising ideas editing skills writing OER table”.

Box 4.4 Strategies for communication and interaction skills

Al-generated prompt: “Generate a simple infographic box showing strategies for
communication and interaction skills.”

Suggested tool/platform: Al infographic generator.

Suggested OER search string: “communication interaction skills teaching OER
summary”.

Figure 4.4 Behavioural modelling and role-play strategies

Al-generated prompt: “Create a diagram showing behavioural modelling and role-play
strategies in social skills teaching.”

Suggested tool/platform: Al diagram generator.

Suggested OER search string: “behavioural modelling role-play social skills OER
diagram”.

Table 4.4 Examples of group activities and peer support

Al-generated prompt: “Generate a table summarising examples of group activities and
peer support in social skills teaching.”

Suggested tool/platform: Al table generator.
Suggested OER search string: “group activities peer support social skills OER table”.

Series 5
Course Code: ESP 311

Course Title: Clinical -Diagnostic Teaching in Special Education

Course Credit load: 2 Units

List Series:

Series 1: Foundations of Clinical-Diagnostic Teaching in Special Education.

Series 2: Principles and Guidelines for Effective Clinical Teaching.

Series 3: Procedures and Practices in Clinical-Diagnostic Instruction.

Series 4: Intervention Strategies for Reading, Arithmetic, Writing, and Social Skills.
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Series 5: Evaluation and Competency Development in Clinical-Diagnostic Teaching.

Parts Outline for Series 5

Part 5.1 Evaluation frameworks in clinical-diagnostic teaching
5.1.1: Principles of evaluation
5.1.2: Tools and methods of evaluation
5.1.3: Continuous and summative evaluation practices

Part 5.2 Competency development for clinical-diagnostic teachers
5.2.1: Core competencies in diagnostic teaching
5.2.2: Professional skills and reflective practice
5.2.3: Collaboration and interdisciplinary competencies

Part 5.3 Linking evaluation to competency growth
5.3.1: Using evaluation outcomes to guide professional development
5.3.2: Feedback and self-assessment for competency growth

5.3.3: Sustaining competency through lifelong learning

Introduction

In the last Series, we explored intervention strategies for supporting learners in reading,
arithmetic, writing, and social skills. Having understood how to apply targeted approaches to
address specific leatning difficulties, it is now important to consider how we evaluate these
interventions and-how teachers.develop the competencies required for effective clinical-
diagnostic practice. Evaluation and competency development are central to ensuring that
teaching remains responsive, evidence-based, and professionally grounded.

The aim of this Seriesis to equip you with knowledge of evaluation frameworks and practices,
while also guiding you in the development of core competencies that strengthen your role as a
clinical-diagnostic teacher. It intends to help you connect evaluation outcomes with professional
growth, ensuring that your teaching practice evolves in line with learners’ needs and educational
standards.

We shall commence this Series by examining evaluation frameworks in clinical-diagnostic
teaching, focusing on principles, tools, and both continuous and summative practices. Next, we
will move on to competency development, where we will consider core competencies,
professional skills, and collaboration across disciplines. Finally, we will conclude by linking
evaluation to competency growth, exploring how outcomes can guide professional development,

-
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how feedback and self-assessment foster improvement, and how lifelong learning sustains
competency over time.

Series Learning Qutcomes
Upon completing this Series, you should be able to:

e SLO 5.1: define the key principles of evaluation in clinical-diagnostic teaching,

e SLO 5.2: identify tools and methods used for evaluating learner progress,

e SLO 5.3: differentiate between continuous and summative evaluation practices,

e SLO 5.4: describe the core competencies required for effective diagnostic teaching,

e SLO 5.5: apply professional skills that support reflective practicein clinical-diagnostic
contexts,

e SLO 5.6: demonstrate collaboration and interdisciplinary competencies in teaching
practice,

e SLO 5.7: analyse how evaluation outcomes can guide professional development,

e SLO 5.8: use feedback and self-assessment strategies to enhance competency growth,
and

e SLO 5.9: evaluate approaches for sustaining.competency. through lifelong learning.

5.1 Evaluation Frameworks in Clinical-Diagnostic Teaching

Evaluation is a cornerstone of clinical-diagnostic teaching because it provides evidence of
learner progress and informs instructional decisions. In this Part, we will explore the principles
that underpin evaluation, the tools and methods available, and the distinction between continuous
and summative practices. By the end, you should be able to identify appropriate evaluation
strategies and apply them to support both learner growth and professional practice.

5.1.1 Principles of evaluation

Evaluation refers to the systematic process of collecting and interpreting information about
learners’ performance to make informed decisions about teaching and learning. In clinical-
diagnostic teaching, evaluation ensures that interventions are effective and aligned with learners’
needs. Key principles include validity (measuring what is intended), reliability (consistency of
results), fairness (equity for all learners), and usefulness (providing actionable insights).

FilLin the blank: One principle of evaluation is , which ensures that results are
consistent across contexts.

-
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— Four Principles of Evaluation —

= W
Validity Reliability
Measures what it intends Provides consisitent
to measure L and stable results
= =
gy
Fairness Usefulness
Treats all individuals Provides valuable
equitably information for
L - JC decision-making )

Figure 5.1 Principles of evaluation in clinical-diagnostic teaching.

5.1.2 Tools and methods of evaluation

Evaluation tools are instruments used to gather information about learners’ performance, such
as tests, checklists, rubrics, and observation schedules. Evaluation methods refer to the
approaches used, including formative assessment (ongoing feedback during learning) and
summative assessment (final judgement at the end of instruction). In clinical-diagnostic teaching,
methods often combine qualitative approaches (e.g., interviews, portfolios) with quantitative
measures (e.g:, standardised tests).

Fill in the blank: Formative assessment provides during learning, while summative
assessment makes final judgements at the end.

Evaluation Tool / Method Purpose / Description
Standardized Tests Measure specific skills and identify learning strengths and
weaknesses
Diagnostic Assessments Pinpoint particular learning difficulties and guide instruction
Classroom Observations Monitor learner behavior, participation, and skill application

Work Samples and Portfolios [Track progress and performance over time

Do)
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Evaluation Tool / Method Purpose / Description

Checklists and Rating Scales |Systematically record skill mastery and behavioral patterns

Interviews with Gather contextual information and insights on learning
Learners/Parents experiences

Progress Charts and Records |Visualize improvement and monitor attainment of set goals

Discuss performance, clarify misunderstandings, and plan next

Feedback Sessions
steps

Table 5.1 Tools and methods of evaluation.
5.1.3 Continuous and summative evaluation practices

Continuous evaluation involves monitoring learners’ progress throughout the instructional
process, allowing teachers to adjust interventions in real time..Summative evaluation occurs at
the end of a learning period and provides an overall judgement of achievement. Both practices
are essential: continuous evaluation supports immediate instructional decisions, while summative
evaluation informs long-term planning and accountability.

Fill in the blank: Continuous evaluation supports immediate instructional decisions, while
evaluation provides overall judgement at the end.

Box 5.1 Continuous versus summative evaluation.

Pilot Questions 5.1
1. Define evaluation in clinical-diagnostic teaching.
List the four principles of evaluation.

2

3. Identify one tool and one method of evaluation.

4. Differentiate between formative and summative assessment.
5

Explain the difference between continuous and summative evaluation practices.

5.2 Competency Development for Clinical-Diagnostic Teachers

Competency development is central to effective clinical-diagnostic teaching. It ensures that
teachers possess the skills, knowledge, and professional dispositions required to design, deliver,
and evaluate interventions that meet learners’ diverse needs. In this Part, we will explore the core

-
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competencies expected of diagnostic teachers, the importance of professional skills and reflective
practice, and the role of collaboration in fostering interdisciplinary growth.

5.2.1 Core competencies in diagnostic teaching

Core competencies are the essential skills and abilities that enable teachers to perform
effectively in clinical-diagnostic contexts. These include diagnostic analysis (identifying learner
difficulties), instructional design (planning targeted interventions), and monitoring progress
(evaluating learner outcomes). Competencies also extend to communication, empathy, and
adaptability, which ensure that interventions are learner-centred and responsive.

Fill in the blank: One core competency in diagnostic teaching is analysis, which
involves identifying learner difficulties.

Six Core
Competencies
in Diagnostic
Teaching

&

Communication, I.\ Adaptability /

Figure 5.2 Core competencies in diagnostic teaching.
5.2.2 Professional skills and reflective practice

Professional skills refer to the practical abilities teachers need, such as classroom management,
time management, and effective communication. Reflective practice is the process of critically
examining one’s teaching to identify strengths and areas for improvement. Together, these
elements ensure that teachers remain adaptable and committed to continuous improvement.
Reflective practice often involves journaling, peer feedback, and self-assessment.

Fill in the blank: Reflective practice involves critically examining one’s teaching to identify
and areas for improvement.

Do)
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Box 5.2 Professional skills and reflective practice.
5.2.3 Collaboration and interdisciplinary competencies

Collaboration refers to working with colleagues, specialists, and families to support learners
effectively. Interdisciplinary competencies involve integrating knowledge and practices from
different fields, such as psychology, special education, and counselling, to enrich diagnostic
teaching. These competencies ensure that teachers can draw on diverse expertise and provide
holistic support for learners.

Fill in the blank: Interdisciplinary competencies involve integrating knowledge and practices
from different to enrich teaching.

Collaboration / Interdisciplinary

Competency Description / Example

Teachers and specialists work together to deliver lessons

Team Teaching and support learners

Jointly designing instructional plans, activities, and

lanni X )
Co-planning interventions

Collaborating on diagnostic assessments and interpreting

Shared Assessment
results

Engaging families to share insights and support learner
progress

Communication with Parents

Working with therapists, counselors, and other

Interdisciplinary Coordination . .
pinaty professionals to address diverse learner needs

Peer Mentoring and Professional ~ [Teachers providing guidance and sharing expertise to
Support enhance instructional practices

Table 5.2 Collaboration and interdisciplinary competencies.
Pilot Questions 5.2
1. - What are core competencies in diagnostic teaching?
List two examples of professional skills.

2

3. Define reflective practice.

4. Identify one strategy used in reflective practice.
5

Give one example of interdisciplinary

R

LA-NET | ONLINE LEARNING VIDEO PLATFORM FOR POST-SECONDARY & HIGHER INSTITUTION STUDENTS



5.3 Linking Evaluation to Competency Growth

Evaluation is not an end in itself but a means of guiding professional development. In clinical-
diagnostic teaching, the results of evaluation should inform how teachers refine their practice,
strengthen their competencies, and sustain growth over time. This Part will help you connect
evaluation outcomes with competency development, focusing on professional improvement,
feedback and self-assessment, and lifelong learning.

5.3.1 Using evaluation outcomes to guide professional development

Professional development refers to the continuous process of improving teaching skills and
knowledge. Evaluation outcomes provide evidence of strengths and weaknesses, which can be
used to design targeted development plans. For example, if evaluation shows gaps in diagnostic
analysis, a teacher may engage in workshops or mentoring to address these areas.

Fill in the blank: Evaluation outcomes provide evidence of strengths and , which can
be used to design development plans.

Evaluation Outcomes Guide
— Professional Development ——

Identlfy Gaps

K [Gmde Professional Developmentj J

Figure 5.3 Linking evaluation outcomes to professional development.

5.3.2 Feedback and self-assessment for competency growth

Feedback is information provided to teachers about their performance, often from peers,
supervisors, or learners. Self-assessment is the process of reflecting on one’s own practice to
identify areas for improvement. Together, they promote competency growth by encouraging
teachers to take ownership of their learning and make informed adjustments.

Dea)
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Fill in the blank: Self-assessment is the process of reflecting on one’s own practice to identify
areas for

Box 5.3 Feedback and self-assessment strategies.
5.3.3 Sustaining competency through lifelong learning

Lifelong learning refers to the ongoing pursuit of knowledge and skills throughout a teacher’s
career. Sustaining competency requires continuous engagement with professional literature,
participation in training, and openness to new practices. Lifelong learning ensures that teachers
remain adaptable and responsive to evolving educational contexts.

Fill in the blank: Sustaining competency requires continuous engagement with professional
, training, and openness to new practices.

Strategy Description / Example
Continuing Professional Attending workshops, seminars, and training programs to
Development (CPD) update skills
Advanced Education Pursuing higher degrees, certifications, or specialized courses

Engaging in professional learning communities and

Peer Collaboration knowledge sharing

Regularly reviewing teaching methods, assessing

Reflective Practice . o
effectiveness, and making improvements

Staying informed about educational trends, research, and

Reading and Research . )
innovations

Learning and applying new educational technologies and

Technology Integration digital tools

Receiving guidance from experienced educators or mentoring

Mentoring and Coaching others to refine skills

Table 5.3 Strategies for sustaining competency through lifelong learning.
Pilot Questions 5.3
1. How can evaluation outcomes guide professional development?
2. Define feedback in the context of competency growth.

-
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3. What is self-assessment?
4. List two strategies for sustaining competency through lifelong learning.

5. Why is lifelong learning important in clinical-diagnostic teaching?

Series Summary

This Series has been designed to highlight the importance of evaluation and competency
development in clinical-diagnostic teaching. Its purpose has been to show how evaluation
frameworks provide evidence of learner progress, while competency development ensures that
teachers are equipped with the skills and dispositions needed to deliver effective interventions.
By linking evaluation outcomes to professional growth, the Series emphasises the role of
reflective practice and lifelong learning in sustaining teaching excellence.

We began by examining evaluation frameworks, focusing on principles, tools, and the distinction
between continuous and summative practices. We then moved on to competency development,
where we explored core competencies, professional skills, and the value of collaboration across
disciplines. Finally, we considered how evaluation outcomes guide professional development,
how feedback and self-assessment foster growth, and how lifelong learning sustains competency.
In line with the Series Learning Outcomes, you should now be able to define evaluation
principles, identify and apply appropriate tools-and methods, describe and demonstrate core
competencies, and evaluate strategies for sustaining professional growth in clinical-diagnostic
teaching.

Glossary of Terms

o Collaboration: Working together with colleagues, specialists, or families to support
learners and improve teaching outcomes.

o Competency: A specific skill or ability that enables teachers to perform effectively in
clinical-diagnostic contexts.

o Continuous evaluation: Ongoing monitoring of learners’ progress during instruction to
inform immediate teaching decisions.

o Core competencies: The essential skills required in diagnostic teaching, such as analysis,
instructional design, and monitoring progress.

o Evaluation: The systematic process of collecting and interpreting information about
learners’ performance to guide teaching and learning.

o - Evaluation tools: Instruments used to gather information about learners, such as tests,
rubrics, checklists, and observation schedules.

o Evaluation methods: Approaches used to assess learners, including formative (ongoing
feedback) and summative (final judgement) assessments.

-
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o Feedback: Information provided to teachers about their performance, often from peers,
supervisors, or learners, to guide improvement.

o Interdisciplinary competencies: Skills that involve integrating knowledge and practices
from different fields, such as psychology or counselling, into teaching.

o Lifelong learning: The continuous pursuit of knowledge and skills throughout a
teacher’s career to sustain professional growth.

e Professional development: The process of improving teaching skills and knowledge
through training, mentoring, or self-directed learning.

o Professional skills: Practical abilities such as classroom management, time management,
and effective communication that support teaching practice.

o Reflective practice: Critically examining one’s teaching to identify strengths and areas
for improvement, often through journaling or peer feedback.

o Reliability: A principle of evaluation that ensures results are consistent across different
contexts and times.

o Self-assessment: The process of reflecting on one’s own teaching practice to identify
areas for improvement.

o Summative evaluation: Assessment conducted at the end of a learning period to provide
an overall judgement of achievement.

e Validity: A principle of evaluation that ensures the assessment measures what it is
intended to measure.

o Usefulness: A principle of evaluation that ensures results provide actionable insights for
teaching and learning.

Concept Check Questions [Series 5]
Objective questions
1. Define evaluation in clinical-diagnostic teaching. (Linked to SLO 5.1)
2./ Identify one tool used in evaluation. (Linked to SLO 5.2)
3. Differentiate between continuous and summative evaluation. (Linked to SLO 5.3)
4. State one core competency required in diagnostic teaching. (Linked to SLO 5.4)
5.  Select the correct option: Reflective practice involves (a) memorising teaching methods,

(b) critically examining one’s teaching, (c) avoiding feedback. (Linked to SLO 5.5)

6. Name one interdisciplinary competency relevant to diagnostic teaching. (Linked to SLO
5.6)

7. Identify one way evaluation outcomes can guide professional development. (Linked to

SLO 5.7)
[:1
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8. State what self-assessment involves. (Linked to SLO 5.8)

9. Give one strategy for sustaining competency through lifelong learning. (Linked to SLO
5.9)

Short-answer questions

10. Explain why validity is an important principle of evaluation. (Linked to SLO 5.1)

11. Describe how rubrics can be used as an evaluation tool. (Linked to SLO 5.2)
12. Summarise the difference between formative and summative assessment. (Linked to SLO
5.3)

13. Analyse how diagnostic analysis supports effective teaching. (Linked to SLO.5.4)

14. Explain how reflective practice contributes to professional growth. (Linked to SLO 5.5)

15.  Describe one example of collaboration that strengthens diagnostic teaching. (Linked to
SLO 5.6)
16.  Explain how evaluation outcomes can be used to design targeted professional

development plans. (Linked to SLO 5.7)
17.  Describe one benefit of feedback in competency growth. (Linked to SLO 5.8)

18.  Explain why lifelong learning is essential for sustaining competency. (Linked to SLO
5.9)

Long-answer questions

19.  Evaluate the principles, tools, and methods of evaluation in clinical-diagnostic teaching.
(Linked to SLO 5.1, SLO 5.2, SLO 5.3)

20.  Discuss the.importance of core competencies, professional skills, and reflective practice
in diagnostic teaching. (Linked to SLO 5.4, SLO 5.5)

21.  Analyse the role of collaboration and interdisciplinary competencies in supporting
learners. (Linked to SLO 5.6)

22.  Appraise how evaluation outcomes, feedback, and lifelong learning contribute to
sustained competency growth. (Linked to SLO 5.7, SLO 5.8, SLO 5.9)

23.

Answers to Concept Check Questions [Series 5]
Objective questions

1. Evaluation is the systematic process of collecting and interpreting information about
learners’ performance.

2. Rubrics.

-
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3. Continuous evaluation is ongoing, while summative evaluation occurs at the end of a
learning period.

Diagnostic analysis.
(b) Critically examining one’s teaching.
Psychology.

Identifying strengths and weaknesses.

Sl

Reflecting on one’s own practice to identify areas for improvement.
9. Attending workshops.

Short-answer questions

10.  Validity ensures that evaluation measures what it is intended to measure.

11. Rubrics provide clear criteria for assessing learner performance.

12.  Formative assessment provides ongoing feedback, while summative assessment makes
final judgements.

13.  Diagnostic analysis helps identify learner difficulties and guides targeted interventions.
14.  Reflective practice allows teachers to recognise strengths and address weaknesses.

15. Peer mentoring supports collaboration and shared expertise.

16. Outcomes highlight gaps that can be addressed through specific training or mentoring.

17. Feedback helps teachers adjust their practice based on external perspectives.
18.  Lifelong learning keeps teachers adaptable and responsive to changing educational
contexts.

Long-answer questions

19. Basic response: Evaluation principles ensure fairness and reliability, tools like rubrics
and tests gather data, and methods include formative and summative approaches. Value-added
response: Effective evaluation combines qualitative and quantitative methods, ensuring both
immediate feedback.and long-term accountability, while aligning with learner-centred goals.

20. Basic response: Core competencies include analysis and instructional design,
professional skills involve management and communication, and reflective practice supports
improvement. Value-added response: Together, these elements foster adaptability, resilience,
and innovation, enabling teachers to respond to diverse learner needs and evolving educational
standards.

21. Basic response: Collaboration involves working with peers and families, while
interdisciplinary competencies integrate knowledge from fields like psychology and counselling.
Value-added response: These approaches create holistic support systems, ensuring learners
benefit from diverse expertise and promoting inclusive, well-rounded teaching practices.

-
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22. Basic response: Evaluation outcomes guide development, feedback provides
improvement opportunities, and lifelong learning sustains growth. Value-added response:
When combined, these strategies create a cycle of continuous professional enhancement,
fostering reflective, evidence-based practice and long-term competency in clinical-diagnostic
teaching.

Answers to Pilot Questions [Series 5]
Part 5.1

o Evaluation in clinical-diagnostic teaching is the systematic process of collecting and
interpreting information about learners’ performance.

e The four principles of evaluation are validity, reliability, fairness, and usefulness.
¢ One tool of evaluation is a rubric, and one method is formative assessment.

o Formative assessment provides ongoing feedback, while summative assessment makes
final judgements at the end of instruction.

o Continuous evaluation supports immediate instructional decisions, while summative
evaluation provides overall judgement at the end.

Part 5.2

o Core competencies in diagnostic teaching include diagnostic analysis, instructional
design, monitoring progress, communication, empathy, and adaptability.

o Two examples of professional skills are classroom management and effective
communication.

o Reflective practice is the process of critically examining one’s teaching to identify
strengths and areas for improvement.

e One strategy used in reflective practice is journaling.

e An example of interdisciplinary competency in diagnostic teaching is integrating
knowledge from psychology.

Part 5.3

o Evaluation outcomes can guide professional development by identifying strengths and
weaknesses that inform targeted improvement plans.

o Feedback is information provided to teachers about their performance to guide
improvement.

o Self-assessment is reflecting on one’s own practice to identify areas for improvement.

o Two strategies for sustaining competency through lifelong learning are attending
workshops and engaging in professional reading.

-
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Lifelong learning is important in clinical-diagnostic teaching because it ensures teachers
remain adaptable and responsive to evolving educational contexts.

References and Attributes [Series 5]
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Illustration References and Attributions

Figure 5.1 Principles of evaluation in clinical-diagnostic teaching

Al-generated prompt: “Create a diagram showing four principles of evaluation: validity,
reliability, fairness, usefulness.”

Suggested tool/platform: Al diagram generator.

Suggested OER search string: “principles of evaluation in education OER diagram”.

Table 5.1 Tools and methods of evaluation

Al-generated prompt: “Generate a table comparing evaluation tools and methods in
clinical-diagnostic teaching.”

Suggested tool/platform: Al table generator.

Suggested OER search string: “evaluation tools and methods education OER table”.

Box 5.1 Continuous versus summative evaluation

Al-generated prompt: “Generate a boxed infographic summarising continuous and
summative evaluation practices.”

Suggested tool/platform: Al infographic generator.

Suggested OER search string: “continuous vs summative evaluation OER summary”.

Figure 5.2 Core competencies in diagnostic teaching

-

Al-generated prompt: “Create a diagram showing six core competencies in diagnostic
teaching: analysis, design, monitoring, communication, empathy, adaptability.”
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o Suggested tool/platform: Al diagram generator.
o Suggested OER search string: “core competencies diagnostic teaching OER diagram”.
Box 5.2 Professional skills and reflective practice

e Al-generated prompt: “Generate a boxed infographic summarising professional skills and
reflective practice strategies for teachers.”

e Suggested tool/platform: Al infographic generator.

o Suggested OER search string: “professional skills reflective practice teaching OER
summary’’.

Table 5.2 Collaboration and interdisciplinary competencies

e Al-generated prompt: “Generate a table listing examples of collaboration and
interdisciplinary competencies in diagnostic teaching.”

o Suggested tool/platform: Al table generator.

o Suggested OER search string: “collaboration interdisciplinary competencies education
OER table”.

Figure 5.3 Linking evaluation outcomes to professional development

o Al-generated prompt: “Create a diagram showing how evaluation outcomes guide
professional development: identify gaps, plan, implement, monitor.”

e Suggested tool/platform: Al diagram generator.

e Suggested OER search string: “evaluation outcomes professional development education
OER diagram”.

Box 5.3 Feedback and self-assessment strategies

e Al-generated prompt: “Generate a boxed infographic summarising feedback and self-
assessment strategies for teachers.”

e Suggested tool/platform: Al infographic generator.
o Suggested OER search string: “feedback self-assessment teaching OER summary”.
Table 5.3 Strategies for sustaining competency through lifelong learning

o Al-generated prompt: “Generate a table listing strategies for sustaining competency
through lifelong learning.”

e Suggested tool/platform: Al table generator.

o Suggested OER search string: “lifelong learning strategies teaching OER table”.

-
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